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ACTIVITY ORGANIZATION 

1» ' Order of Activities 

: Each Activity provided here Is a seM 
which requires varying numbers of class periods auid^ focuses on oiie or icore 
objectives. . The Activities are numbered consec^^ are. orgaxiized 

.by alcohol topic areas > . * 

Topics ^ ^ Activity^ Niimfcers 

Serfely. (general and int ' .1.^13 . ' 

Attitudes and Reas^ 14-50/ 

^reasons propie ' ' 

Effect" ; - ^ ; '513.71 

82ri08 



100-108 



82T9r 

parents 92-§? 
^peer 



The teacher csm diyi^^t^ loosele^ Activities by each bf these major 
topic areas with a labeled' iiaex future reference* 

A detailed Topic Index oh page 264 indicates which Acti^^ deal 
with Specific topics witidh tiie abdve^ major headings. 

Witiiin each topic tiie Activities are divided alphabetically by teaching, 
method . The mettdds are: ' 

Art 

• Audio visual 
Discussion 
Drama 

games 
role plays 
Independent Study 
interviews 
polls 
research 
teaching 



III 



Lectures 
Reading 
Science 
Writing 



For more information on. teaching methods, consult the Teaching Methods 
section on pages 90-132; * 



2* Activity, Page Format 



The ACTIVITY. #s, TOPIC, and M^Hdp are iil in^ic^^^^^ pn the- top qt ' 
each Activity gage. (See blank sample /Ac tivit^^^^ role profile and scenario' 
page^ that follow.) = ' . . 

. .Activity pages also contain the^ fblldw^ 



REFERENCE fL 



CONtENT REFERENCE: 



CtASS TIME: 



CORE ACTIVITY: 



Docnatoeh^^ tilev Actiyity^ . * 

4vm*ers^f^^ . 
re|e|ence n . 
the. Activity; wa^ .revised, by £tie authbrlv 

Indicates, on what pages of the Content 
Literature section the teacher can .find: the 
related alcohol infomatidh both, for his 
own edification and for ^eterinihing what 
tiie students should iearnv "NA"- (^^ 
Applicable) ihdicates.to^ is no applicable 
content reference. ^ . ^ 

Is an ^apprqximation of how. many 40-minute 
class periods it should take to engage in, ' 
that Activity, riot ihciuding \e^^^^ 
Many of the evaluatiorij methods ^ however 
can be assigned as hanework/ and^, in any 
case, the teacher will not want to indi- 
vidually evaluate every Activity^ ;he, .teaches. 
In addition, many Activities cah be abridged 
by eliminating parts of the Activity.,, such 
as report presentations, or by limiting the 
time allotted for discussion. "OCT" 
indicates that students will have to devote 
scxne outside class time ,to the Activity. 

Is a one sentence description of the Activity. 
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REFERENCED: 
CONTENT REFERENCE: 
ClAii^JlME: ' 



ACTIVITY #c 



TOriC: 
METHOD: 



CORE ACTIVITY; 



OBJECTI VE: 



PRELIMiWARY COMSIDERATIOIIS; 
SKILLS DlyELOfED: 
OTHEli: 



f. 



V. 




VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS; 



ACT»VITY#: 



SAMPLE ROLE PROFILES 



ERIC 
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SAMPLE SCENARIOS 



ACTIVITY* ; 



. ( 



ERIC 



43, 



1 



OBJECTIVE: 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: 
OTHER: 



ACTIVITY: 



VARIATIONS AND 
SUPPLEMENTARY ACTIVITIES: 



Indicates ^at skills and knowledge students 
can be. expected to danonstrate and why it 
is desirable that thsy develop these skills 
and leam that knowledge. 

include a list of the major skills developed 
by tJie Activity and other pertinent coraments^ 
such as warnings of when parent or admini«* 
stratiori apjproval of ah Activity may be 
necessary and suggestions of Activities that 
should precede that one. In many cases it 
is assusaed that a study of alcohbl^s effects 
has preceds^i! an Activity. However^ students 
can learn a lot about alcohbl 's effects , 
and probably jaore effectively r by studying 
related alcohol issues that concern them 
and thereby indirectly spur them to research 
alcohoi^s effects. 

Describes what students 
choose to get* in^^ in tiiis Activity 
will do. This section al^^^ indicates^ 
logical brec^ih^ points in the Activity if 

it nxM. for^^ 

General i^^^ cgs^uct type 

of teic:hir^ small girdup 

discussions r ^ole plays) is ^nbt included 
in every Activity inyblving that method ^ 
but instead is explained in detail in th^ 
Teaching Me«iCKis section ; (For example , 
rather than-rei)eat in eyery si^ll grpup ^ 
discussion Activity i*ow to break students 
into small groups, this process is explained 
once in tiie "Discussion section of Teaching 
Methods.) 

Are alternate methods of conducting the 
Activity and recommendations for foi:low-up 
activities. 



Last on the page^ but of prime importeuice, are the EVALUATION METHODS! 
Evaluations are essential for the teacher and students to discover whether 
students are achieving objectives — that is^ effectively exploring their 
concerns and learning appropriate knowledge^ skills and attitudes. Evaluations 
should seek to determine whether students can make decisions that are based 
on knowledge of alternatives^ their influences and. their consequences. It 



ix 



is the decision-making ability, the ability to agglx. knowl*Kjge, not just \ 
retain it, coupled with constructive attitude's that lead to desirable be- 
haviors. 

Th. nonnal evaluation technique is a written or oral test that measures 
what information and attitudes students have learned, aot: ' 

• students often memorize materials-and pvrot attitudes only for 
the test and then forget them; 

• retention of information is not the major goal of an alcohol 
curriculum: exploring concerns to develop desirable feelinos 
and behaviors is. 

Thus, the evaluations here include such techniques as: 

role plays, 
games, 

collages and -mobiles, 

autobiographies and written dialogues; ar*d . 
student self-evaluations 



for such methods require studflints to make decisions that arc the isrerequisi tes f 
for performing desired long-term behavlp^^^ | 

Every Activity includes at least one of the above evaluation methods. 
However, evaluations are more likely to be accurate when several different 
kinds are used to supi-lanent eadh othear.; (They are also more productive i 
when they involve new learnings in the process of evaluating old ones.) " 
Therefore, there are also seyeraJL Activities whose major purpose is evalu- 
ation. These are listed in the Curriculum Index. Quiz Activities may be , 
found at the end of each topic under the method "Waiting." 

the teacher must decide to whose satisfaction an Activity must be 
performed in order to conclude that learning has occurred. It is useful to 
require that Activities be performed to the teacher's and students' satis- 
faction where students can appropriately evaluate their ,own or other students' 
learning process. Finally, it is up to the teacher to define the criterion 
of acceptable performance students must meet fot each evaluation in order 
to conclude that his objectives have been achieved. 



ERIC 



. -.The Activities off ere^^ 
Caching .»ethb^ concjefhs, objectives an skills* Nevertheless, the. 
Activity select^ is hot, definitive. Despite the lau^ge hunt of . Activi^es, 
indiyi^^^^ and stnideaits fill w^it to d Activi^es of tiieir gim 

or^lafa^ from othet sources as aS; altept^ 

In tKis:: !^ to ineet tKeir students.^ cot^ /ffie blank Activity,, 

scenario imd role prof ilie: page^ included herie cm^^ for these 

pt3xi»ses^^ the teacher cSxi deyerop .an -A<^ 9^ hi? But the 

'SnpMsis on using tJie Actiyities pro xn this ^j llgmuai- must ^be to ada^t 
I , v^^i ip>3meet students ' arid teachers * concerns-. In addition, teachers, should: 
I (rnakk coiments for other ^eachersl benefit on the back of: each^i^ 
I they rtey^^^^ used about %e Rvalues and shortci^^ of arid: suggested adtera 
I for. <ttevAcHviti The .acc^ o^.a.isc^^ deps^tirc^ 

I : shOTld;:ri^ be lost, llhe iActiM f pimkt :p^^ opporti^^ 
I . .. * 

I : ^. fhe^Acti aocBjp^ iMertaoh 

I ; -tiurejef ring^ A blai^ Curi^^ euid a blamfe 

I / ihS^ for Xerc«i^ 
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ERIC 



REFERENCE 0t 1 

CONTENT REFERENCE: 243-253 

CLASS TIME: 1-1^ perioos 



ACTIVITY #. 1 

TOPIC. Safety i general 

METHOD: AudlOVlSUal 



CORE ACTIVITY: . 

Students view and discuss filmstrip that treats alcohol and traffic 
safety issues. 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate effects 
of alcohol use on traffic safety in order to make responsible 
decisions about drinking and driving. 

PRELIMIWARY CO WSIDE RATIONS; 

SKILLS DEVELOPED: Analyzingv evaluating. 

OTHER: Activity is a good evaluation of learnings on alcohol 
and safety issues. 



: : students ; w^^ the issue of alcohol; 4^d . . 

traffic safe t^^^ ---^ ^ ^ '--^ 

A-fNew-Eook: at the Old: Sauce: ^^^-^ filmstripi 1^ color t riecord.: 

An animate off alcdhoi ttsage -and 

explains how drinking affects behaVipr. One part treats the 
effects of drinking on driving. Usefiil as a review of alcohol's 
effects in general and as related to driving. Sources Biblio- 
graphy #58. 

After each slide presentation, students write responses to a set 
of questions, for examples 

1. What does the movie say are the effects of alcohol on 
traffic safety and driving ability? 

2. How does the movie say traffic accidents due to alcohol 
can be reduced? 

3. Will the movie influence you to drink responsibly and 
not drive or ride as a passenger with a drunk driver? 
Why? (^-1 class) 

Students break into small groups and are given written instructions 
to discuss their opinions on each of the questions they answered. 

(over) 



VARIATIONS AND SUi>PLEMENTARY ACrlvmES; 

• Students can watch audiovisual materials and then, on second 
showing, supply the commentary themselves-, or supply commentary 
on first showing and then listen to audio. 



EVALUATION METHODS: 

• Students discuss and record in their small groups what an effect- 
ive alcohol and traffic safety movie for teenagers should show 
and say and why. 



Groups report -conclusions to class and respond to comments and 
questions from class and feacher-. Teacher can. also raise^ ^^^^^ 
of why movies that; seem Ineffective are prod ucedlM^^^^^^ 



i 



REFERENCE #: 1 ACTIVITY #: 2 

CONTENT REFERENCE: 243-24?, 254-255 TOPIC: Safotyt general 

CLASSTIME: ^-1 porlod METHOD: DiSCUSSlon , 

CORE ACTIVITY: 

Students discuss situations in which people must act quickly that 
make alcohol misuse dangerous. 

OBJECTIVE: 

Students demonstrate knowledge of and. ability to evaluate alcohol's 
effects on safety areas other than traffic in. order to make respon- 
sible decisions about drinking and personal safety. 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPSO: Describing, analyzing. 

OTHER: 



ACTiyitY: : , " ^- . ^- , .- .--.^ ^ 

Students write a ?list of situations th^t reqiuire quick thinking 
arid /or acting, for esxfiunplet 

.t getting out of way of speeding car 

*t stamping out ashes oh a rtig on fire from a cigarette 
t putting on brakes of a bicycle 
t ducking out of way of flying or falling object 

Lists are then read to rest of class. Class discussion follows 
oni 

1. How drinking too much alcohol might affect each 
one of these situations and endanger the actor, 

2, How alcohol misuse mi^t therefore affect the 
safety of a driver and a pedestrian because of 
their need for quick thinking and acting. 



VARIATIONS AND SUPPLEMENTARY ACTiVITIES: 



EVALUATION METHODS; 

t Students write fictional ••autobiographies" of times when they 
were drivers or walking and needed to act or think quickly. Then 
they imagine and write how they ••drove" or ••walked •• when they 
were in the same situations but have been drinking excessively. 

t Students respond to written and/or oral questions on how drinking 
excessively may affect safety situations* 



REf 6RENC6 #: 1 ^ ACTIVITY #: 3 

CONTENT REFERENCE: 211-213 TOPIC: Safety* interpersonal 

CLASS TIME: 1 perlod METHOD: DlSCUSBlon 

CORE ACTIVITY; 

students discuss best course of action to tsUce if they are about 
to ride with a driver who has been drinking excessively. 

OBJECTIVE: 

Students demonstrate knowledge of and, ability to evaluate alter- 
hate responses to interpersonal situations involving alcohol use 
and traffic sifety in order to make responsible decisions about 

SKILLS DEVELOPED: Irif luehcing» deci8i6n«-making« 

OTHER: Students heed^ to- have already studied effects of drinking 
on drivings 



ACTIVITY: 



Students write brief (i-l pa^^e) response to o scenarios 
in which a dr^ivir who-h;^^^ offers them 

a ride. Sample scenarios are on the next' page. 

The following class t students break into small groups and are 
given written instructions to discuss t 

' e What they would' dOt.howt and why 
e What they should do , howt,and -why 
e How any discrepancy between what students would and 
■should 'do can be resolvedv ^. r 

Each groi(p reports its conclusions to class and responds to 
questions and comments from class and teacher • 



VARIATIOMS AND SUPPLEMENTARY ACTIVITIES: ^ ^ 

e Activity can be conducted as a class discussion or written 
homework assignment* 



EVALUATION METHODS: , ^ ... 

e Students role play or write the dialogue to these or to new 
scenarios in which individuals are offered rides by drivers 
who have been drinking excessively* 



SAMPLE SCENARIOS 



w STS-^Sf* finishing up Little League practice and your brother 

beSSse^io?*»2?h.2^f*"5/''2 * hone ftoB=.school toaay. 
& pe^ rjo5 flrTt£^i%2»«*S^'" aPP»in^»nt. and% don't 

s?fo^?s2 *heir^e'Mi^ sr- 

S'^^oSj.^* Ar^ion''L'^"%ii^l siai^fin'Lnt 
liquor on her breatK Vo» JJi.f J 5 I**,.''??' the 

£tiH* ^^^^^ 

from school. What wiM yout what should rou do? Why? 



YoS off«V ?^ i • parents are put for the evening. 

New scenarios can be created by varyingi x 

• the amount drunk by the driver . 

I iJ!! ^«la*ionship between the driver and the rider 
JJe Pount of money the potential rider has, the distance 
Sor5i?^^r • availability of othe? iorm of'S- 



REFERENCE #: 1 ACTIVITY #: k 

CONTENT REFERENCE: 211-213 'TOPIC: Safetyt interporsonal 

CLASS TIME: 1 perlod METHOD: Dlscusslon 

CORE ACTIVITY; . . 

students . discuss best course (s) of action to take if a friend 
or relative is about to ride with a driver Who has been drinking 

eS^xtfessively. 
OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal situations involving alcohol use 
and traffic safety in order to make responsible decisions about 

PRE^i 



SKILLS oEVEtOf ED: Feeling responsible* influencing, decision-making, 
OTHER: Students heed to have studied the consequences of drinking 
on driving. 



ACTIVITY; 

Students write briefly (i-l page;), what they, would do and what they 
should do in one or more situations in/which a. fri;end or 
is about to Tide with a dtiver drinking excessively. 

See next pa^e for sample scenarios;. 

The following. class, students break Into small groups and are 
given written inistructiohs to discuss* 

• What they would do, how, and why 
e What they should do, how, and why ,^ ^ 

e How any discrepancy between what students would and 
should do can be resolved. 

Each group reports its conclusions to class and responds to 
questions and comments from class and teacher. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; , 

• Activity can be conducted as a class discussion or written 
homework assignment. 

• Students can role play the scenar. 

EVALUATION METHODS; 

• Students role play or write the dialogue to these scenarios or 
to others that they create. 



SAMPLE SCENARIOS 



Io?L^^J!!*L^!S drinking heavily and is about to drive vour 

you say or do? Whvo um^*- fS"^^^f*?^? What, if anything, would 
orou say or aof Why? What, if anything should yo».v do? Why? — 

^V^t^7r4-CA- . What, if anything* would you do? Why*? What 

if anything, should voti do? '/'Hy? ^ ,~ — ^ ""'^ ""y- "'^at 

M^t^SSt 1-^"®^^ You iusf i«+ 

^ s^r ti mw. 

upstairs aiiAlii vo«2 Jj^s tfl^?? only nonsense. You go 

""^'S^w« -.yl„, ^eh factors as. 

• The amount of money the passenger hast 



REFERENCE*: 1 ACTIVITY*: 5 

CONTENT REFERENCE: 211-22.3 TOPIC: Safety! interpersonal 

cLAss^TiME: 1 perlod METHOD: Discussion- 

CbBE ACTIVltY; , 

Studohts discuss what they would do , if they t as ^parents t found 
their son or daugftter driving when drunk or riding With a drunk 

stuoents demonstratt knowledge of arid -ability to evaluate alter- 
nate parental responses^ to their children's drinking and driving 
In order tO; respond constructively to pc^^ behavior # 

PRELIMINARY fcONSIOEftATIONS; . \ 

SKiLLS OEVEiopEor Feeling responsible, feya 4eAi?io^eraaking. 

OTHER: Students . need tp have already studied the effects- of 
drinking oh driving. 



ACTIVITY; 



:5tudents ' write Hbri^^^^ -response tp> ^one or. more: scenarios in iwhich^ 
thiey *re parents who' ^have" found -^h^ and 
driving situations. See next page for simpleHSceharios,^^ 

The following clasSf students* bri^ak into small groups and are 
given written instructions to discuss the best course of action 
the parents could* take In eachv sistuatioh and ^why^. 

Groups report conclusions to class; and respond to questions and 
comments from class and teachex^. 



VARIATIONS AMD. SUPPLEIWEWTARY ACTIVITIES; 

e Activity can be a class discussion or written homework assignments 
( See Activity #6) 

e Activity #95 is a good follow-up Activity that solicits parents* 
responses to the scenarios « 
EVALUATION METHODS; 

e Students role play or write the dialogue to these scenarios or 
to others that they create x 



SAMPLE SCENARIOS 



Si 2^? P"!!"^ Of at i7-y«a*-old son. Ha h&s just pulitd into 
hil IJI?" "S''' » drly«-lh three milS iSSy with 

his ftpiends. He comes into the house obviously drurJc, The^^ar S 
yiS db? "iiy? it working e^wer^^^^^ if^tHr ;hySinSvd6 

Sy, **** SJ^«n* of a 16-year-old dau^tei?. ShOi has^ just been 
driven home ftom a party by her friends; You haSpen^o S tScilut 
«2 f5\«f^^^^'<>'^»u«?A«f *<>^^^^^^^^ so you ndti?51hol^56f^^ = 
SI '^^^SL* ^* you walkover and see Sat 

the driver Is pretty drunlci What, if ajQrtHingi do you So? ^? 



T>*^?^* 0' a l2-year^oid son. The police have iust 
called to ,say that* he. is at t^^^ He was ridirSs with 

two friends in your loldest sbn?k:car.i you^ old i 
drivirig it while, legally drunknahd the^^^^p^^^^ arrested hiiii. The 
police tell you to come ^piek up both/your ibrisif What ifC ii^wthingi 
will you do with each? Wh^ * n , 



Scenarios can be altered by varying such factors as i 
e how drunk the driver is 

! 2!I*!JI? iJ is 8oh or daughter who is driving or riding 

e the relationship between the participants; 

• JjJ^JJ***'^ son or daughter has been caught 



AEfERENCE*: 1 ACTlVllY 6 

CONTENT REFERENCE: 211-213 To«c: Saf^tyt interpersonal 

CLASS TIME: f-l p9riod METtloo: Drama t role play 

CORE ACTIVITY; 

Students role play situations in. which th'^yt as parentitt' find their 
son or daiietiter driving after drinking excessively or riding with 
. a driver who has been drinking excessively* 

■ students demonstrate knowledge of and ability to evaluate alter- 
nate' responses to interpersonal alcohol situations in ord#r to make 
responsible decisions about the drinking behavior of others* 

SKiLUOEVEiOKO: Ihfluencingt declsion-makingt feeling responsible* 
OTHHi: Students need to have already studied alcohol's effects on 
- driving* 



ACTiVITY; 



Students role ]>lay one or more scenarios in which .one .i>arent or 
bc^th find, a son or diaij^ter dHvi^ after dbrirdcing estcessively or 
riding vith a drinking driver* Sainple role profiles are on the 
next page* 

At the end of each role play t participants read their role pro- 
files to the class and discuss the feelings they experienced 
while acting* Other students discuss how they might have responded 
to the situation* Teacher adds own comments* 



VARIATIONS AND SUPfLEMENTABY ACTIVITIES; 

e Students can invite parents to class to observe and comment on 
the role plays or to participate* 

• Activity can be a class discussion (see Activity #5) 

evALVATiPw ^mQK^^ 

e Students write section of an "Instruction Nemual for Parents 
of Teenagers'* (IMPT)* The section is called # "Ways of coping 
with teenagers who drink excessively and drive*" 

• Students respond to teacher ^s oral questions on alternate 
parental responses to scenarios. 



SAMPLE ROLE PROFILES 

. Parent 

You are . the parent of a 17-year-old son. He has just pulled into 
the driyeway after having gone to a drive^ih threO^AiiS^iJL ' 
^iiM into the house otovidusiy ditink.^^^ 

JK-i^f^^ Z' ^^'^ ^* working sumers. niiTis the 

win yj^ laj?" ^^mt him doing something likt this. What 

Son or Dau'f ^tar 

You are 1? and have spent the evening at a drive- iri iftreftv «ii«B ,, 

girl and another coupler YoS^telfSur^o* fivi b^^^ 
!^A^;*K^**^ ^i-*^' ^* how to hanSe thS cS ylu wbSid 

hard to buy. You've taken everyone home saf^ (thoulrvorrr^fmiLr 

iHrSSt'SI LSe • H Of laughing)^anJ'p;;fJanhr^^ 

an iront Of the house . You enter wd yoiur^ f^^^ there. , 

Parent - 

* 

YOU are the parent of an 11-ryear-old daughter. She has lust bM« 

be taking out the garbage before goijig to bed i so vou no*fS? i^w 
S;''J?*5',^'^ i8 beihTdriyen. ^in it sib^Sr y<m waS o^^^^ 
lllui* ^"^r .1* way he ii cSrying ll lxid 

Son or DflMff ht«T» 

Si.S?8^w;i2HfS*"*«i*'* afternoon at a party colebrating vour 
rriend 8 birthday. The only way you find you can «et a rid* hom« 
is with your friend's drunk father, but you f i<rure thJ Sth.;^ +2! 
passengers and you can help keep an eJe^SSt fS^lrSfif 



Parent 



i^JtVJ?^^V^ your oldelt lerso^WM dSfviil if^^^ 

legally drunk and the police arrested him, mie il ice ten you ^ 

8?a??;; Jis^i^^s**^ ^™ ss;e?;d*?hi mice 

station and been brouiJht to your sonii. What will you say? *^ -^^"^ 

S^evSiiS^ y^^^J^I* '^•^•"da went to play in 

an evening softball game, but your older brother began to booze 



SAMPLE ROtE PROFILES 



i* lip with four, or five beersf. When the game was over (he hacl to 
quit in the fourth inning) and he was driving the three of, you 
hpnie > he was stopped by the police for speeding through a red 
ffght. The police took all of you to the station and called 
your parents. They've, just met you at the station. 

qi4^j: Son 

You drove your younger brother and two of your friends to an 
evening softball game^ Someone had bro.ught spme beer and it 
tlLs|4d^ in the hot evening. You q^uit pi after the 
fourth^ because it was' a lou^y gam lyou str^ twice) 

itfid- had a few more beers. You w|re f eeli as you drove 

the gify ^ : hom^ but di t not ice the red: Mght : the r co]^: sadd y 6u 
\went i :a£ier t^ Nowi^ ;ai .the 

station, §Qiir par^^ tlOceryou^^^^^^^^ 
/bai?l . Yoii Were charged with DWI (fr iving while ihtoxicaited . 



New scenarios can be created by varying! 

• how drunk the driver is 

• whether it is a son or daughter who is driving or riding 

• the relationship between the participaQits and the number 
of participants 

• the number of times the son or daughter has be i caught 
before. 



t 



REFERENCE #: 1 

CONTENT REFERENCE: 242-253 

CLASS TIME: period 



ACTIVITY #: 



7 



TOPIC: Safety! general 
METHOD: Lecture 



CORE ACTIVITY: 

The teacher lectures on the role of alcohol in traffic accidents. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate the 
effects of alcohol on traffic safety in order to make responsible 
decisions about drinking and driving. 



PREIIMIWARY CONSIDERATIONS; 

SKILLS DEVELOPED: Analyzing, 



A lecture on the role of alcohol in traffic accidents should t 

• relate what has been lesurned abbUt alcohol's effects 
to impaired driving ability 

• define social and problem drinking 

• note the factors that precede alcohol use, e.g. problem 
drinking 

• note the percentage of accidents related to problem 
drinking as opposed to social drinking. 

• include discussion of pedestrian accidents 

• note the unique risks of driving after drinking for 
teenagers . 

A lecture on alcohol and driving safety can be enlivened byt 

• using a movie as a supplement 

• putting charts from- one of the pamphlets in the Biblio- 
graphy on an overhead projector 

• using statistical examples that involve the class (e.g., 
one out of every five will be in a serious accident 

in their lifetime; i of these accidents will be asso- 
ciated with alcohol use) 

• encouraging students to describe and analyze accidents 
they have heard about or been in involving alcohol use. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• The teacher can lecture on the relationship between household 
accidents and alcohol, and industrial accidents and alcohol. 

• A guest speaker can be invited to the class. 

EVALUATION METHODS: 

• Students role play an interview between a nevrspaper reporter 
and a traffic safety expert on the relationship between alcohol 
and traffic accidents. 

• Students respond to teacher •s written and/or oral questions on 
aJLcohol and traffic safety. 



OTHER: 



ACTIVITY: 



REFERENCE #: 1 

CONTENT REFERENCE: 2^2-253 

CLASS TIME: 1 perlod 



TOPIC: Safety : general 

METHOO: LeCtUTC 



ACTIVITY #. 8 



CORE ACTiVITY: 

Guest speaker discusses the relationship between drinking and 
driving. 

OBJECTIVE: 

Studeftts demonstrate knowledge of and ability to evaluate effects 
of alcohol use on traffic safety in order to make responsible 
decisions about drinking and driving. 

PRELIMINARY COWSiDERATiONS; 

SKILLS DEVELOPED: Analyzing. 



One (or more) of the following people are invited to the class to 
discuss the relationship between traffic accidents and drinking: 

• a doctor 

• a policeman 

• an Alcoholics Anonymous representative 

• an insurance agent 

Students write questions prior to the visit. The teacher can 
then relate these questions to the guest so that he will be able 
to focus his presentation accordingly. Sample questions include: 

• Can people drive as well when they've been drinking 
excessively as when they are sober? How much do people 
have to drink before it does something to their driving? 

• Why do people drink too much when they know they are 
poing to drive? 

• What should I do if my father or mother drinks and 
then drives? How can I toll whether they have had too 
much to drink to be able to drive safely? 

• How do pedestrians get into accidents after drinking? 
Isn't this still the driver's fault? 

• Why can't you prevent people from driving after drink- 
ing or from drinking too much when they will be driving? 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

• Students .create bumper stickers about drinking and driving. 

• Students respond to teacher's oral questions about drinking 
and traffic safety. 



OTHER: 



ACTIVITY: 



REFERENCE*: 1 ACTIVITY #: 9 

CONTENT REFERENCE; 253-255 TOPIC: Safety* general 

CLASS TIME: ^ perlod METHOD: Lecturs 

CORE ACTIVITY; 

students discuss and teacher lectures on what household activities 
might be dangerous to perform if one had been drinking excessively* 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alco- 
hol* s cfffects on safety areas other then traffic in order to make 
responsible decisions about drinking and personal safety* 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Describingt analyzing* 

OTHER: Students need to have already studied alcohol's effects* 



ACTIVITY: 

Students write brief (i-i page) response to the following 
instructions* 

Describe three people who drink a certain amount of 
alcohol (you decide how much) and get injured in or 
around their homes sUfterwards. Also indicate how 
alcohol contributed to their injury • 

The teacher collects the papers and lists results on blackboard. 
He then explains danger of performing certain household activi- 
ties after alcohol misuse and discusses why alcohol abuse might 
result in accidents* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Class lists each room in a house and lists hazards in each for 
the excessive drinker* Each child chooses one hazard and makes 
poster with warning caption. 

• Students can respond to the instruction orally > instead of in 
writing. 

EVALUATION METHODS; 

• Students write examples of several things they did at home dur-* 
ing the previous week that could have been dangarous if they had 
been drinking too much and why* 

• Students respond to teacher *s writtim and/or oral questions on 
alcohol and household safety^ 

• Students create collages or mobiles Illustrating potential house- 
hold accidents that might occur to someone who drank excessively* 



REFERENCE #: 1 
CONTENT REFERENCE: NA 

CLASS TIME:. period 



ACTIVITY #• 10 



TOPIC: Safetyt general 
METHOD; Writing and Discussion 



CORE ACTIVITY: 

Students, discuss relationships between alcohol and bicycles 
and relate bicycle riding to automobile driving. 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate effects 
of alcohol use on traffic safety in order to make responsible 
decisions about drinking and driving* 

PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED; Writingt describing, analysing. 
OTHER; This Activity is particularly useful for students who do 
not yet seem concerned about alcohol and driving issues. 



ACTIVITY: 



Students write a story, fictional or true, of any event that 
connects bicycling with alcohol abuse. The teacher furnishes one 
example* (Etg», a bicyclist runs over glass from a discarded 
whisky bottle and gets a flat tire or falls and cuts himself* ) 

Upon completion, the teacher reads the stories and makes a list 
on the blackboard of ways in which bike riding and alcohol abuse 
can be related* He then goes down the list asking students to 
indicate ways in which automobile driving might be affected by 
alcohol abuse just as bicycle riding might be. 



VARIATI CKS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

• Students write a story in which an airplane pilot or passenger 
is involved with alcohol abuse. Each student reads one other 
student •s story and writes his opinion of whether the same situ- 
ation could apply to an automobile driver or passenger* To the 
satisfaction of the student who wrote the original paper and 
the teacher* 

• Students respond to teacher •s written and/or oral questions on 
alcohol and traffic safety* 



REFERENCE #; 1 ACTIVITY m W 

CONTENT REFERENCE: 211-213 " Safety I interpersonal 

CLASS TIME: periccJ METHOD: Writing 

CORE ACTIVITY: 

Students complete unfinished stories by writing in the omitted 
part and thereby resolving an interpersonal safety dilemma. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alternate 
responses to interpersonal situations involving alcohol use and 
traffic safety in order to make responsible decisions about drink- 
ing and driving* 

PRELIMINARY CONSIDEHATIONS; 

SKILLS OEVELOPEO: Writingt influencingt evaluating. 
OTHER: Activity is a good evaluation of learnings about inter- 
personal parental situations involving alcohol* 



ACtiVITY: 



Students are given unfinished stories that lack beginnings t middles 
or endings and write the missing part(s). Sample stories appear 
on the follT)wing pages. Students should be told that there are 
nc ••right or -wrong" completions. They are to fill in the 
missing part(s) as they wish, making suret however, to be as 
realistic as possible. This does not mean always writing what 
would most likely have happened but what certainly could have 
happened. 

Upon completion, class breaks down into small groups and is given 
written instructions toi 

1. Read each others* stories. 

2. Compare your endings, beginnings or middles and 
explain to each other why you wrote what you did. 

Groups report conclusions to class and respond to questions and 
commeniks from class and teacher. Discussion is held on best 
ways to handle the problems described in each story. 



VARIATIONS AWD SUPPLEMEWTA^^Y ACTiVITIES! 

e Writing can be done as homework or in class • 

• Discussion portion can i^e a class discussion. 

e Students can write the stories and leave appropriate sections 
missing, for other students to fill. in* 

EVALUATiOW METHODS: 

• Each student writes a story and omits a section. Each student 
completes one other student's story. To the satisfaction of the 
two students involved and the teacher. 



r 



1. This is the beginning of a story. Write how it ends. 



Amy Knight and Judy Becker were best friends. So of course, 
when it was time to sell Campfire Girl cookies, they decided to go 
as a team. 

It had been fun rehearsing at the last meeting, when they all 
took turns being "buyers" and "sellers." Sometimes they had made 
it extra hard when they were buyers by asking silly questions and 
arguing about how much change they got. 

Their leader had warned them about not going inside of people's 
houses, about being polite even when they were refused, so they 
felt brave and prepai*ed. 

They must have been good salesladies, because they got an order 
at almost every house. They felt so good, they didn't want to stop, 
and went farther and farther. 

By the time it was almost dinnertime, they were all the way at 
Main and 6th, two miles from home. 

"Boyl Am I tiredJ" said Amy. "My feet are killing me. I 
think I have a blister." 

"I'm tired too," admitted Judy, "but we sold 72 boxes. I'll 
bet we win the award for our group." 

"Hey, it's getting dark," noticed Amy. "How are we going to 
make it back before dinner? Our folks will worry. And my foot 
really hurts." 

Just then, a blue station wagon swept up to the curb. The 
brakes squealed and the car jolted to a stop. 

"Anyone going my way?" a merry voice rang out. 
"That's our neighbor," whispered Judy. 

"We're really lucky," Amy said. "She'll drive us home and we . 
won't be late." 

"Hop in, girls," called the voice. "We're taking off!" 
"Gee, thanks, Mrs. Grant," answered Judy,* "but I don't know 

if " 
A* .... 

"What's the matter? Are you crazy?" hissed Amy. "I'll never 
make it home with this foot." 



ERIC 



ACTiVITY# ; 11 



"But Amy,** pleaded Judy. "I think she's been drinking again. 
She»s really a wild driver when she's drunk. Mty mother told me...." 

"Listen. I'ni getting in," Amy said crossly. "You do what 
you want." 

. "Last call." said Bi!rs. Grant. "All aboard." 



2. This is the middle to a story. What has already happened? 
And how will it end? 

"Hey, Dad. Is that you? Yeah, it's me, Jim. Where am I? 
Well, it's hard to ex— well, I'm, uh, I'm calling from the police 
station. Dad? Listen, quiet down a minute and I'll tell you. I 
did just like you said. I didn't drive because I had a couple of 
drinks, so Bill — he — well, listenJ I'm telling you. No, I'm 
not hurt. The car? Well, it's O.K. Well, almost O.K." 

"I gotta hang up now. Dad, I think you'd better get down here. 
It's kind of a mess. Yeah, I'll be here. You bet I'll be here." 

Jim huni' up and turned to his friends. 

"Boy! Is he steamingl And I did just what he told me, too." 



3. This is the end to a story. Write the beginning. Decide 
whether the characters are boys or girls. 

"I don't care if you crash into a ten-ton truck at 99 miles an 
hour. I give up on you. If what I said and did isn't enough to 
get you to stop driving when it's plain you're too drunk to see 
straight, then this is the only thing left I can do." 



# 



^. This is the beginning of a story. Write how it ends/ 

Susan didn't particularly like to babysit, but her family 
didn't. have that much money so if she wanted to have any money to - 
buy the things she. wanted - records, clothing etc . - she had to 
work for It. At least while she was babysitting she could talk to 
her friends on the phone, watch TV or get her homework out of the 
way. 

Sue had been babysitting for a-number of people, but mostly 
for the smiths, who had been very nice to her. They mentioned' one 
night that they had friends who wanted a babysitter and would she 
like to sit for their kids too, if Sue wouldn't mind going to Little- 
ton whioh was eleven miles away. Susan was glad to have the oppor- 

^ll t. 1! ^^P^^i^ly Friday night, the' 

night this other couple needed her. h^r boyfriend was going to be 
busy playing night baseball anyway. She could get a lift over from " 
her mother a^d the Smiths said the other couple would take her ho.e. 

So Sue babysat on Friday for this new couple - Ralston was 
their name - and all went well with their, two quiet boys. The 
Hustons came home at- midnight, and while Mrs. Ralston went straight 
upstairs to go to bed. Mr. Ralston said, as had been agreed earlier 
he «^uld take Susan home. But Susan noticed that ihen he came in 
the door he was making silly comments to his wife about. "Too wild 
for you, was it7 Not for me." and he then tripped over the dinner 
table leg and yelled, "When are you gonna get rid of this old hunk 
of furniture your mother crammed down our throats, huh?" His 
eyes were bleary and, all in all. he seemed pretty drunk 

"Soon as I pay a quick visit to the Ralston Rest Room. I'll 
drive you home. Be right back." 

FINISH THE STOUY 



ACTIVITY # : 



5. The following is the beginning of a story. How did it end? 

Ron and Ray went to the Saturday afternoon movie to see 
the latest James Bond movie and, of course, had a great time. 
They had walked to the theatre even though it took them about 
twenty minutes, but it was down the main street and it was a 
beautiful day. But when they got out of the theatre, it was 
pouring. As they were wondering what to do, Mrs. Wilson drove - 
past. She was a neighbor that they both knew drank a lot and 
was sometimes heard screaming as they walked by her hout-. 
Seeing the two boys waiting under the marquee, she screeched to 
a stop, rolled up her window and yelled out, "Hew, kids, want 
a ride home?" 

Ron quickly n$4.d to Ray, "Come on, thia is our chancel" 
But Ray said, "Wait a minute, she looks drunk again. She could 
kill us both I" 

"We haven't got a minute to waitS" Ren answered and added, 
"Come on, let's go J" 

6, The following is the end of a story. How did it come about? 

"Next time ask to use the phone and call us and one of us 
will take you home, but don't risk riding with a driver like 
Mrs. Potter who's so drunk she has trouble talking straight:" 



REFERENCE 1 ACTIVITY #: 12 

CONTENT REFERENCE: 2^2-255 TOfIC: Safety 

CLASS TIME: perlOd METHOD: writing 

CORE ACTIVITY: 

Students take written quiz on alcohpl and alcohol safety. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate effects 
of alcohol use on traffic safety In order to n&ke responsible 
decisions about drinking and driving. 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED; Describing. , ^ 

OTHER; Thls Activity should be 8uppleB«nted by other types of 
evaluations. It is useful as both a pre- and post-test. 



ACTIVITY; 



Students write answers to short answer and imiltipie choice ques- 
tions on alcohol and alcohol safety. Sjaniple questions appear on 
the following page. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Students create their own questions either individually or In 
small groups and other students answer them. 



EVALUATION METHODS; 



e Not applicable. 



Sample written evaluation exercises on alcohol and alcohol saf 
Answers or sources for answers appear in parentheses. Correct 
answers to multiple choice questions are underlined 



A. Short Ans wer Quest j , or g 

1. What specif effects might alcohol have on a driver's abilitv? 
(Content Literature pp. Zi^l^-Zk?) ^ 

2. Write a short story about a driver leaving a party and driving- 
home after having become fairly drunk. Be specific about how 
he behaves, use vour imagination but be realistic. (Content 
Literature pp. 243-24?) ' 

3. Write a list of things you did at home last week that could 
have been dangerous if you had been "high" or drunk. Why 
246-247^^254-255^®^" dangerous? (Content Literature pp. 

4. Describe- several situations when a person would have to be 
able to act quickly. How might having drunk too much alco- 
hol make these situations dangerous for this person? (See 
Activity #2) • 

B« Multiple Choice questions 

Sf&J" ™i5e?f ^»"<'«i'>8 dangerous 

(a) make him feel too confident 

(b) make him want to take risks 

(c) give him poor judgement 

(e) Tand^f *° *° ^"^^en things 

if) all of the abftvfl 

(a) pedestrian accidents 

(b) private sirplane accidents 

(c) household accidents 

(d) automobile accidents 

(e) all of the above 



REFERENCE*: 1 ACTIVITY* I3 

CONTENT REFERENCE: NA To^ic: Safety I general 

cuAssTiME: period METHOD: Writing 

CORE ACTIVITY: 

Teacher and students evaluate student attitudes toward alcohol- 
safety issues. 

OBJECTIVE; 

Activity is designed to reveal student altitudes toward 
alcohol-safety issues* 

PRELIMINARY CONSruERATIOWS; 

SKILLS OEVEiOFEO: Describing* 

OTHER: Activity is useful as a pre-test and/or post test to 
evaluate before a course what attitudes need changing 
and/or whether attitudes have changed after the course* 



ACTIVITY: 

Studisnts answer questions designed to diagnose their attitudes 
toward alcohol-^safety issues* Sample questions appear on the 
following page* 

Attitude tests should be anonymously answered to allow students 
to feel free to express their real feelings* Students should 
be told that there are no right or wrong answers* 



VARIATIONS AMD SUPPLEMENTARY ACTIVITIES: 

e Students create their own attitude questions either individually 
or in small groups and other students answer them* 



EVALUATION METHOOS: 



a Not applicable* 



Sample questions to evaluate student attitudes toward alcohol- 

?akiS ofr^r^iJfrrS ISP**^^ unconcern. ??sS/ 

taking, or a drinkin^-has-nothing-to-do-with-safety attitude. 

A» Short Answer Question i 

1. Respond to the following letter i 
Dear Abby. 

5fy.^.?^"*^ friend has been drinking heavily and 
then driving his car. What, if anything, should 1 
do? (concern, unconcern) 

2» A gree-Unsure-Disaf^ee i 

1. People should never drive after any drinking. 

drinking?^^^"^^ ^° ^^^''^ 
pSSished^^ accidents after drinking should be 

^. If someone wants to drive after drinking, that's his 
business. ^ 

"igh''aftej'5r\JSing!'' ^."^ ^^^^ 

^* f^??+J°"u?^v^^^iy '^^'^'■^ i^^o an accident when you're 
7 l^ii^^^® ^'^^^^ ^iS^^ d^iye home. 

fJ^J^yo'^. probably won't get into an accident or caught 
xf you drive when drunk, ifs all right to drive homi? 

stin'S??i: Ks^safLyr'"' ^"''^ " ^^-^ ^^^"^^^ 
9. A drink or two helps people to drive better because it 
relaxes them. 

10. If your best friend is about to drive when he's drunk, 
that's his business. 

11. Half the people involved in accidents have been drinking. 

12. Fifty to a hundred people are killed every day in acci- ■ 
dents in which one driver has been drinking. 

13. Teenagers run greater risks drinking and then driving 
than adults do. ■ ^ 

1^. The only serious accidents people get into as a result 
Of drinking too much are car accidents. 

15. Laws against drinking and driving should be strict and 
enforced. 



REFERENCE #: 1 
CONTENT REFERENCE: NA 

CLASS TIME: 3-^ perlods 



TOPIC: Attitudes and Reasons 
METHOD: Art I collage 



ACTIVITY #: 



CORE ACTIVITY: 

Students develop collagfe«j or mobiles illustrating maturity or 
immaturity and discuss relationship between them and drinking. 



Students demonstrate knowledge of amd. ability to evaluate 
relationship between drinking and maturity in order to make 
responsible decisions about drinking. 

PRELIMINARY CONSIDERATiONS: , , . . ^. 

3KILLS DEVELOPED: Descrlbingp analyzing, discriminating. 
OTHER: Teacher will need to provide magazines, scissors, glue 



Students individually create collages or mobiles whose theme is 
maturity or immaturity (not necessarily as related to drinking) • 
(2-3 classes) 

Upon completion of collages, students break into small groups 
and are instructed to look at the collages or mobiles made by 
the other students in their group and decide what each one is 
trying to say a mature and immature person is like* Groups are 
instructed to keep a list of all the things the mobiles and 
collages are saying about mature and immature people • 

Class then discusses these lists* Discussion considers! 
1. What kinds of alcohol use and non-use constitute 

mature and immature behavior and why* 
2* Why teenagers and adults seem, to feel drinking is 

a sign of maturity* (1 class) 

Teacher may. need to point out that mature drinking does not 
necessarily indicate a mature person* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity can be a class discussion of pictures presented by 
' teacher* 

e Activity # 22 involves small group discussions on drinking and 
maturity* 

EVALUATION METHODS: 

e students write a description of someone's use of alcohol taken 
from personal experience or the mass media and indicate in 
writing whether such use is mature or immature and why* 

e Students respond in writing or orally to questions about mature 
and immature drinking behavior* 



OBJECTIVE: 



and poster paper* 



ACTIVITY: 



ERIC 



REFERENCE #: 1 ACTIVITY #: 15 

CONTENT REFERENCE: NA TOPIC: Attitudes and Roasons 

CLAssTiME: ^ pcrlodSf plu8 OCT METHOD: Art I field trip 

CORE ACTIVITY: . ^ , v 

students visit an art nruseum and examine art work by artists 
who were alcoholics and paintings of scenes involving alcohol. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter- 
nate attitudes toward alcohol use, non-use and abuse in order to 
make responsible decisions about drinking. 

PRELIMINARY rONSIDEBATIONS: ^ . 

SKILLS DEVELOPED: Describing, analyzing. 

OTHER: 



ACTIVITY: 

Students research the lives of famous painters to discover the 
role alcohol played in their lives. (Modigliani, for example, 
died from •the DT's, Utrillo was an alcoholic.) Students then 
visit one or more art museums and examine the paintings. Prior 
to the visit they are instructed toi , . a. 

1. See if painterrs who abused alcohol in their private 
lives express particular feelings about alcohol in 
their art work. ^ 

2, Discover other paintings portraying the use or effects 
of alcohol and deterinine and record what these paintings 
are trying to communicate about alcohol use. 

After field trip, class discusses above two points. 



VARIATIONS AND SUPPLEMEHTARY ACTIVITIES: 

• Activity can be performed by using a number of art history books 
in place of an actual museum visit. See following page for 
list of sample paintings. 

EVALUATION METHODS: 

• Students respond to teacher written and/or oral question on issues 
raised by the Activity. 



Examples of paintings and other art works descriptive of alcohol 



Steeni . "The World Turned upside down" 

Steent "Peasants' Revels in an Inn" 

Lautrect "A Corner of the Dance Hall" 



Degas t 

Goyat 

Titiant 
/er one set 



"L' Absinthe" 

"Picnic on the Banks of the 
Manzanares " 

"Bacchanal of the Andrians" 
"The Marriage at Cana" 



Hogarth t "The Rake's Progress" 
Rembrandt! "Drinking and Love" 



Daumiert several sketches of drinkers 
and drunks 



Hals I 



Kleet 



"Officers' Banquet" 



"Drunkenness" 



(Scene of drunkenness 
and resulting disorder 
in a home) 



(Portrait of a red- 
faced alcoholic) 

(Portrait of a sad- 
looking' woman with a 
glass of absinthe) 

(Picnic includes wine) 

(Wine drinking) 

(Sumptious banquet with 
plenty of wine being 
consumed) 

(Scenes of debauchery) 

(Mar with arm around 
woman's waist and other 
hand holding a glass 
of wine) 



(Scene of soldiers 
drinking heavily) 

(Modernistic view of 
alcohol's effects on 
a person) 



Breughel! Village scenes with 

considerable drinking 



REFERENCE #. 1 ACTIVITY #. l6 

CONTENT REFERENCE. 177-178, 19k, 20^1-210 TOPIC. AttitudeB and Reasons 
CLAssTiME: 1 period METHOD: Audiovisual 

CORE ACTIVITY: 

students view and discuss film on why people drink. 



OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink or abstain in order to make responsible decisions 
about drinking. 



PRELIMINARY COWSiPERATIONS: 

SKILLS DEVELOPED: Observing # evaluating, 

OTHER: 



ACTIVITY: 

Students view and discuss one or both of the following filmst 

1. I Think — 19 minutes, color. This film, though not 
dealing directly with alcohol, emphasizes the influences 
of various pressures on people's behavior and encourages 
independent thinking. Sources See Bibliography #57. 

2. Almost Eyervone Does ~ 1^ minutes, color. Film which 

• views our drug-oriented culture as it appears to younger 
children. It emphasizes feelings and ways to handle 
them. Sources See Bibliography #56. 

After viewing, students, break into small groups and are given 
written instructions to, for example t 

1. Discuss the reasons Americans drink a little . Why 
do some drink too much ? Write down your answers. 

2. Discuss which, if piny, of these reasons for drinking 

a little and too much are good ones and which are not. 
Write down your answers. Whj!: do you think they are 
good reasons? 

Groups report their conclusions to class and respond to questions 
and comments from class and teacher. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

• Students create a collage illustrating why people drink. 
Each student interprets one other student's collage. 

• Students respond orally and/or in writing to questions from 
the teacher on why people drink and legitimate reasons for 
drinking. 



REFERENCE #: 1 



ACTIVITY #: 1? 



CONTENT REFERENCE: 177-178, 19^, 20^-210 

CLASS TIME: ^-1 period 



TOPIC: Attitudes and Reasons 
METHOO: Disc^nsslon 



CORE ACTIVITY: 

Students discuss why adults and teenagers drink and distinguish 
between responsible and irresponsible reasons for drinking. 



Students demonstrate knowledge of and ability to evaluate reasons 
people drink or abstain in order to make responsible decisions 
about drinkingt 

PRELIMINARY CONSIDERATIDNS; 

SKILLS DEVELOPED: Describingt analyzings evaluating. 



Students relate a description of the drinking patterns of one 
adult and one teenager they have seen in real life or in the 
media who drink moderately* On a separate page students explain 
why these two individuals drink at all» Teacher may have to clari- 
fy that issue is not why people drink moderately but why moderate 
drinkers drink at all > 

Students are broken into small groups and are givon written 
instructions toi 

1. Discuss the reasons why people drink. 

2. Put these reasons in order of the most common 
reasons. 

3. Decide which, if any, of these reasons for moderate 
drinking are sensible, good reasons and which, are not. 
Why? 

List the good and bad reasons. 

Groups report conclusions to class and respond to questions and 
commi^nts from class and teacher. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• This Activity can be conducted as a class discussion. 

• Activity can include discussion of why problem drinkers drinkt 

EVALUATION METHODS: 

• Students role play a reporter "interviewing" a man-in-the-street 
on why he drinks. 

• Students create collages or mobiles illustrating reasons why 
moderate drinkers drinkt Each student interprets one other 
student's collage in writing or orally. To the sa'uisfaction of 
the artist whose work is interpreted and the teacher* 



OBJECTIVE: 



0TH£R: 



ACTIVITY: 



REFERENCE #: 1 
CONTENT REFERENCE: 19^^ 

CLASS TIME: ^-1 period 



ACTIVITY #: 18 

TOPIC: Attitudes and Reasons 

METHOD: DlSCUSSlon 



CORE ACTIVITY: 

students discuss why some people do not drink and distinguish 
appropriate from inappropriate reasons for abstaining. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink and abstain in order to make responsible decisions 
about drinking* 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPEt: Discriminating 9 analyzingt evalUvating* 

OTHER: 



ACTIVITY; 

Students write a short personality description of a person, real 
or imaginary, who never drinkst Description includes an explana- 
tion for his abstention. Teacher can present ah example of ah 
inappropriate reason for abstaining, such asi 

"Sam's father was an alcoholic • Sam was terribly dis- 
gusted and bothered by this and resolved he would never 
end up like his father. So Sam decided early in life 
never to drink, because he was always afraid that one drink 
might turn him into someone like his hated father." 

Students break down into small groups and are given written 
instructions tot 

It Read each others* paper* 

2t Write a list of the reasons why some people don't 
drink* 

3* Which, if any, of the reasons for not drinking are 
good reasons not to drink? 

Groups report conclusions to class and respond to questions and 
comments from class and teacher* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• This Activity can be conducted as a class discussion* 



EVALUATION METHODS: 

• Students role play or write the dialogue to a scenario in which 
a teetotaler tries to "talk" a social drinker into abstaining ♦ 

• Students create a collage or mobile illustrating the reasons 
why some people abstain. Each student interprets in writing or 
orally one other student's collage or mobile. To the satisfac- 
tion of the artist and teacher. 



REFERENCE #: 1 
CONTENT REFERENCE: NA 
CLASS TIME: 1 porlod 



TOPIC: Attitudes and Reasons 

METHOD: DlSCUSSlOn 



ACTIVITY #: 19 



CORE ACTIVITY: 

Students suggest substitute activities for abusive drinking* 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink and abstain in order to make responsible decisions 
about drinking* 



PHEIIMINARY CONSIDERATIONS: 

SKILLS DEVELOF^D: Describingt analysing* 



Students write response to the following scenarios 

Your older brother has been spending most of his 
evenings and part of his weekends drinking beer with 
friends* He says he does this "because there's nothing 
else to do in this town." What specific things could 
you suggest that he do instead of drinking? 

Class discussion follows bnt 

• Which of the activities mentioned are good things 
people can do instead of drinking too much? Write 
them down* 

• Why mi^t some kids rather drink than do these 
things? 

• Do some kids really drink because "they*re bored 
and there's nothing else to do*^ or is this a "cop- 
out" — an excuse to drink # or an excuse not to 
examine other reasons why they drink? 

• What can the community do to help provide alternatives? 

• What can the family do to help provide alternatives? 



VARIATIONS AND SUPPLEMENTARY ACTIVIT IES: 

t The scenario should be altered to suit the age* sex» culture, etc« 
of the students responding to it* 



EVALUATION METHODS: 

t Students respond in writing to a new scenario describing an 
adult neighbor who spends his evenings and weekends drinking with 
his friends because "^there is nothing else to do*" 

e Students write descriptions of ways they use or have used to 
overcome boredom. 



OTHER: 



ACTIVITY: 



REFERENCE #: 1 - 
CONTENT REFERENCE: NA 

CLASS TIME: 1 period, plus OCT. 



TOPIC: Attitudes and Reasons 
METHOD: Discussion 



ACTIVITY #: 20 



CORE ACTIVITY; 

students evaluate the reasons for and attitudes about drinking 
expressed in cartoons, jokes, comic strips and greeting cards 
that involve alcohol. 
OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alternate 
attitudes toward alcohol use, non*use and abuse in order to make 
responsible decisions about drinking. 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Reading, analyzingt evaluating* 



Students are assigned to collect all cartoons i jokes, comi? strips 
and cards they read and hear over a period of several weeks that 
describe alcohol use. Students and teacher suggest good sources 
such as daily and Sunday newspapers, magazines i TV and radio. 
Sample cartoons appear on the following page. 

After collecting sufficient materials » students break into small 
groups and are given written instructions tot 

1. Examine each others^ materials* 

2. List the reasons stated or implied for why the 
individuals in the cartoons t etc. are drinking. 

3. Decide and record what the cartoonist's attitude 
seems to be toward these reasons for drinking. 

4. Decide and record whether you think these reasons 
for and attitudes about drilling are "good,** "bad" 
or "indifferent" and why. (i-1 class) 

Groups report their findings to the class and respond to questions 
and comments from class and teacher, (i class) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

e Students can examine attitudes toward alcohol expressed just in 

humorous greeting cards* 
• Activity can be conducted as a class' discussion or a written 
report, 

EVALUATION METHODS; 

e Students create their own cartoons t jokes or comic strips and 
other students analyze them as they did in small groups. To 
the satisfaction of the author and the teacher. 



OTHER: 



ACTIVITY; 



4 



ACTIVITY# 



Sample cartoono illustrating reasons people drink or abstain* 



: MOOM HILDA 



ly R. Mym 




2lSf^2**?,***!!®"^ courtesy of the Chicago Tribune-New York 
News Syndicate » Inc. 



DENNIS THE MENACE ByHankKetcham 



Used with the permission 
of Publishers Hall 
Syndicate, Further use 
of this cartoon may not 
be made* except for 
classroom use* 




"That's nothin'! My uncle Emie went for three mon%s 
once without takin' a drink!" 



erJc 



ReFERENCE #: 1 

CONTENT REFERENCE: NA TOPIC: AttitudeS OHd ReaSOnS 

CLASS TIME: ^.j^ period METHOD: Dlscussion 

CORE ACTiViTY! 

students analyze songs about alcohol U8e« 



MJECTIVE: 

Students demonstrate knowledge of and ability to evaluate 
alternate attitudes toward alcohol uset non-use and abuse in 
order to make responsible decisions about drinking. 



PRELIMINARY COiySIDERATiOWS: 
SKILLS DEVELOPED: Analyzing* 

OTHER: Por ballads, consult Fireside Book of Folk Songs (Simon 
and Schuster), Fireside Book of Favorite American Songs 
(Simon and Schuster) and Tom Glazer^s Treasury of Folk 
Songs (Grosset and DunlapTi 

ACTIVITY: 

Students and/or teacher collect records » lyrics and/or tape 
recordings of songs involving alcohol use« Sample songs of the 
past that touch on alcohol aret 

• "Drink to Me Only with Thine Eyes" (English Ballad) 

• "One for My Baby and One More for the Road" (Frank Sinatra) 

• "Let's Go Get Stoned" (Ray Charles and contemporary revival) 

• "Have Some Madeirat My Dear" (Swann and Flanders) 

• "Thunder Road" (Robert Mitchum) 

• "Copper Kettle" (Joan Baez) 

• "Three Jolly Coachmen" (The Kingston Trio) 

• Many Irish drinking songs and Negro Blues songs* 

• Many ballads, such ass 

-"There Is a Tavern in the Tovm" 
-"What Shall We do with the Drunken Sailor" 
-"Little Brown Jug" 
Teacher plays a song and/or class reads lyr..2s# Class discusses 
attitudes toward alcohol expressed in the songs and the reasons 
the people described drink. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Students can create their own lyrics and/or melodies • 



EVALUATION METHODS: 

• Students write additional verses to the songs they heard or 
read that continue the song's attitude toward alcohol* 

• Students listen to another song and write or give an exp. "^.nation 
of why the individuals di^scribed drink or abstain* 



REFERENCE #: 1 

^S2r.''l'»«;i«d°®"^°^ AtWtudes.and Reaso'S""'*^ 

CUASSTIME: 1 pOriOd METHOD: DlSCUSSiOTl 

CORE ACTIVITY: 

Students discuss relationship between drinking and maturity* 
OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate relation- 
ship between drinking and maturity in order to, make responsible 
decisions about drinking. 

PRELIMINARY COW SIDEBATipM;- 

SKILLS DEVELOPED: Describing, influencing, analyzing, evaluating. 
OTHER: 




students write two detailed character descriptions, one of someone 
they know personally who is unusually mature, the other of someone 
they know who is unusually immature. Students concentrate oh 
describing what it is about these individuals (how they act, what 
they say, how they feel) that makes them appear mature and 
immature. - Papers are read anonymously and class discussion is 
held on I 

• the attributes of the mature and immatUi-e individ-jals, 
noticing which attributes seem to appear in several 
character descriptions. 

• definitions of maturity and immaturity. These two defini- 
tions should begini "A mature (or immature) person is 
someone who (describe how he acts and feels)." 

• when you can tell, if at all, when alcohol use indi- 
cates a mature person and an immature person. How do 
you Icnow? 

• When you can tell, if at all, that abstention indicates 

a mature and immature person. How do you know? (1 class) 

Teacher may need to comment in particular on how moderate drinking 
is often seen in America as a sign of maturity whether in fact it 
is or isn't. People feel you should be mature before you drinki 
_^therefore anyone who drinks must be mature. 

VARIATIONS AMD SUPPLEMENTARY ACTIVITIES ; 

• Activity # 14 involves the creation of collages that 
illustrate maturity and immaturity. 



EVALUATION METHODS: 

• Students respond to teacher's written and/or oral questions on 
alcohol use and maturity. 



• students respond to teacher's written and/or oral questions on 
alcohol use and maturity. 



REFERENCE #: 1 
CONTENT REFERENCE: NA 

CLASS TIME: f-l period 



TOFic: Attitudes and Reasons 

METHOD: DisCUSSloU 



ACTIVITY #: 23 



CORE ACTIViTYi 

Students discuss whether it is ever appropriate to get drunk. 



Students demonstrate knowledge of and ability to evaluate alter- 
nate attitudes toward alcohol use^ non-use and abuse in order to 
make responsible decisions about drinking* 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Influencingt evaluating^ analysing* 



Half of the class writes a response to the following 
scenarios 

You believe that people should never get drunk • Des- 
cribe two situations of someone getting drunk that you 
feel wfre 'wrong* — he (she) shouldn't have done it# 
In one have a man as the central characters in the other t 
a woman* Describe why the person got drunk # how it 
affected him* etc* 

The other students respond to the following instructions i 
You believe that it is all right to get drunk • Des- 
cribe two times when someone gets drunk that you feel 
were 0»K» In one have a man* •••etc* 

Teacher makes it clear that situations may be real or fictitious • 

Teacher then holds class discussion oni 

• when, if ever, it is legitimate to get drunk 
t why it is O^K^ or not O^K^ to get drunk in each of the 
situations described • 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity # 2k discusses differences between responsible and 
irresponsible drinking behavior • 



EVALUATION METHODS: 

• Students role play or write the dialogue to a scenario in which 
a teetotaler or AA member discusses with a heavy drinker whether 
it is O^K* to get drunk on certain occasions • 

• Students respond to teacher •s written and/or oral questions on 
drinking to get drunks 



OBJECTIVE; 



OTHER: 



ACTIVITY; 



REFERENCE #: 1 
CONTENT REFERENCE: NA 
CLASS TIME: ^-1 pOrlod 



TOPIC: Attitudes and Reasons 

METHOO: DlsCUSS lon 



ACTIVITY #: 



CORE ACTIVITY; 

Students distinguish responsible from irresponsible drinking beha-- 
vior and establish criteria for each* 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter-> 
nate attitudes toward alcohol uset non-use and abusp in order to 
make responsible decisions about drinking* 



PHELIMINARY COMSIDERATiONS: 

SKILLS oEVELorED; Discriminatingf inf luencingt evaluating* 



Students write descriptions, real or fictional, of any drinking: 
behavior and pattern of adults and teenagers. Divide the class so 
that descriptions are written about male and female, adults and 
teenagers* 

The descriptions must include quantity, frequency, type of alcohol, 
conditions under which it is drunk and reasons for drinking it* 

Papers are read aloud and class discussion in held oni 

• the different types of drinking patterns for each of 
the four categories of people 

• which drinking pattemis are •^responsible*' and which 
are not for each type of person, and why 

• how students decide4 what is responsible drinking 
behavior and what isn*t* End up with a definition that 
begins $ "Drinkir^? behavior is responsible if it****" 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

e Activity # 18 on reasons for abstaining is a related Activity. 
• Teacher can write descriptions and students respond to them* 
e Activity # 23 discusses legitimacy of getting drunk* 



EVALUATION METHODS: 

• Students role play or write the diulogue to scenarios 4n which 
heavy drinkers, teetotalers and social drinkers of different 
ages and sexes criticize each others* drinking behavior* 

• Students respond to teacher •s written and/or oral questions 
on what constitutes responsible drinking behavior. 



OTHER: 



ACTIVITY: 



ERLC 



REFERENCE #: 1 ^, ACTIVITY #: 25 

CONTENT REFERENCE: 217-219 TOfic: Attitudes and Reasons 

CLASS TIME: i perlod METHOD: DiSCUSSiOH 

CORE ACTIVITY: 

students discuss their feelings about alcoholics and drunk people* 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter* 
nate constructive feelings they can have when they are with some- 
one who is drinking in order to develop constructive attitudes 
toward the drinking .behavior of others* 

PRELiMINARY GOWSIDERATIONS: 

SKILLS DEVELOPED: Descrlblngt empathlzlngt influencing! evaluating* 

OTHER: 



ACTIVITY; 

Students write or respond orally to the following scenario i 
You are a grownup, coming home alone from a. meal in 
a cheap diner* The food must have been spoiled or 
something! because — all of a sudden — you get 
awfully sick. You feel so bad you can hardly stand 
up. You know you are going to throw upt so you go to 
the curb. You are holding onto a parking meter and 
getting sick in the street when a policeman taps you 
on the shoulder and hauls you in for public drunkenness. 
You try to explain your problem but the police don^t 
believe you and throw you in the •tankt* the police 
cell for drunks. While in the cell you have found some 
Turns in your shirt pocket which you eat and feel better. 
There are six drnitiks in the cell with you. Three are 
still drunk and are staggeringt one is asleept and two 
seem pretty sober. You are not really worried # because 
you know the judge will let you out in the morning. 
You know you weren^t drunks and the police have no real 
proof otherwise. 

1. Will you talk with any of these people? 
Suppose one of them comes over and starts 
talking to you? What will you do? Why? 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Activity # 31 involves a discussion of distinctions between 
alcoholics and social drinkers. 

• Activity # 32 has students abstaining from a desirable activity 
to feel what it might be like to be an alcoholic. 

EVALUATION METHODS; 

• Each student writes his own scenario involving contact with a 
drunk. Students exchange scenarios and write what they would 
do in that situationt what they would feel and why. To the 
satisfaction of the author of the scenario and the teacher* 

• Students write their own scenarios either individually or in 
small groups. Other students or groups role play these scenarios. 
To the satisfaction of the author (s) and the teacher. 



ACTiyiTY(CONTD): 



2. How do you feel about being locked up with 
them all night? Why? 

Class discussion follows on these behaviors and feelings, in such 
terras ast 

• what are the different feelings people can have about 
alcoholics or people who are drunk? 

• which feelings are students raost comfo*-table with and why"? 
Which are raost likely to lead to helping soraeone who 

is drunk? 

• why do people have different feelings? 



REFERENCE #: 1 
CONTENT REFERENCE: NA 

CLASS TIME: 1^ periods 



ACTIVITY # 



26 



TOPIC: 
METHOD: 



Attitudes and Reasons 
Discussion 



CO RE ACTIVITY: 

Students decide how different types' of people would respond to a 
oanhandler's request for money. 

OBJECTIVE: 

Students demonstrate knowledge of why and how people interpret 
alcohol issues and behavior differently in order to make responsible 
decisions about drinking and in order to deal responsibly with the 
drinking behavior of others. 

PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Empathizing, analyzing. 

OTHER: Activity #83 on how students themselves would respond to 
a panhandler's request for money can precede this Activity. 



Students explore why people have different attitudes toward 
drinking and drunkenness by deciding whether a variety of people 
would give money to a panhandler who obviously seems to want it 
for a drink. To give Activity greater impact^tStuJaents with 
drawing capabilities sketch each individual descrobed before the 
teacher duplicates the pages for distribution. If students in 
the class are not artistically inclined, the Activity can begin 
b; fii^st having students find and cut out pictures of people 
fitting the descriptions from magazines and similar sources. 
a class) 

Teacher distributes descriptions (on following page) of different 
people being importuned for money by panhandlers. Class breaks 
into small groups and is given written instructions tot 

1. write the answer to the panhandler you feel each indi- 
vidual confronted would give. If you think the indi- 
vidual would not even answer the panhandler, write down 
what he is thinking and describe his attitude. 

2. if you feel these different individuals might respond 
differently to the panhandler, discuss why they 
might do so. Why don't they all react the same way? 
(i class) 



VARIATI0;« AND SUPPLEMENTARY ACT IVITIES: 

0 Activity can also be used for discussing students* feelings 
toward problem drinkers. 

• Activity can be a class discussion. 

• Students can discuss what they feel would be the answers these indi- 
viduals would give to the questions about drunkenness in Activity #39. 

EVALUATION METHODS: 

• Each student describes one more person being importuned by a 
panhandler. Students exchange descriptions and each student 
explains how he thinks this new individual would respond and 
why. To the satisfaction of the author and the teacher. 

• Students engage in Activity # 83 in which they describe how they 
would respond to a panhandler's request for money. 



ACTIVITY: 



( over ) 



AGTiViTY (CDNT D): 

Groups report "answers" to the rest of class and explain why they 
chose the attitude and answer they did for that person. 

Teacher raises for discussion issues of i 

• why different people respond differently to drinking and 
drunkenness — including such factors as ethnicity, 
age, drinking habits and experience, and occupation. 

• why different students predicted different responses by 
the same, individual. This may involve a discussion of 
stereotyping — making assumptions about people's attitudes 
from clues such as the way an individual dresses, his age, 
his hairstyle, his occupation, etc. 



SAMPLE SCENARIOS 



A gentleman, dressed in a tuxedo, has just come out of a suppeT 
club and is standing in front of it waiting for a taxi# He has 
short, dark hair and stands very erect with a calm, confident air# 
A panhandler, with liquor on his breath, walks by and says, "Say, 
buddy, can ya spare a quarter?" How does the gentleman respond? 
What does he feel toward the panhandler? What is he thinking? 



A young womant dressed in a nurse's uniform t has just stepped 
off the bus. on the way, probably, to the city hospital. Her hair 
is neatly pinned up on top of her head and she has the look of a 
well scrubbed apple. As she walks to the hospital, a panhandler 
sidles up to her and says, "Say, lady, could ya spare a quarter?" 
How does she respond? What does she feel toward the panhandler? 
What is she thinking? 



A young man with fairly long hair covered by a construction worker's 
helmet, is having his lunch at an urban renewal site. He is 
dressed in a T-shirt and sneakers and has bulging muscles showing 
below the short sleeves. He is drinking a beer with his liver- 
wurst sandwich. A panhandler walks by and says, "Say, buddy, 
can ya spare a dime?" How does the man respond? What does he 
feel toward the panhandler? What is he thinking? 



A young man, dressed in bell bottom trousers with a bright blue 
double breasted jacket partially covering a thick polka-dotted 
tie is escorting his date out of a night club back toward their 
car. They are both laughing loudly, perhaps due to the cocktails 
they probably were drinking in the club. A panhandler asks the 
young man, as he unlocks the door for his date, "Say, buddy, can 
ya spare a dime?" How does he respond? What does he feel toward 
the panhandler? What is he thinking? 



New scenarios can be created by altering the importuned person's 
apparent occupation, hair style, manner, age, clothing and place 
he is leaving or going to. 



REFERENCE #: 2-1 
CONTENT REFERENCE: NA 

CLASS TIME: i-1 period 



Attitudes and Reasons 
Discussion 



ACTIVITY 



#: 27 



TOPIC: 
METHOO: 



CORE ACTIVITY: 

Students formulate questions about alcohol and later have a panel 
"quiz show** using them. 

OBJECTIVE: 

Activity is designed to reveal student concern. 

PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Describing. 

OTHER: Activity is also useful for evaluating what students have 
learned about various alcohol topics. 



Students break into small groups and are instructed to discuss 
and write down all the questions about alcohol they want the 
course to answer. Questions should be as specific as possible, 
such as, "Will alcohol rot the brain?" Questions should be kept 
in a convenient file, for example using 3x5 cards. 

After the course is over, a "quiz show" is set up with a panel of 
students as questioners and a panel as respondents. The question- 
ers take turns posing questions taken from the cards. The teacher 
referees by indicating which student raised his hand first after 
each question is read and is therefore entitled to try to answer it. 
Students earn a point for each correct answer and lose one point 
for each incorrect answer.. 

During the course, cards are kept in a file on the teacher's desk, 
available for students to add to or consult before or after class 
or during recess or after school. Students are told to add new 
questions on a 3x5 card anytime they wantf. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 
e Students can answer the card questions individually or in small 
groups. 

e C-^rds can be given point value (from 1-5 depending on difficulty 
of question). Student can specify value of card they want to attempt 



ACTIVITY: 



EVALlfA^I&gTOSoS: 



• Self-evaluating. 



REFURENCE #: 1 
CONTENT REFERENCE: NA 

CLASS TIME: ^-1 period 



A'^TIVITY #: 28 

TOPIC: Attitudes and Reasons 

METHOD: OlsCUSSlon 



CORE ACTIVITY: 

Students interpret pictures of drinking without seeing the 
accompanying captions • 

OBJECTIVE: . ^ 

Students demonstrate knowledge of why and how people interpret 
alcohol issues differently in order to make responsible decisions 
about drinking and in order to deal responsibly with the drinking 
behavior of others. 

PRELIMINARY COWSIDERATIONS: 

SKILLS DEVELOPED: Analy zing , 

OTHER: Activity can also be used as an introductory Activity on 
why people drink. 



A CTIVITY: 

Teacher supplies students with drawings and/or photographs from 
magazines or newspapers depicting alcohol use, or pictures that 
appear to tiepict such use. Teacher cuts off the explanatory 
captions before showing them to students but numbers pictures 
and captions so that captions qan later be reunited with appro- 
priate pictures. 

Each student is given two or more pictures and instructed to 
write down why he thinks the depicted people are drinking. 

Class discussion then follows in which teacher or students read 
the explanations written by students and students explain why 
they interpreted each picture the way they did. 

After each picture is discussed, teacher reads the original 
caption and class discusses why pictures may have been misin- 
terpreted. 

Finally, teacher makes list on board of reasons students gave 
for why people drink, such as for relaxation and for taste. 



VARIATIONS ANO SUPPLEMENTARY ACTIVITIES: 

• Activity #45 has students look at pictures and v^rite endings 
to Vhat is depicted I Activity #46 has the^m write :5.t cries of 
their own choosing about alcohol. 

EVALUATION METHOOS: 

• In small groups, students devise a role play situation similar 
to ones they saw in the pictures. Each group role plays its 
scenario and other students attempt to interpret it. To the 
satisfaction of the group that devised the role play and the 
teacher. 

• Students respond to written and/or oral questions on why people 
drink or abstain. 



REFERENCE #: 1 

CONTENT REFERENCE: 201*20'^ 

CLASS TIME: ^-1 period 



TOPIC: Attitudes and Reasons 
METHOD: Disoussion 



ACTIVITY #: 29 



CORE ACTIVITY; 

Students take a poll on their experiences with alcohol. 
OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate why 
people drink or abstain in order to make responsible decisions 
about drinking. 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Describing. 

DTHER: Activity is designed to inform teacher of level of student 
experience as well as provide opportunity to raise issue 
in class of why people drink. 



Before taking experience poll, students anonymously write on 

a blank questionnaire what they predict the class results of 

a poll will be. 

Students then take poll anonymously. Sample questions appear on 
the next page. Teacher and students tabulate results immediately 
afterwards on the blackboard. Class then compares predictions 
with reality and discusses any discrepancies. 

Teacher raises issue of why people drink t using poll results as a 
take-off point. For example > do students who drink in parks have 
different reasons from those who drink at home or those who drink 
as a part of religious ceremonies? Teacher can also raise issue 
of why people have had different drinking experiences, including 
factors of -parental attitudes and behavior, ethnicity, religion 
and peer pressures. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Students can write their own polls, either as a class, in 
small groups or individually. Other students can answer them. 

• For younger students, this activity can be rephrased for beha- 
vior witnessed rather than actually performed. 



ACTIVITY; 



EVALUATION METHODS: 

# Students write a class profile of its drinking experiences. 



Alcohol experience poll 



Yes 



No 



1. Have you ever druiA alcohol? 

2, If so, how many times? 

0 1 2-4 5-10 
3« Have you ever been "high"? 
4. When you drank, was it usuallyi 
5* When you drank, what kind of alcohol was it? 

beer wine whiskey 



11-20 over 20 times 
Yes No 

alone? with others? 



other (both beer & wine? 
brandy? etc. ) 

6. How old were you when you had your first drink if you have 
ever drunk? 



under 8 



10 



11 



12 



13 



Ti Where ao you drink now, if you drink? 

at home at friends' homes in cars in parks 
in school in restaurants other i 

8. Have you ever been offered a drink and refused it? 

Yes No couple of times often 

9. Have you ever asked for a drink and been refused? 

never once couple of times often 
10. If yes, were you refused by 

mother father older brother older sister 
friend older friend stranger other « 



REFERENCE*: 2-1 ACTIVITY*. 30 

CONTENT REFERENCE: 160-162 TOPIC: Attitudes and Reasons 

CLASS TIME: 2$ periods METHOD: Discussion 

CORE ACTIVITY: 

students critically evaluate alcohol advertisements, . 
OBJECTIVF : 

Students demonstrate knowledge of and ability to evaluate the 
effects of alcohol advertising on people's attitudes and behaviors 
in order to make responsible decisions about drinking. 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Analyzingt dec isi on-making t writingt getting involved* 

OTHER: 



ACTIVITY: ^ I 

Students and teacher bring to class a variety of advertisements 

from-magazines-and-newspapers^— televdsion-and-radio* — ^T3L-or_radio — 

ads must be written dovm verbatim or tape recorded, accompanied by 
a written description of the video parts. Using these ads the 
teacher explains the major advertising techniques employed. 

Students break into small groups and are given written instruc- 
tions tot 

1. Look over all the ads and select one for analysis. 

2. Discuss all the things the ads say its drink can 
do or hints it can do. Write these down. 

3. Which are true f false, unproven and unprovable? 
Write this down, too. class) 

Groups report findings to class and respond to questions and com- 
ments from class and teacher, (i class) Groups reform and are 
given new written instructions toi 

1. Write a letter to the advertising agency that 
produced the ad and/or to the alcohol beverage 
company whose drink is being advertised. These 
letters should i (over) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• This Activity can be conducted as a class discussion. 

• Teacher can obtain ads from old magazines and class can compare 
them with today's ads. 

t Students can act out radio or TV ads and then evaluate them. 

EVALUATION METHODS; 

• Students analyze a new alcohol advertisement along the lines 
outlined above. Students split into pairs and compare their 
analyses. To the satisfaction of their partner and the teacher. 



A£nVITY(CONTD): 

2 w,.«*r ™^ company to answer your letter 

aSJcV ^?SirienirsJ^uSf " ^ ^--^^^ion 
• SeS?t°to,:!" its drinlc that 

OK ana asking the teacher. Three possibilities 
So +4 J °?^? °^ ^«>®d Practices 
im"Jrs't^ll??^S!i?'^ Broadcasters 
Washington, D.c. 

NSi^mf°^J°^' 2f Practices 
177lTs't^||?f S!w'?" ^^adcasters 
Washington, D.c. 
13; Consumer's Union 
256 West Street 
Mt. Vernon, N.Y. 10550 

5d°L%c^'J'2foirp*^L'ibraSons*^","'°"l^°^ Class 
whether it feels ada realiv fXJ?,^ ' ^hen discusses 

they simply inf?uenc%"StS%°opL"5.^!l*°eJ:jt?'^ 



REFERENCE #: 1 

CONTENT REFERENCE: 135-137 

CLASS TIME: pOrlod 



TOPIC: Attitudes and Reasons 

METHOD: DlSCUSSlOn 



ACTIVITY #: 31 



CORE ACTIVITY ; 

Students and teacher define terms such as ••alcoholic,*' and ""social 
drinker 



Students demonstrate knowledfie of and ability to evaluate reasons 
people drink or abstain in order to make responsible decisions 
about drinking* 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Doscribingt analyzing, discriminating* 



The teacher begins by emphasizing the need for agreed-upon defini-' 
-tions-so^that-disagreements-^over_issues .are not beclouded by dis- 
agreements over the meaning of terms* 

Students write a detailed description of two different people, 
real or fictitious, one of whom they feel is an alcoholic^ the 
second a social drinker* Names are omitted* 

Students break down into small groups and are given written 
instructions tot 

1* Read each others* papers* 

2* See if there is any agreement in your descriptions of 
who is an alcoholic and a social drinker* Do all 
or most of your papers describe the same behavior and 
feelings for each? Write these agreements on a 
separate piece of paper* 

Group leader reads results and class discussion follows in which 
definitions of these terms are formulated* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• A similar procedure may be used for other terms requiring agreed- 
upon definitions* 

t Activity can be conducted as a class discussion* 

• In Activity # 25 and # 26 students discuss their feelings about 

alcoholics. 
EVALUATION METHODS: 

• Each student is given two to five of the descriptions of alco- 
holics and social drinkers written by other students and writes 
whether they actually describe what they were intended to des- 
cribe, and why or why not* To the satisfaction of the authors 
and the teachers* 

e Students respond to teacher •s written and/or oral questions on 
characteristics of social drinkers amd alcoholics. 



OBJECTIVE; 



OTHER: 



ACTIVITY; 



REFERENCE*: 1 ACTIVITY*: JZ 

CONTENT REFERENCE: NA TOPIC: Attitudes and Reasons 

CLASSTIME: f-l perlod METHOD: Dramat simulation 

CORE ACTIVITY; 

Students abstain from one or more very desirable activities to 
feel what it might be like to be an alcoholic. 

QBJESTIVE; 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink or abstain in order to make responsible decisions 
about drinking* 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Accepting, empathising. 

OTHER: Students need to have already discussed what an alcoholic 
is, see Activity # 31. 



AC TIVITY; 

students develop a list of common activities they engage in that 
might be difficult for them to abstain from. Examples include t 

using salt and/or sugar playing athletics 

using telephone drinking no beverages except 

eating candy water 

drinking soda pop watching TV 

having between meal snacks 

Each student selects one or more activities and attempts to 
abstain from it (them) for an agreed upon length of time depending 
on the activity and its importance to the student's needs and 
health. At the end of that period each student writes an account 
of, or reports to the class oi.i 
t whether he succeeded 

t why he feels he was able or unable to succeed 
t his feelings during the period of abstinence, such 
as boredom, anger, grouchiness, preoccupation with the 
"forbidden" activity, jealousy toward others who were 
not abstaining, urge to hide the "forbidden" object(s) 
from si^t. 

If written, each student reads results back to class and, in either 
case, discusses how this compares with an alcoholic's attempt to 

VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• All students abstain from same thing and class disc isses possible 
explanations for why some students "held out" longfr than others. 

• Activity # 25 and # 26 discuss students* feelings toward 
alcoholics. 

EVALUATION METHODS: 

• students write what it might feel like for an alcholic to abstain 
from alcohol by using their own experiences as analogies. Stu- 
dents also note how their abstinent behavior may be different 
from that of an alcoholic. 



REFERENCE #: 1 

CONTENT REFERENCE: l60-l62 

cu^ssTiME: 1^-2^ perlods 



TOfiC: Attitudes and Reasons 
METHOD: Drama t role play 



ACTIVITt #: 33 



CORE ACTIVITY: 

Students pretend they are advertisers and create their own alco- 
hol or anti-alcohol ads« 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate the 
effects of alcohol advertising on people ^s attitudes and behaviors* 



PRELIMINARY COWSIDERATIONS: 

SKILLS DEVELOPED: Influencingt analyzing. ^ 
OTHER: Students need to have already studied alcohol advertising 
techniques, as in Activity # 30 • 



Students take the role of alcohol advertisers or anti-alcohol 
advertisers and create ads to influence various types of people 
to drink or abstain. 

Class divides into small groups and is given written and oral 
instructions tot 

!• Pretend you are the heads of an advertising company. 



Decide firsti 

(a) Whether you want to persuade or influence 
people to drink or not to drink. 

(b) whom you want to persuade. For example t you 
may want to persuades 

• young businessmen who want to get ahead 

• middle-aged housewives who want to stay young 

• teenage football players 

• swinging college girls 

• hard-working factory workers 

• some other group of people you choose. 

(c) decide t if you want them to drinkt whether you 
want them to drink winot beer or whiskey. If 
you don't want them to drinkt decide which kind 
of alcohol you don't want them to drink, (over) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Teacher may want to assign products and target groups to each 
group in order to assure a* wide range of results* 

t Student can create and perform radio or TV ads. 

• Activity # 3^ involves students in evaluating alcohol adsi 
Activity # 73 discusses whether they should be banned or restricted. 

EVALUATION METHODS: 

t Based on the groups' advertisements t students explain orally or 
in writing why people drink or abstain. 

• Students role play or write lecture of an advertising executive 
giving a speech to a group of new junior employees or- how to 
influence people to drink or abstain. To the teacher's satis- 
faction. 

• Students role play or write the dialogue to scenario in which 

a person who believes in ads against drinking argues with some- 
one who believes in ads for drinking • 



ACTIVITY; 



ACTIVITY (CONTD): 



2, Now create your ad. Use any materials you want, includ- 
ing songs, pictures and dialogue. (1-lt classes) 

Upon completion of advertisements, each group presents its ad to 
the class and responds to comments and criticisms from class. 
Teacher directs discussion to what ads reveal about why people 
drink or abstain and raises issue of whether people should influ- 
ence others to drink and/or abstain, (i class) 



REFERENCE #: 1 
CONTENT REFERENCE: NA^ 

CLASS TIME: 1 period 



ACTIVITY #• 3^ 

TOPIC: Attitudes and Reasons 
METHOD: Drama t role play 



CORE ACTIVITY: 

Students role play different scenarios involving alcohol. 
OBJECTIVE: 

Activity is designed to help reveal student concerns about and 
attitudes toward alcohol. 



PRELIMIWARY CONSIDERATIONS: 

SKILLS DEVELOPED: Describing, empathizing, decision-making. 

OTHER: tpj^^g Activity is useful as an introduction to the unit to 

enable the teacher to discover student concerns about ' 

and attitudes toward alcohol. Activity is also a good 

evaluation of what students have learned about attitudes 
, toward alcohol- 

ACTIVITY: 

Students role play different, scenarios involving alcohol use such 
as those suggested on the following page or any of those describad ' 
in the role play section of each topic. Participants read their 
profiles to the class and then describe how they felt while role 
playing. Observing students discuss after each role play how they 
mi^t have acted. 

As soon as possible, even after one role play, students break into 
small groups. Each group is instructed to create its own scenario 
which is then role played by another small group. 

Upon completion of role plays, students and teacher extrapolate 
what seem to be the students* attitudes toward alcohol as revealed 
by the scenarios they developed and the ways they role played 
them. This can be done only by discussing the role plays with the 
students, because each is subject to different interpretations. 
For example, if the •'married man" willingly buys the ••minor" the 
champagne, this may indicate truct in youth's responsibility or 
greed. If the ••parent" punishes his ••son*' severely, this may 
indicate a real concern for his well-being or a lack of trust in 
his responGibleness. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: . 

• Activity #^4, #45 and #46 are related activities for discovering 
student concerns. 



EVALUATION METHODS: 



• Students repeat role plays at end of unit of study and see what 
alterations they have introduced. 



SAMPLE SCENARIOS 



You find your I3 year old son drinking beer in the park with a 
friend. What do you say and do? How does your son respond? 



Your boyfriend at a party starts to get drunk. You know this is 
happening. What, if anything, do you say and do? How does he - 
respond? 



You are leaving a party and are offered a ride home by your best 
friend who is drunk. What, if anything, do you do or say? How 
does your ftiend respond? 



You have just lost your job from drinking too much and missing 

work due to hangovers. You go to a social welfare agency for 

help, v/hat do you say? 'rfhat does the social worker say or recom- 
mend? 



You go home with your friend after school and find his(her) mother 
drunk. What, if anything, do you say to your friend. What does 
the ffiend do? What loes the mother say? 



Your class is going on a field trip. Each student must pay $1.50. 
YOU ask your parents, but there is no money because of your father* 
heavy drinking. What do you do, say? What do the parents say-? 



Your faxher has been drinking beer all day while he watched the 
ball game on TV. Now he has decided to drive across town for a 
pizza. There is no one else at home. V/hat do you say or do'? 
How will he respond? or uw. 



Your mother just got home from an afternoon of cards with 'the 
P c^^^t ^"^^^s liquor and had trouble getting in the front 
aoor. She has had the family car for the day, so now she is get- 
ting ready to drive to pick your father up at work. There is no 
one else at home. What do you say or do? How will she respond*? 



ACTIVITY* : 



SAMPLE SCENARIOS 

Your parents are away, and you have a friend visiting. He suggests 
you both try "a little" of the liquor in the house. What do you 
both do or say? 



You have tried your parents liquor, quite a bit, without their 
knowledge. They come home and find you acting "funny." What 
happens? 



You want to see what will happen if you pat alcohol in your cat's 
water. Your cat goes tearing throu^ the house, causing damage. 
Your mother finds out what happened and you two talk it over. 
What is said? 



In a park near yotir home, an intoxicated man tries to be friendly 
with you. What do you both do and say? 



You 8ire selling candy for Boy Scouts/Girl Scouts, When you ring, 
a drunk lady comes to the door. What do you both say? 



REFERENCE #: 2-1 ACTIVITY #: 35 

CONTENT REFERENCE: 161-162 TOPIC: Attitudes and Reasons 

CLAssTiME: ^-1 period, plus OCT METHOD: Independent Studyt field trip 

CORE ACTIVITY: 

Students keep a written list of their exposure to alcohol for one 
or more days, 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate the 
effects of alcohol advertising on people^s attitudes and behaviors 
in order to make responsible decisions about drinking. 



PRELr /ilNARY CONSIDERATIONS; 

SKILLS DEVELOPED: Oescribing, analyzinga 

OTHER: 



ACTIVITY: 



Students volunteer to keep a detailed written list on 3X5 cards 
of their exposure to alcohol for a given period of time such as 
one dayt two days or a week* Examples of types of exposure 
(that students and teacher can add to ) are t 

1. Advertisements on TV, radio, billboards or newspapers 
2t Liquor trucks, package stores and bars 
3» References in conversations participated in or 
overheard 

Drinking or seeing people drinking in reality or 
in movies or on TV • 

After collecting exposure references, students read off their 
results to the class and total the type and number of exposures. 
Class then discusses what influence such exposure probably has 
on children, teenagers, and adults and why> and whether people 
who have different exposure experiences may end up with different 
attitudes toward alcohol. 



VARIATIONS ANO SUPPLEMENTARY ACTIVITIES; 

t Entire class can conduct this Activity. 

• Different students can be assigned to watch TV ?.t different 
times and keep a record of all references to alcohol. Class 
can analyze results in terms of TV^s influences on drinking 
attitudes. Activity # 30 and # 33 also treat alcohol ads. 

EVALUATION METHODS: 

• Students write short biographies of a day in the life of a 
classmate that lists all probable contacts with alcohol and 
suggests what their effect might be and why. 



REFERENCE #: 1 

CONTENT REFERENCE: 218-219 

CLASSTIME: 1 period, plus OCT 



ACTIVITY # 36 

TOPIC: Attitudes and Reasons 

METHOD: Independent Study t interview 



CORE ACTIVITY: 

Students interview people about their attitudes toward problem 
drinkers* 



Students demonstrate knowledge of and ability to evaluate alternate 
attitudes toward alcohol use, non-use and abuse in order to make 
responsible decisions about drinking* 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Questioning, analyzing* 

OTHER: Activity #25 or #2b on students* own attitudes toward 
drunk people can precede this one* For some questions, 
students will also need to have gained a minimal under- 
standing of who alcoholics are* See Activity #31 • 



Students pair up to interview neighbors and/or strangers about 
their attitudes toward problem drinking* The teacher suggests 
local places to visit to conduct interviews, such as laundromats, 
sandwich shops, and bowling allies, where students might go alone 
with ease and parental approval* 

Each pair of students create? its own list of questions, such ast 
1* Would you permit your daughter (son) to visit a friend 

whose mother is an alcoholic? Why? 
2* Do you feel alcoholism is a disease or a crime? Why? 
3» Do you feel it is wrong for people to get drunk? Why? 

Teacher may wish to duplicate a page which includes one of the 
above questions and have students add questions to the page and 
then use it for note- taking during their interviews* 

After conducting 5-8 interviews, each pair reports its results to 
the class and responds to questions and comments from class and 
teacher* During these reports teacher develops a chart on the 
blackboard which tabulates the various responses (yes, no, uncer- 
tain) and categorizes the reasons for them (fear, disgust, sym- 



OBJECTIVE: 



A CTIVITY: 



' over ) 



VAmATIQNS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

t Students respond to teacher's written and/or oral questions 
about the community's attitudes toward problem drinking* 



ACTIVITY (CONT D). 



pathy, apathy, etc.). This latter exercise will require inter- 
pretation by students on what they think is the basis for the 
reasons given by an interviewee. 



REFERENCE*: 1 ACTIVITY #: 37 

CONTENT REFERENCE: 193-199 TOPIC: Attitudes and Reasons 

CLASS TIME: 2-3 periods* plus OCT method: Independent Study i poll 

CORE ACTIVITY. 

Students write and conduct poll to determine why and how much 
people drinlc* 
OBJECTIVE: 

Students demonstrate knorledge of how much, what, »nd/Jy people 
drink in order to make responsible decisions about drinking. 

PRELIMINARY CONSIDERATIONS; ,v.oW<«» wt.i+<nfl. 

SKILLS DEVELOPED: Questioning, researching, analyzing, writing. 

DTHER- Administration and/or parent approval may be necessary for 
this Activity. 



ACTIVITY: , u 1 

A small group of students decides what questions about alcohol 
use it would like to ask and whom it would like to ask. 
Group sol5 3its additional questions from classmates. Sample 
questions include i 

1. For which of the following reasons do you most 
often drink J list in order of frequency i 

• relaxation 

• taste 

• to be sociable 

• to act grown up 

• to get high 

2. How many of each of the following did you drink 
last month? 

• beers 

• glasses of wine 

• martinis 

• shots of whiskey 

Group tests poll by administering it to own class, (i class) 
After writing and administering poll, group collates results. 
Group prepares evaluative report of findings and presents it to 
class and responds to questions and comments from class antt 



VARIATIONS ANr SUPPLEMENTA RY ACTIVITIES: . ^. ^ ,.v 

• Group can write an article based on its findings and submit it 
to school and community newspapers. 

• Students can compare results with those of other surveys 
reported in Bacon and Jones, Teen-Age Drinking, pp. 35 ff • 

• Similar polls can be conducted to determine i (over) 

EVALUATION METHOK: . . ^, . 

• Students role play or write the dialogue to a scenario in which 
a sociologist "interviews" a man-ri-the-street on his drinking 
habits. To the satisfaction of the research group and teacher. 

• Students respond to teacher's written and/or oral questions on 
poll. 



ACTIVITY (CONTD). 

teacher, (li-2i classes) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

1. Why people who don't drink abstain 

2. what attitudes people have toward alcohol use 
3» how and when adults and students leam(ed) 

about alcohol, 

• Two or more small groups can conduct polls and compare results. 



REFERENCE #: 1 ACTIVITY #: 38 

CONTENT REFERENCE: NA TOPIC: AttitUdGS and ReaSOTlS 

CLASS TIME: periods METHOD: Independent Study i poll 



CORE ACTIVITY; 

Students conduct poll on how people learned about alcohols 
OBJECTIVE: 

Students demonstrate knowledge of and ability to eve^luate reasons 
people drink or abstain in order to make responsible decisions 
about drinking* 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Writing, questioning* analyzing* 

OTHER: Parental and/or administration permission may be necessary 
for engaging in this Activity. 



ACTIVITY; 

A small group of students conducts poll of how other people learned 
about alcohol* Group first decides whom it wants to pollf such as 
parents, teachers, or older students* Group then draws up a list of 
questions to ask, such ast ^ 

1* Where did you learn most of what you know about alcohol? 
fromi (circle as many as apply) 
parents radio 
friends school 

books brothers and sisters drinking 

movies yourself 

television 

2. From which of these sources would you have liked to 
learn more about alcohol? 

3. Which, if any, of these sources, did you learn the 
most incorrect information from? 

Group administers by poll to class as "dry run." (i class) 
After conduoting poll, group tabulates results. (1-2 classes) 

Group prepares and presents report to class on findings, including 
an evaluation of the best methods for educating people, about 
alcohol. Group responds to questions and comments from class 
and teacher. (1 class) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Two or more small groups can conduct polls and compare findings i 
or Activity can be conducted by an entire class* 



EVALUATION METHODS; 

• Students role play educate^- being ••interviewed" on how people 
learn ab t alcohol. To tiAi? satisfaction of the research group 
and the teacher • 



REFERENCE #: 1 ACTIVITY #: 39 

CONTENT REFERENCE: NA TOPIC: Attitudes and ReasoHS 

CLASS TIME: 2^-4^ periods method: Independent Study i poll 

CORE ACTIVITY: 

Students conduct poll on what people think constitutes responsible 
drinking behavior • 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter-* 
nate attitudes toward alcohol uset non-use and abuse in order to 
make responsible decisions about drinking* 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: . Questionings analyzing! influencing* 

OTHER: 



ACTIVITY: 

A small group of students conduct? a poll on what people think is 
responsible drinking behavior* Group decides to whom to admin- 
ister the poll 9 such as parents • other adults* other students t 
teachers or people in specific agencies* such as Departments of 
Alcoholism or Mental Health* Group then draws up a list of ques- 
tions to askf such ast 

1. Is getting drunk on Friday nights at a card game and 
not driving home responsible drinking behavior? 

Yes No 

2. Is having a martini before lunch or highball before 
dinner and a nightcap before bed responsible drinking 
behavior? 

Yes No 

Group also tests poll on own class* (i class) 

After conducting poll, group tabulates results # It then prepares 
report on findings and presents it to classt responding to 
questions and comments from class and teacher. (2*4 classes) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Follow- discussion can be held on what class feels constitutes 
respons. a drinking behavior • (See Activity # 24) 

a Two or more small groups can conduct Activity and compare find- 
ings i or an entire class can engage in it« 

EVALUATION METHODS: 

a Students engage in Activity # 24 a discussion of responsible 
drinking behavior • 



Sample written evaluation questions to determine student atti- 
tudes toward alcohol use, abuse and abstinence. Answers may 
reflect tolerance or intolerance of abstention, alcohol use and 
alcohol misuse. 

A. Short Answer ! 

1^ Which, if any, of the following people are drinking too 
much? What makes you think so? (Be brief) 

He goes bowling every Saturday night and ends 

up drunk . but doesn't get into trouble. 
He has a cocktail before dinner and a highball 

before bedtime. 
She takes one drink and she has to keep drinking 

until she's drunk. 
Every Friday they go out, get drunk, and look for 

a fight. 

Whenever Sam's mother-in-law visits, he goes out 

drinking with his friends. 
He has two martinis with lunch, a cocktail when 

he gets home from work, and a drink or two 

before bedtime. 
Mr. and Mrs. Jones have half a bottle of wine with 

their dinner nearly every night. 
Whenever she plays bridge with her friends, about 

once or twice a week, she has two 

beers. At parties she has a couple of drinks, 

too . 

He goes out with his friends two or three nights 
a week,- gets pretty drunk and then sleeps it 
off- the next morning. 

2. Respond to the following letter i 

Dear Abby, 

I am 16 years old and can't decide whether or not 
to drink or how much to drink. What should I do? 

B. Agree-Unsure-Disagree i 

1. Alcohol companies shouldn't be allowed to advertise their 
products at all, 

2. Alcohol companies should not be allowed to advertise hard 
liquor on TV. 

3t Alcohol has no good effects on people. 

4. Alcohol has no bad effects on most people. 

5o Alcohol has some good and some bad effects on people, 

o. It IS always wrong to get drunk. 

7. There are times when it's all right to get drunk. 

• 8. Alcohol should be taxed so high that most peoDle can't 
afford to drink it. 

9t There are no good reasons for drinkinp-. 

10. There are several good reasons for drinking in moderation. 

11. It's wrong to drink alcohol. 



ACTIVITY* : /f 9 



12* A drink or two at social occasions can serve a useful 
purpose* 

13* This country should give up drinking alcohol once and for 
all. 

1^« There's something wrong with people who have a drink or 

two to relax at night* 
15* It's really difficult to have a good party unless people 

have a few drinks in them* 
16* Doctors and teachers should not drink* 
17* Teenagers should never drink* 
18* People who don't drink are bores* 
19* There are no good reasons for not drinking* 



REFERENCE #: 1 
CONTENT REFERENCE: N A 

CLASS TIME: ^-1^ period 



Toric: Attitudes and Reasons 
METHOD: Writing 



ACTIVITY #: 5^ 



CORE ACTIVITY: 

Teacher and students evaluate class attitudes toward reasons for 
drinking and abstaining* 

OBJECTIVE: , 

Activity is designed to reveal student attitudes toward reasons 
given for drinking and abstaining. 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Describing* 

OTHER: Activity is useful as a pre-test and/or post test to eval- 

uate before a course what attitudes need changing and whether 
attitudes have changed after the course* 



Students answer questions designed to diagnose their attitudes 
toward the reasons people give for drinking and abstaining* 
Sample questions appear on the following page* 

Attitude tests should be anonymously answered to allow students 
to fee] free to express their real feelings. Students should be 
told in advance that there are no right or wrong answers. 



VARIATIONS AND SUPPLEMENTARY ACTIVI TfES; 

# Students create their own attitude questions either individually 
or in small groups and other students answer them* 



EVALUATION METHODS; 

e Not applicable* 



ACTIVITY; . 



Sample questions to determine student attitudes toward reasons 
people give for drinking and abstaining. Answers may reflect 
tolerance or intolerance of alcohol abstenti^on, use or abuse. 



A. Short Answer Questions t 



1. 



2. 



Which, if any, of the following are good reasons for 
drinking alcohol in moderation? You may circle as manv 
as you want, ^ 



escape problems 

relieve nervousness 

tradition 

get "high" 

taste 

celebration 
kicks 



feel mature 

pressure from friends 

to relax 

to be sociable 

religious ceremonies 

rebellion 



Which, if any, of the above are good reasons for getting 
drunk? ^ ^ 

Which, if any, of the following are good reasons for never 
drinking alcohol? You may circle as many as you want. 



dislike taste 
fear of dangers 
religion 



expense 

just not interested 



Which of the following, if any, are legitimate reasons 
for drinking for the first time? You may circle as many 
as you want, ^ 



curiosity 
kicks 

to be sociable 
relieve nervousness 
to relax 

5« Respond to the following letters 



rebellion 

pressure from friends 
religious ceremony 
get "high" 
to feel mature 



Dear Abby, 
I an 



years old and I can»t decide whether to 



drink Ffciday night in the park with my friends, 
do you think I should do? 



What 



B« Agree-Unsure-Dlsafiree 



1, 
2, 
3. 

a-. 

5. 



There are no good reasons for drinking at all. 
There are no good reasons for getting drunk, 
miere are no good reasons for never drinking alcohol. 
There's something wrong with people who never drink. 
People who don't drink and say it's because they don't 
like the taste are really just afraid to drink. 



ERIC 



ACT|VITY# . 50 



6. It^s really difficult to have a good party unless people 

have a few drinks in them. 
?• There are no good reasons for teenagers to drink* 



1 



REFERENCE #: 2-1 

CONTENT REFERENCE l68*183 

CLASS TIME. 3-^ periods 



ACTIVITY #: 51, 

TOPIC: Effects I behavioral and physical 
METHOD: Art I collage 



CORE ACTIVITY: 

Students create collages illustrating physical and behavioral 
effects of alcohol • 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physical and behavioral effects in order to make responsible deci- 
sions about drinking. 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Describing. 

OTHER: This Activity is a good evaluation of what students have 
learned about alcohol's effects. 



Students ani told in advance of Activii;yt the purpose of the 
collates and shown at least one example of what is expected. 
Students cut pictures and/or words out of magazines and news- 
T)at)ers and paste them on poster paper. Collages can include both 
T)hysical and behavioral effects or be restricted to one or the 
other. Students are instructed to include "good** effects as well 
as "bad- ones if they want. (2-3 classes) 

Upon completion of collages t students break into small groups and 
are e:iven written nstructions toi 

1. Pass arour. ^ and examine the collages in your group 
and decide what each one is trying to say about 
alcohol's effects. Make a list of the effects 
illustrated in the collages. 

2. Discuss and record which, if any, of these effects 
you would call ••good** and which "bad.** 

3. Record why you believe they are ••good*' or ••bad.*' 
(i-1 class) 

Groups report results to class and respond to questions and 
coraments from other students and teacher. class) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUAimN METHODS: 

• Outsiders (other teachers or students, parents, etc.) examine 
the collages and are able to demonstrate unde '^standing of what 
the posters are intended to communicate. To the satisfaction 
of the artist and the teachers. 

• Each student writes an explanation of what any one other collage 
seems to be portraying. Student who created collage and critique 

. get together and discuss explanation. To the satisfaction of 
the artist and the teacher. 



ACTIVITY: 



REFERENCE #' 1 

CONTENT REFERENCE: 169-183 

CLASS TIME: ^-1 period 



ACTIVITY #: 52 



TOPIC: Effects 
METHOD: AudiovisuauL 



CORE ACTIVITY: 

Students view and discuss movie or filmstrip on alcohol's effects. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physicail and behavioral effects in order to make responsible 
decisions about drinking. 



PHELIMIWARY CQMSIDERATIflNS: 

SKILLS DEVELOPED: Describing, observing. 

OTHER: Activity is a good evsiluation of learnings about alcohol's 
effects. 



Students watch audiovisual materials on alcohol's effects^ such 
as those suggested below. Class is told that on a second showing 
they must supply the commentary. On second showing, teacher 
stops projector at appropriate points and allows students to 
either write or orally describe what is being depicted. 

1. A New Look at the Old Sauce — filmstrip, 35inm, 1? 
minutes, record, color. Animated cartoon depicting 
history and effects of alcohol, drinking patterns, 
alcoholism and drinking and driving. Source: See 
Bibliography #58. 

2. Me. Myself and Drugs — filmstrip, 22 minutes, 3 Ip 
records. Three part filmstrip covering nature of drugs, 
behavioral effects, and feelings. Sources See Biblio- 
graphy #55. 

3. Thinking about Drinking — 1^ minutes, color. After 
recapping history of alcohol and its industrial uses, 
movie discusses alcohol's physical and behavioral 
effects. Source: See Bibliography #5^. 

Teacher can raise issue of whether people have different reasons 
for abstaining depending on their sex, age, ethnic background, 
religion, etc. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

t If students have already studied alcohol's effects, they 
can be shown the audiovisual materials the first time around 
without sound and write or orally supply the dialogue. 



ACTIVITY: 



EVALUATION METHODS: 

• Seir-evaluating. 



REFERENCE « 1 ACTIVITY «: 53 

CONTENT REFERENCE 179-181 TOPIC Effectst behavioral and physical 

CLASS TIME l-H periods, plus OCT method: Discussion 



CORE ACTIVITY: 

Students collect and examine cartoons, comics and written iokes 
depicting the effects of alcohol. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physical and behavioral effects in order to make responsible deci- 
sions about drinking. 

PREilMtWABY COWSIDERATICNS: 

SKILLS DEVELOPED: .leading, analyzing, evaluating. 

OTHER: 



ACTIVITY 



Students are assigned to collect all cartoons, jokes and comics 
they read and hear over a period of several weeks. Students and 
teacher suceest apiaropriate sources, such as, daily a^id Sunday 
newsS^'.^sf magazines; TV and radio. Samples appear on the follow- 
ing page. (Comic strips "Doonesbury," "Broom Hilda," "Andy Capp" 
and "B.C." are often particularly appropriate.) 

After collecting sufficient materials, students break into small 
groups ai.d are given written instructions toi 
"1. Examine each others' materials. 
2. List the effects mentioned or described, 
o Discuss ^ 

t what the attitude of the writer is toward 
each pffect — does he feel it's humorous? 
sad? ^ jmoral? dangerous? fun? etc. 
t wheti jr you feel the same way the author 
does and why or why not. (^-1 class; 
Groups report their conclusions to the class and respond to 
questions and comments from class and teacher. class) 



VARIATIONS AWn SUPPLEMEWTARY ACTIVITIES: 

• Activity can be a class discussion or a written homework assign- 

ment. • 4. j « 

• Students can analyze humorous greeting cards that depict drinking 

scenes. 

EVALUAi.JW METHODS: 

• Students create their own cartoons, jokes or ::omics and other 
studeUts interpret them. To tfte satisfaction of the author and 

• students^repeat the small, group process with a new cartoon, either 
orally or in writing* . 

• Students respond to teacher's written and/or oral questions on 
effects of alcohol revealed in cartoons. 



Sample cartoons illustrating alcohol's effects. 




DENMS THE MENACE By Hank Ketcham 



Used with the permission 
of Publishers Hall 
Syndicate, Further use 
of this comic strip and 
cartoon may not be made* 
except for classroom use* 




"Isn't ANYONE gonna tell ir.e about the Xew Year's 



REf EAENCE # 1 

CONTENT REfiRENCE. 175'*i83 

cLA$$TrME. period 



ACTIVITY m 5^ 



TOPIC. Effects 
METHOD: Discussion 



CORE ACTIVITY: 

Students describe the effects of alcohol use on people they know. 
OBJECTIVE: 

Students demonstrjite knowledge of and ability to evaluate physical 
and behavioral effects in order to make responsible decisions 
about drinkingc 



PREllMIWARY COHtSIDERATIONS: 

SKILLS OEVELOrEO: Writing, describing, discriminating. 
OTHER: Thls Activity is most useful if students have witnessed 
people drinking alcohol or have drunk themselves. 



Students write anonymous descriptions^ of an individual, possibly 
^ themselves, whose behavior or feelings were altered because he 
(she) was drinking. Students must have actually seen or felt 
the changes personally. 

Students shuffle Dapers and then break into small groups and are 
given written instructions to read the papers and discuss the 
effects mentioned. 

Groups report results to class and respond to questions and com- 
ments from class and teacher. 



VARIATIONS Alio SUffLEIWEiyTARY ACTlvmES: 

• Students can use mass media examples of effects of drinking 
(TV, radio, movies) instead cf personal experiences. Follow-up 
Activity must involve further study of alcohol's effects. 

• In Activity #61 students interview their parents on alcohol's effects. 

EVA UATIOW METHODS: 

Students write fictional "autobiographical" account of the effects 
of alcohol on them. 

• Students respond to teacher's written and /or oral questions 
on alcohol's effects. >• 



ACTIVITY: 



REFERENCE #: 1 

CONTENT REFERENCE: 138-1^1 

CLASS TIME: ^-1 period 



TOPIC: Effects 

METHOD: DiSCUSSiOH 



ACTIVITY #: •55 



CORE ACTIVITY: 

Students discuss-ruraors and stories about alcohol leading to a 
discussion of myths about alcohol* 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate physical 
and behavioral effects in order to rake responsible decisions , 
about drinking. 



PRELIMINARY GOHSIDERATIONS: 

SKILLS DEVELOPED: Analyzing* 

OTHER: Activity is a good introductory Activity to a unit on 
alcohol* It is also a good evaluation* 



Students break into small groups and discuss and write down 
stories and rumors they have heard* read about or seen (live* 
or in movies f or on TV) that involve alcohol* 

Teacher collects and saves these papers* At the end of the unit 
on alcohol* teacher returns these rumors and stories* and students 
decide in small groups or individually which ones could be true 
and which probably are not and why* For example* if there was 
a miraor of an athlete who scored six touchdowns while drunk* 
students at the end of their study of alcohol will know that was 
unlikely* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Class can discuss foods* beverages or medicines with *'mag5.c" 
powers (such as Popeye^s spinach for strength) and relate 
discussion to myths about alcohol. 

> EVALUATION METHODS: 



ACTIVITY: 



• Self-evaluating* 



REFERENCE #: 1 ACTIVITY 56 

CONTENT REFERENCE: I56 TOPIC: Ef f eCtS X phySical 

CLASS TIME: period , plus OCT METHOD: Discusslon 

CORE ACTIVITY: 

Students survey their homes for dangerous or poisonous substances 
including denatured and methyl alcohol. 

OBJECTIVE: 

Students demonstrate knowledge of and anility to evaluate 
alcohol's physical effects in order to make responsible 
decisions about drinking. 

PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Researching! observing. 

OTHER: 



ACTIVITY: 

Students are given written instructions to* 

Spend one or two afternoons going through your entire 
house looking for liquids and other things that may be 
dangerous if they are drunk or eaten. Read all the 
labels on the things in your cleaning cabinet and 
medicine cabinet. If your parents keep their medicines 
locked up» ask their permission to look at what's there. 
Also check your garage for liquidr r id other substances. 

Every time you come across a label that says "dangerous" 
or gives some sort of warning » write down: 

1. What the label says is dangerous. 

2. What it can do to you. 

3. What you're supposed to do if you swallov; 
it by mistake. 

^. Where you found the bottle or container. 

Bring this list to class with you. 

Teacher writes parents asking them tc assist children in this 
exercise. 

X over ) 

VA RIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Students and/or teacher can bring the labels and/or containers 
to class for examination. 



EVALUATION METHODS: 

• Students are given an empty bottle of methyl or denatured 
alcohol and write a label for it. 

# Sti dents respond to written and/or oral questions about 
the effects of drinking methyl and denatured alcohol. 



ACTIVITY (CONTD): 



students break into small groups and share their information 
Each group is given written instructions tot 

1. Read each others' lists. 

2. Discuss what someone who drixJcs one of these poisons 
by mistake should do. 

3. Discuss where these liquids should be stored and 
why there. 

Groups report conclusions to class and respond to questions and 
criticisms from class and teacher. 



REFERENCE #: 

CONTENT REFERENCE: 135-137 

CLASS TIME: -1-2 periods 
CORE ACTIVITY: 



TOPIC: Effects 

METHOD: Drama t games 



ACTIVITY #: 



57 



Students develop word games using alcohol terminology. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physical effects in order to make responsible decisions about 
drinking. 



P RELIMINARY CONSIDERATmNS; 

SKILLS OEVELOPEO: Describing. 

OTHER: Students need to have already studied alcohol's effects. 
Activity is a good evaluation of factual learnings about 
alcohol's effects. Games .also use words from other aspects 
of alcohol use. 



ACTIVITY: — 

Students are given a list of options of \?ord games they can create 
and then play in small groups • They add ideas of their own to the 
list and then select the cne they would most like to create. 
Samples includes 

t CroG3v/ord puzzles 

• Scrabble 

• Unscrambling words 

• Twenty questions 

• Board gam^s 

A record of progress can be kept for evaluation purposes. 
Examples of each game are on the following pag^s. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES! 

• Teacher can develop some of these games himself for younger 
students. 

EVALUATION MET HODS: 

• Small groups play games devised by other groups • To the satis- 
faction of the group that created the game and the teacher. 



SrSaoe^?^'iJ^V-'^°''' learning and evaluation opportunities 
xaKe place m creating crossword puzzles than in fm^^^ +^ 
m. Students beffin thpm h,r -i • !• , ^ iiiling them 

want to include lis l^ln fitlw +ii^*-"f ^^^'"^ ^^ey 

other words as nSded ^^"'^ ^ P^^^^^' ^^^^"2 




Across 

After drinking wine you may 
leel , 

Alcoholics often don't eat 
enough 

A drink made from grapes 
A boy's name 

If someone drunk wants to 
give you a ride you can 

agree or .(rhymes with 

agree ) 

Gym (abbr, } 

Most wines have a red or 
yellow color or , , 

Some think drinking is nice, 
or _^ , 

A kind of whiskey 



Down 



1. Trade 



2. Some people who get drunk 

* about how great 

they are. 

3. Football po&ition 

^. A poet says "ever" this way 
5. An evergreen tree 
6. 



» thousand auto deaths 

a year, t caused by drunks 



7. Alcohol Is poor for people 
trying to stay thin, or 

10, A poet's word for "even." 

12. Alcoholics have to to 

explain why they tooFT 
drink* 



ACTIVITY #: 57 



Across 

19 • If diazy, you tript or • 

(rhymes with trip) 

21. A name for I 

22 0 Alcohol drunk in modera-- 

tion has bad effects 

on a healthy person*. , i 

24 • A good breakfast food 

25. A Rock singer (his initials) 

26. If someone drinks enou£^» 
he ^11 pass ^i\t« 

27« If parents catch their 
children drinkingt they 
may, say t "Go bedt** 

28 • A big business company that 
makes something you could 
use to get help if someone 
drank some poison 

29. The first letter 

31* How ••salty" sounds » but 
isn^t spelled 

32 • Beer often is sold in m 
pack* 



13. 
16. 

17. 
18. 

19. 

20. 

21. 
22. 

23. 
26. 

31. 



Down 

The I4th let"6er 

If your parent caught you 
drinkingt he might have 
a . 



Drinking may 

peoples* stomach. 



some 



Alcohol helps some people 
to rest or . 

Good<»tasting drinks some- 
times mixed with alcohol 

6th note of the musical 
scale 

N.Y. ballplayer 

If you drink too much 
alcohol you may behave 
this way. 

Relative of beaver 

Helps a car run smoothly 

An organization to help 
problem drinkers 



33. 


A request 


X 

5 


L 


9. 


£ 


r 


s 

r 


3^. 


Year (abbr. ) 


z 
W 


i 


/V 






£ 






V 


A/ 


D 




E 


vv! 








E 




ir 





/J. 



/ 5. 



D 



2. Scrabble, 



A student who makes a word must be able to define it to 
get credit. 



WHISKEl' 
A £ 
N AGE 
HIGH S 
0 T 
V 
B E 
BEER 
N D 
DISTILL 
E S ICE 
SHERRY Q 
0 SUGAR 
P 0 
S DRUNK 
R 

y 



3. Unscrambling words. 

One student thinks of an alcohol term and writes i^ down 
with the letters scrambled. The others unscramble it, but 
must define it when they've figured it out. 



litsidl =5 distill 
temfrne- = ferment 
krund = drunk 
' zyidz =5 dizzy 
eber = beer 
yelpes - sleepy 
quirol = liquor 
accitolk = cocktail 
xlear = relax 



\ 



4i Twenty questions. 

A student thinks of an. alcohol term. The other students 
take turns trying to guess it biit are limited to twenty (or 
fifteen or ten) questions. If unable to guess it within that 
number, they lose and OTigihator wih^i Questions are not 
random guesses but attempts to harrow down the, topic the, word 
describes, They can be answered only Sby yes; or no. Wrong 
guessers are eliminatea from the gime 

Originators ''OK^ I've got a word." 

Rachelt "Does^ it haVe anything to do with safety?" 

Ot "What kind of safety?" ^ 

Ri "Traffic safety i" 

pi "No, Tha:t's One question. ? 

Bobi "Peifsonai health?" , 

Ot "No.. That's two." 

Sybilli Is it something aLcofioi can do to people?" 
Ot "Yes;. Thr(^e questions.*? . 
Sue I "X toow! it ' s 'haungbver ' . ? 

"Nor You're out of the g^ That's four questions." 
Frank! fDp you have to drink a lot for it' 1» happen?" 
Ot "No. Eive questibns." 
Raymoridt "Is. it. something good?" 
Ot "Yes. Six quest iohs." 
Karen t "Is it 'relax'? 
Ot "Yes! *in seven questions. " 



5. Board games. 

. Students draw a large picture of a bottle: and mark out 
blocks or steps. Question marks are put in several. Tstudehts 
take turns throwing; dice and move their piece (thimble, paper 
clip, chalk, etc..) ahead accdf ding, to therhumbef thrown. If 
they land on a question block, they must pick a question card 
from a pile or list of questions about alcohol. If they^ answer 
it correctly, they move ahead ah additxohal tWo steps; if 
incorrectly, they lose one turn; Studehts write up tHe question 
cards in advance. 





ERIC 



REFERENCE #: 1 „ . #58 

l^t^'t'T -i^t' ^^^'^^^ Effects, behavioral Ind' physical 

CLASS TIME: ^-iperiod METHOD: Drama I game . 

CORE ACtlVltY: 

Students play igame^ in which they pretend^ to drirtc for the first 

time and determine what, effects aicbhol might have on them by 

^^.i^SPF'**^"^ their blood alcohol coiidehtratioh, 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol Vs 
phjrsicai and behavioral effects in drdei" to make T^espbrisibie deci- 
sibns about drinkingi 

PBEUMINARY. CONSIDEBATIQIIS: / 
SKILLS DEVEi;oPEb:. Empathizingi \^^-n 
OTHER: Parent and/or administration permission for this Activi^y;^ 
may be necessary or adyis^^^ Activil^ is a good 
introductory one to a unit-^^f aicbhol study. 



ACTIVITY: 



Students break into small groujps and play game in which they pre- 
tend to= drink aicoKpl for the= first time ramd' determine^what effects 
drinking m them by computing their *16bd: alcohbl cbn?i 

centwitipn. For seyer&l small i^ujps to ^lay simultaneb^slyi the 

teacher will heed to Xerox copies of thie BAG Wheel and Drinking: 
Cohseciuence Card^ (see f pllbwiii^^ pages ) . 



Instructions for the game= follow. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

• Students randoiay pick a number of drinks, a weight and a period 
of time and describe what effects the alcohol might have on them. 

• Students describe some bf the things that influence alcohol's 
effects on a person, such as number of driiUcs, his weight and how 
fast he drinks them - 



.THINK/DRINK Game Teacher - Instructions 
Teaching Obiectivea 

This exercise, which can be either a. solitary or .small group 
activity- for students, is aimed at the .sixth and: seventh grade in 
terms of the reading, level, required and the issues addi'essed. 
However, some teachers ^d spme, classes may fihd it usable and 
appropriate -as early as the fo.urth grade and as, late as grades eight 
and nine. Research has shown that sixth and seventh graders are 
interested in the-- physical sensations, the cpncpmitant emotional 
states and the behavioral effects of aicohoi consumption. Before 
they can learn about alcphbl and traffic ssLfety, . students need 
honest and complete answers, to questions like: "Why do people 
<^ink alcohoM" "Does alcohol tSste good?'?- "Does alcohol make 
you f^eel good?" "How do. you know when you're •high? and what j:^- 
it liJce?" ••-What would, happen to me if" .1 dranH a -certain amount of 
4c6hpi?" The major obj^ of this exercisf is. to provide as 

honest i complete, non-'boogeyinah' answers as- possible to these 
questions about the physical, emotional and behavioral effects of 
^cohoi consumption without bringing a bottle into the classroom; 

A sebondary objective is to demonstrate the mechanism of peer 
group pressure as it applies to individual decisions and judgments 
in a, drinking, situation. Even at the sixth and seventh grade level, 
students are strongly influenced by pressure from their friends. 
The earlier this pressure is dealt with in the classroom, the 
better the chance of fostering student independence against such 
pressure. 

Game Materials 

There are six decks of feedback cards:, 
llmp^ Suggested Col org Blood Level 

\ BLUE - .09^ 

f GREEN. .10?S - M 

% YELLOW .15?^^ .ZZ% 

\ ORANGE ,z^% - 

■ ® RED . . 30/. and up 
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The teacher or students will need to xerox the cards and paste 
them, according to blood level s on different color poster paper, 
for example, all .015^ - .04?5 cards on white paper, .65?^ - .09^ on 
blue, etc. After pasting, carqs csui be cut put. 

, Theronly other required equipmrnt,. except for scrap paper for 
individual scorekeepihg, is the circular device which calculates 
the blood alcohol content. T^he BAG Wheel can be xeroxed and copies 
easily put together from the circles ,ahd instructions on the pages 
following this Activity. The teacher pastes them on poster paper 
for durability and then assembles ( or has student s assemble ) as 
many wheels as there; wil^ grpups, pr\ if desired, assembles 

enough for each student to have His own. 

Preliminary Coinments ' " 

A student with a well-developed interest in this topic or a 
particularly non-social student might be encouraged to experiment 
with the calculator and the six decks of feedback cards alone, but 
additional excitement and ^peer pressure involvement are provided 
by a small group approach to the materials. Whether used alone or 
in groups, the* same procedure given below is used. 

A group of no more than six is recommended; larger groups 
will mean longer waits between "turns" and greater restlessness. 
We suggest smatll groups with a mix of sexes, body weights ^ races, 
ethnic backgrounds and learning abilities (•slow learners* will 
benefit from non-segregation). One of each group is chosen to start. 
Others follow suit clockwise from the starter, one at a time. 

Each color-coded deck of •feedback* cards covers a certain 
range of alcohol percentsLge levels in the blood (see colorrpercent- 
age listing above under Games Materisils). These six percentage 
ranges have been chosen on the basis of research, showing major 
affective and/or behavioral changes. Since the individual reaction 
to a certain blood alcohol content varies according to personality 
and situational factors (body weight and time span have al^^eady 
been compensated for by the BAG Wheel), there are eight different 
cards for each color-coded BAG range. The cards contain positive, 
negative and mixed effects described in graphic, though sometimes 
humorous terms. The designers have deliberately used humor as a 



iension'-r educing antidote to anxiety which may .be aroused by some 
of the more frightening results on the cards. 

Be sure to encourage players to talk back and forth, as they 
will- undoubtedly "egg on" each other, which is part of this learn- 
ing experience. Informal circles on the floor or with desks turned 
into small circles are more conducive to this interaction than 
normal classroom arrangement. Each round- of turns is the equivalent 
of i hour of "partying." This must be announced to piayers, because- 
it will enter into their alcohol bipod level calcuiatipns in terms 
of 2 rounds = 1 hour. You should also- announce that a player may 
"pai.5" on his turn, i.^e*. decline to drink, or may drop out at any 
poinu and be9ome an observer. (Group social pressures will mili- 
tate against dropouts, but this is realistic.) You can expect that, 
as the game proceeds., players will, dare and challerige each other to 
experiment by ••drinking" more and more. • 

Game Procedure 

Step ii Cut out and set up BAG Wheels.' and the 6 card decks bv 
color as indicated (shuffle each deck). uecits oy 

Step 2 1 Pass out one set of cards for each group' and one BAG ' 
wheel per group or per student. . & p « 

Step 3 I Explain that players are to pretend they are at a 
party where drinks are being served, and they are each free to 
•drirtk • i^hemselves (in turn) when and how much they want to 

Step In Explain the BAG Wheel and the six decks of cards in 
terns of what a player does when it is his turn — namely het 

a) decides whether or not to 'drink' in that 30-minute 
period and how much —from 1 to 4 mixed drinks. 

b) operates the BAG Wheel according to his consumption 
decision, the game 'time' and his real body weight. 

c) - takes the top card from the color-coded, p're-shuffled 

deck that contains the alcohol blood level range 

*Although the BAG Wheel and the card decks deal with decimals and 
Ko^r!^®^' ^ working knowledge of these two math concepts is not 
absolutely necessary, as long as players are able to recognize 
corresponding numbers. In certain .groups you may find it necessarv 
corJ^t'^ca^d'cJJor!^^ "^"'^ yourself an5 refer Sch 'placer I o lh^ 
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, indicated for him by the BAG Wheel in step (b). 

d) reads the information card aloud to his group and 
then records on a notepad how much he drank and a 
brief summary of this result, (With poor readers > 
you may have to read the results aloud for them, ) 

e) turns the card drawn face down beside the deck of 
yet unused cards of that color, 

f) allows the next player to follow suitt beginning 
with step (a), by passing oh the BAG Wheel to him, 
if each player does not have his -own wheel, . 

NOTEi When a pl^er is told that he has "passed out," he retires 
tc the sidelines to observe. 

Step 51 When a deck of cards is used up t students shuffle it 
again and replace the deck right side up; 

Step 6r Use your discretion as to r/heh to end the gamet e,g, » 
when- two* players :have • passed out r or when one player has » passed 
out* and the others have decided to stop •drinking,' 

Step 7% Tell players that there are no scores in this garnet they 
should be. able to tell by their scrap paper recoird of events 
whether they 'won* or 'lost,' 

Step 8t Players may want to repeat the exercise to find out more. 

Step 9t If players do not express a- desire to replay exercise 
exactly as in steps s'-8> have them replay in the same fashion 
using teen-^age or adult body weights; to see what difference this 
makes. (Students may choose and record a.t the top of their scrap 
sheets the body weight of some older person they know, or you may 
simply have boys add 50 los. to their body weights and girls add 
35 Ihs.). 

Step 10 1 After all students in the class have had direct experi- 
ence playing THINK/DRINK , move on to a class discussion focused 
on the questions below. 



Follow-up Discussion 

B£.sed on their individual notes t each player answers for the 
teacher and for the group the following questions! 

a) What good things seemed to happen to you? Why were 
these "good"? 

b) What bad things happened? Why were these "bad"? 

c) At what alcohol olood level t if any, did things seem to 
•go wrongs? 

d) Why do you suppose there were different cards within 
e-.ch range of alcohol blood levels? 



ERIC 



e) What happened- wit>i different body weights? 

f) What happened with the passage of time? / 

g) Why did you drink as much as you -did in the game? 
Do you think this experience will affect, your drink- 
ihy So?f "^''^ ^^'^ grow up? If so. how? If no?. 



h) 



• If there is no time during the class period for this follow- 
up discussion, you may want these questions to be answered in the 
form of a homework writing assignment- or a verbal report to the 
rest of the class on the following day. 

If is cfRcial. however, that somehow students think about most 
of these questions if c6mplete learning is to take place. In addi- 
tion, it is difficult- to evaluate whether any learning took place 
during the game unless students respond to the questions. 
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REFERENCE #: ^-7^^ ACTtVITY #: ^0 

CONTENT REFERENCE: 1^2-15^ TOPIC: Attitudes and ReasoTis 

cLAssTiME: poriod METHOD: Lecture 

f ORE ACTIVITY: 

Teacher lectures on the history of alcohol • 

OBJECTIV E: 

Students demonstrate knowledge of and ability to evaluate alternate 
attitudes toward alchohol use, non^use and abuse in order to make 
responsible decisions about drinking* 

PHELIMiNARY CONSIDERATIONS; ^ 

SKILLS OEVELOFEO: Analyslngt discriminating* 

OTHER: 



ACTiVITY; 

The tdacher lectures on the role of alcohol during various periods 
of history. Such a lecture should considers 

• the drfferent.ways it was used (medicinalr religious, etc.)' 

• the type of beverages consumed and how they were made 

• 7.1WS and attitudes regarding stlcohol use 

• different historical periods. 

The lecture can be enlivened byt 

i slides t drawings and art work of the periods 

^ literature f^om the period > either read or on iape 

Class Qxscussion can follow on such issues ast 

• which historical period students would most like to 
have lived in and why 

a how different elements from this historical background 
influence current attitudes and practices 

• the tavern as a social center and its contemporary role 

• the change in the medicinal role of alcohol and why it 
has changed ^ • 

• the importance of alcohol to early American colonists . 

• similarities and differences between earlier historical 
alcohol practices and today* s« 



VARIATIONS AND SUPPLEMENTARY ACTIVlflE^ ! 



EVALUATION METHODS: 

• Each student^ draws a cartoon ef a typical scene involving alco- 
hol in a given historical period.' These can be displayed on 
bulletin boards • 

• Students pick one historical period, and write an ^^autobiography** 
of a typical member » describing how he feels about and uses 
alcohol • 

• S-^nidents select the period they like best and write whyt 



REFERENCE #: 1 ACTIVITY #: kl 

CONTENT REFERENCE: 177-178, 19^, 204-210 Tofic: Attitudcs ud Reftsons 
CLASS TIME: 1-1* periods, plus OCT METHOD: Reading and discussion 

CORE ACTIVITY: 

Students read and discuss fictional accounts of why people drink 
or abstain from alcohol. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink or abstain in order to make responsible decisions 
about drinking. 

PBEIIMINAHY CONSIDERATlONSt 

SKILLS DEVELOPED: Reading, •valuating, influencing. 
OTHER: Activity is a good introduction to a unit on why people 
drink. 



ACTIVITY; 



Students read one or more fictional accounts of why people drink or 
Abstain.. Suggested readings appear on the following pages. 

Upon completion of reading, students break into small groups and 
are given written instructions to discuss t 

• the reasons given in the readings, for why people 
drink (abstain). 

• which, if any, of these reasons are good reasons 
for drinking (abstfUining) and why. (J-1 class) 

Groups report conclusions to class and respond to comments and 
questions from class and teacher, ii class) 



VARIATIONS AND SUPPIEMEWTARY ACTIVITIES; 

• Activity can be a class discussion or an individual written 
research report. 



EVALUATION METHODS; 

• Students write their own stories that describe why someone 
drinks (abstains). Each student reads and critiques one other 
student's story along the lines suggested in the above Activity 
small group discussion. 

• Students respond to teacher's written and /or oral questions on 
why people drink (abstain). 



Daly, Maureen, ^ Seventeenth Summey (Pocket Books. 1968). 

Story about the f iritT57e of a 17-year ' old 5it>i. 

Si^!^ J?« ^« * Her boyfriend Stiggests 

she try a bottle of beer and she elves in "fS^« ?. 
even though she feels it is not -fiJ^ike.-* AfS? 
iJLSr*'"? ^fcomes very talkative and ' 

laughs a lot, then gets sleepy. She feels Uter on 
that It was a wonderful evening. Mature reading. 

§2W jajjat & Ilise (Westnd^^ 1968). Story 
,*^»»^««"-y;er-old girl whose mother is S 



Woody, Regina J 



about 



ai^.:*.^,! ' — « . ''ir* *'t" 9.*-^ wnoBB moxner is an 
alcoholic. He- mother denies having a drinking 

J«f •r^tually drinks hercSlf uSJifus 

^LIa *aJ^«",to a hospital. Later the mother has a 
ll^^i^ party for the girl at which she, the mothJr. 
g«ts dnink in ftront of the girl's friends. MitSre * 
reading* • , f 

Shsrbume, Zea, Jennifer (Morrow, 1959). story about a «iri 
Whose mother is «i alcoholic. During the bofk she 
K ^^7"^ thi. type Of faSfly si&S! 

Miller, Wen, pa^cool Woi^ (Crest, 1959). Novel about a gang of 
^ettp blicEs-In^ew York City and their lives, end- 
iJ^ui*^ I^«*^t, They drink to get couraKd to 

fight. Pp. 148-155. • Mature reading? |hitto fialSct. 

Hinton, S.E..TOie Outsiders (Deli, 1969). Novel by a teenage 
girl about two warring groups of kids. Pn. JS-fi 
describe scene in which one grouo is drunk an? • 
starts a fight with the other group. Average reading. 



REFERENCE #; 1 ACTIVITY #; 42 

CONTENT REFERENCE: 186-192, 198, 251 TOPIC: Attitudes and Reasons 
cu^sTiME: $-1 period method: Writing 

CORE ACTIVITY; 

Students write to stu?ients of other countries requesting and 
sharing information ahout alcohol Issues. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter- 
nate attitudes toward alcohol use^ non-use and abuse in order to 
make responsible decisions about drinking. 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Writingt questioningt describing! analyzing. 

OTHER: 



ACTIVITY: 



A small group of students, or teacher pbtaihs haunes of si^veral 
fofeigri "pen pals" and' initiate cpixesporidahce wi?th th^m prin^ 
on alcohol issues. Types of questions students inay want to ask 
aret 

1. Why do people drink in your country? Why do others 
abstain? 

2. What kinds of alcohol are most popular and why? 

3. Is there a safety problem due to alcohol misuse? 
How is it handled by the gdvernmerit? 

4. Are there rules about children's drinking? 

5. How do you feel about people who get drunk? 

After receiving replies t students share them with rest of class. 
(1 class) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

t Students can write to consulates and embassies for information, 
t Teacher can establish contact with teachers in other countries, 
and entire classes can exchange letters. 

EVALUATION METHODS; 

t Students pretend they live intone of the pen pal's countries 
and write a "letter" to an American student answering one or 
more of the above questions. To the satisfaction of the students 
who corresponded with pen pals and the teacher. 



REFERENCE '#: 1 ACTIVITY #: 

CONTENT REFERENCE: NA TOPIC: AttitUdeS and ReaSDHS 

CLASS TIME: -^-1 period METHOD: Writing 

CORE ACTIVITY: 

students write and discuss whatt if anythingt they would do if it 
became legal for them to drink* 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink or abstain or order to make responsible decisions 
about drinking. 

PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Writingt evaluating. 

OTHER: 



ACTIVITY: 



Students are given the following written instructions s 

A new law has just made it legal for anyone to drink 
as much alcohol as i:hey want at any age . Your parents 
have just told you that whether you drink or hot and 
how much you drink is completely up to you. Will you 
now do any drinking or any more drinking or drink more, 
openly?^^ If you yfill, whj^ will you? If you won't, why 
won't you? 

Upon completion, class breaks into small groups and students are 
given written instructions to discuss which they think are good 
reasons for drinking and not drinking and vrtijr they are good. 

Groups report their conclusions to the class and respond to com- 
ments and questions from class and teacher. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Student can debate the issue of age limits on drinking* 

• Students can poll parents on the issue and have a follow-up 
discussion* 

e Activity can be a class discussion. 

EVALUATtON METHODS; 

• Students role play or write the dialogue to scenario in which 
a teetotaler, a social drinker and a problem drinker discuss 
their reasons for drinking or not drinking. 

• Students respond to written and/or oral questions on responsible 
reasons for drinking and abstaining. 



REFERENCE #: 6-1 ACTIVITY #: 

CONtENT REFERENCE: NA TOPIC: AttitudeS 

CLAssTiME: period METHOD: Writing 

CORE ACTIVITY; 

Students write their concerns about alcohol and alcohol safety. 
OBJECTIVE: 

Purpose of Activity is to discover student concerns. 



PRElliyilNARY CONSIDERATIONS: 

SKILLS DEVELOPED: Writing. 
OTHER: 



ACTIVITY: 



The teacher asks students to anonymously write answers to questiohs 
designed to reveal their concerns about ^cohol and alcohol safety. 
Saiiqpl^ questibn^ ihcl^ 

1. Whait personal problems have you or your friends had 
about alcohol? What if smythingt did you or they 
do about these prbblems? . - ^ 

2. Whatt if anythingt are you concerned to learn about 
alcohol? Be specific. 

3. Mention briefly some of the different attitudes people 
you know have toward alcohol. Are you interested in 
finding out what caused such attitudes? 

^. Are you concerned about how your parents feel about 
alcohol and the rules they have about your drinking? 

Prom the answers to these questions t the teacher can form some 
conclusions about his students* concerns. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

§ Activity #3^t #^5 and #^6 are also designed to reveal student 
concern. 



EVALUATION METHODS; 
• Not applicable. 



REFERENCE*: 2-1 ACTIVITY*: 45 

CONTENT REFERENCE: NA TOPIC: Attitudcs atid Reasons 

CLASS TIME: 1 period METHOD: Writing 

CORE ACTIVITY: 

Students respond to pictures of alcohol use. 
OB SECTIVE: 

Activity is designed to reveal student concerns about and atti- \ 
tudes toward alcohol use. 



PRELIMINARY CONSIDERATIONS: 

^ SKILLS OEVELOPEO: Describing. 

OTHER: This Activity is useful as an introduction to the unit. 



ACTIVITY: . / \ 

Students, look at various pictures of alcohol use; and are told to 
tr'eat the /scenes in the pictures as the middle of a story with an 
unknown beginriihg Mid end i Studerits write the beginning and end to 
two or three stories using dfepidted. scenes of their choice' as the 
middies. The teacher miust provide a wide range of pictures covering 
all major areas of alcohol use, such as parents' catching children 
drinking, adults getting drunk-, drunk husbands beating wives, fairii- 
lies enjoying wine with dinner, use of wine in religious services, 
cocktails before dinner, etc. \^ 

The principle of this Activity is that people often reveal their 
concerns and attitudes in what they create as the beginning and end- 
ing- of the stories. The teacher uses the results to determine 
student attitudes and concerns about alcohol arid -oO decide what 
alcohol areas to take up in detail in the curriculum. For example, 
if students write about people wno get arunk aha into fights, chis 
may indicate a concern about alcohol's effects on feelings and/or 
personal safety. Care must be taken, in interpreting these results, 
since they are easily subject to misinterpretation. They are best 
, used in conjunction with other Activities designed to elicit student 
concerns. (See below. ) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 
• Activity #34, #44 and #46 are related Activities for learning 
about student concerns.. 



EVALUATION METHODS: I 
• Students write stories a1; the end of the curriculum and students 
and teacher compare results with stories written at the beginning. 
Each student writes an account of how the stories differ and 
tries to account for the differences. 



REFERENCE *: 1 ACTIVITY #: ^6 

CONTENT REFERENCE: NA TOPIC: AttitudeS 

CLASSTIME: ^-1 period METHOD: Writing 

CORE ACTIVITY; 

Students create stories involving alcohol«*related situations 
of their choosingt 

OBJECTIVE; 

Activity is designed to reveal student concerns • 



PRELIMINARY CONSiDERATiONS: 

SKILLS DEVELOPED: Writing. 
OTHER: 



ACTIVITY: 



Students are given .infiftructions. to a fictional or true 

story (1-3 pages) that involves alcoh^ the^ central element. 
If possible t the teacher should not suggest topics since this may 
influence what students write about. 

Evaluation of the topics students write about and the ideas they 
express will reveal some of jthe students* concems^ about alcohol 
and alcohol safety. For example » if ^several students write about . 
scenes of family disruption <3ue to alcohol abuse » this may indicate 
students are concerned aboutj the effects of alcohol abuse on family 
life. If students write stories about having drunk alcohol in 
social settings with their pat'entb, this may indicate familiarity 
with responsible alcohol use arid lack of concern in this area. 
The tone in which these stories are written will indicate the 
presence or absence of concern as mvich as what is written about. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Students can be asked to write stories based on given situations » 
such as an adult cocktail party » students drinking in a park^ 

a family with an alcoholic member » etc. 

• Activity #*3^ and #44 are also designed to reveal student concerns. 

EVALUATION METHODS: 

• Not applicable 



REFERENCE #: 5*1 
CONTENT REFERENCE: NA 

CLASS TIME: ^ -^1 period 



TOPIC: Attitudes 
METHOD: Writing 



ACTIVITY #: ^7 



CORE ACTIVITY! 

Students answer questions about the value of the course • 
OBJECTIVE: 

Activity is designed to help students and teacher learn whether 
the course objectives have been achieved* 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Describihgp evaluating* 

OTHER: Actiyity should follow any course on alcohol and alcohol 
safety. 



StudiBhts" write response to questions designed to help r'eveal to 
them and to the teacher whether the course objectives were achieved 
and, insofar as they were hot» how they cant be in the future • 

Sample questions appear on the following page# 

After answering questions, class can discuss in small groups or 
as a class the value of the course and how to improve it based on 
the students* written responses • 



VARIATIONS AND SUPPLEMENTARY ACTIVITtE^; 

• Students can participate in writing questions for class to 
answer* 



ACTIVITY: 



EVALUATION METHODS: 
• Not applicable* 



COURSE- EVALUATION QUESTIONS FOR STUDENTS 

!• What did you learn from this study? 

Only a review 6f Well-known facts 

A few new useful facts 

Much new useful information ' ' 

Better understanding of (teacher fills in what course 

covered) 

2. Do you want to study anything we talked about more? If so, 
what? — 

3« Prom which part of the study do you feel you learned well? 

Homework assignments Mpyies and slides 

- » Individual reading Individual projects 

Oral reports Guest speakers 

Written reports Debates 

Lectures Small group discussions 

Role plays ciass discussions 

Garoes Field trips 

Other activities — list 

'fa What is your opinion concerning the amount of time spent in 
this study? 

Too much Too little About right 

5» What questions or topics had you hoped would be included in 
the study but were not? 

6. What suggestions do you have for improving the course? 

7. After having considered very carefully what you have learned 
during this alcohol study, have you changed your mind or made 
a choice concerning your personal use of alcohol? 

If so, what? 



REFERENCE #: 1 k „ 

CONTENT REFERENCE: 177-178, m, 20it.210Tofic: Attitudes and ReasorS''"'"'''' *^ 
cLAssTiME: • period „gTHoo: Writing 

CORE ACTIVITY: 

students take written quiz on I'easons people drink or abstain, 

OBJECTIVE! 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink or abstain in order to make responsible decisions 
about drinking* 

PRELIMINARY GOWSIDEHATIQWS; 

SKILLS DEVELOPED: Describing, analyzing. 

OTHER: Activity should be supplemented by other types of evalua- 
tions. .This Activity can also be used as a pre-test. 



ACTIVITY: 



students write answers to short answer aiid multiple choice ques- 
tions on reasons, people drink and abst&in trm alcohol and on 
attitudes toward alcohol. Sample qiiei Uohs appear on the following 
pages. 



VARIATIONS AND SUPPLEMEWTARY ACTIVITIE^S: 

• Students create their own questions either individually, or in 
snail groups and ether students answer them. 



EVALUATION METHp D^: 

• Not applicable. 



Sample written evaluation exercises on reasons people drink and 
abstain from alcohol. Answers or sources for answers appeeir in 
, parentheses. Correct answers to multiple choice questions are 
underlined. 

A. Short Answer Queattona 

1* What are some ideas that other people seen to have about 
alcohol or drinkers or people who don't drink that you would 
like to change? Why would you like to change them? 

2. What are some of the reasons adults drink alcohol? (escape 
problems, relieve anxiety, tradition, get "hi^," taste, 
celebrate, feel or appear mature, peer pressure, relax, be 
sociable, religious ceremonies) 

3. What -are some of the reasons why some people never drink? 
(taste, indifference, religion, expense) 

^. What do you feel are good reasons, if any, for adults to drink 
alcohol and what do you feel, if any, are bad? Why do you . 
feel this way? 

5. What are some of the reasons teenagers drink alcohol that are 
not usually the reasons why adults drink? (rebellion, curio- 
sity, kicks, act like adults) 

6. What do you feel are good reasons, if any, for teenagers to 
drink alcohol? Why do you feel this way? 

7. How do advertisements for alcoholic beverages try to persuade 
people to drink their brands?. 



B. Multiple Choice Questions 

1. Which of the following is the most important reason why 
people drink or don't drink? 

(a) their religion 

(fe) whether their parents drink and what their parents think 
about alcohol '■ ' ~ 

(c) they thifik drinking too much might harm them 

(d) how much luoney they earn 

2. The major reason teenagers drink alcohol isi 
(ay to rebel 

- (b) to be sociable 

(c) to act like adults 

(d) curiosity 

(e) for kicks 



Which of the following are reasons some oeople do not drink 
alcohol? ' 

a) they don't like the taste of alcohol 

b) they are afraid of what alcohol might do to them 

(c) alcohol has no good effects for them 

(d) they're just not interested 

(e) til of the above 

Most teenagers who have drunk alcohol first drank t 

(a) secretly, in hiding 

(b) when served by their parents 

(c) due to pressure from their friends 

(d) to get drunk 



REFERENCE*: 1 . 
CONTENT reference: NA ^^.^^ AttitUdOS ACTIVITY*: ^9 

CLASS TIME: '^l period ^^gTHOD: Writing 

CORE ACTIVITYt 

Teacher and studiants evaluate student, attitudes toward drinking by 
answering attitude questionnaire. 

ttBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter- 
nate attitudes toward alcohol uset non-use and abuse* 



PRELIMiNABY CONSlDERATIOI(| S: 

SKILLS OEV£LOPEO: Describing. 

OTHER: This .Activity can also be used as a pre-test. 



ACTiVITY; 

Students answer a questionnaire designed to reveal their attitudes 
toward drinking, Sanple queistions appear on the followitig pages. 
For questions designed to evaluate student attitudes toward spe- 
cific alcohol topics, see the following Activities i 
Reasons people drinki Activity #50 
Safetyi Activity #L3 
Interpersonal situations i Activity #91 
Effects I Activity #?1 

It «ay be useful for students to answer these attitude questions 
before s-hidying alcohol to discover whether they lack responsible 
attitudes toward particular alcohol areas that they should develop. 
Students can answer the attitude questions again at the end of a 
unit of study to determine if their attitudes have changed, keep- 
ing in mind, however, that students (like adults) may express 
attitudes to "get the 'right ^ answer" or to avoid stigmatisation. 
To help avoid these pitfalls to accurate evaluation, all such 
tests should be anonymous. Students should also be told in ad- 
vancethat there are no right or wrong answers to attitude aues* 
tions. 



VARIATIONS AND SUPPLEMENTARY AGTIVITIES! 

• Students create their own attitude questions either individually 
or in small groups and other students answer them» 



EVALUATION METHODS! 

• Not applicable. 
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1. Cut out circles; on the two pages. 

2. Paste each circle on cardboard and then cut out 

3. Cut out the two sections indicated on the smaller circle 
(razor may be easier than scissors). 

4. Put smaller circle on top of larger one, fasten together through 
center with paper fastener being as accurate as possible. 



REFCRENCE#: 1 ACTIVITY #: 59 

CONTENT REFERENCE: 179-181 TOTIC: EffectS 

CLASS TIME: ^-1 period METHOD: Dramat simulation ' 

CORE ACTIVITY: 

Students experience some of the physical effects of alcohol use 
in a simulated fashion* 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alco- 
hol^s physical effects in order to make responsible decisions 
about drinking* 



PRELIMINARY CONSIDEBATIONS; 

SKILLS OEVEiopED: Observingt analyzing* 

OTHER: 



ACTIVITY: 



Students engage in physical exercises that illustrate what some of 
the physical effects of alcohol might feel like and how they might 
influence coordination and therefore safety. 

Class meets in a large, hazard-free areat such as a gym. Students 
break into pairs. Each pair conducts a series of experiments 
in which one member of the pair at a time spins around until he 
is fairly dizzy* He then tries to perform several tasks such asi 

• catching a ball 

• walking a straight line 

• standing on one leg 
m reading a sentence 

Each member of the pair should be tested before spinning around 
to see if he can perform these tasks when riot dizzy. Pair keeps 
a record of the results. 

When every student has spun around t pairs discuss t 

• the activities they would refuse or not want to do 

while feeling dizzy 
« whether they would drive a car while dizzy. If they 

wouldn't, thent , . 

(over) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• The small group discussion can be a class discussioi* or it can 
be assigned as homewo^^k* 



EVALUATION METHODS: 

• Students think up other activities they can try to perform when 
dizzy and perform them and record the results* 

• Students respond to written and/or oral questioi.5 about how 
alcohol abuse might affect performance abilities and safety* 



ACTIVITY (CONT Dl: 



ERIC 



• why they think people ^ drive after they 
have become "woozy" after drinking. 

Pairs report test findings to and discuss conclusions with r^^«oe 
comments and criticism f?om clas^^S teache? ^ 
Teacher will need to explain that many people drive aftS 
in'^M i'fh n^J^y" because alcohol can inlrelsl Z^l ^Snlidence 

^'M! ^1 decrease his ability 

to make judgments (effects not experienced in the simulatioS) 
^?om iiJiS?' J- ^ reflexes and coordination ?esuliiSi* 

SiSke? ?f "^^^ obviously manifested to the 

drinker as is the dizziness caused by spinning, (i class) 



REFERENCE #: 1 

CONTENT REFERENCE: I56 

CLASS TIME: ^-1 



TOfic: Effects! physical 
METHOD: Drama t games 



ACTIVITY #: 



60 



CORE ACTIVITY: 

Students play board game that teaches differences between ethyl t 
denatured and methyl alcohol • 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alcohol *s 
physical effects in order to make responsible decisions about 
drinking* 



PRELIMINARY CONSIDERATIOWS; 

SKILLS DEVEiOFED: Describingt discriminating* 

OTHER: Students need to have already studied in rudimentary fashion 
the differences between denatured and ethyl alcohol* Acti- 
vity #56 and #6'f on these differences should precede this 
Activity, 



Students exercise their xinderstanding of the differences between 
ethyl and methyl (or other) alcohol and effects of each by play- 
ing a simple game* Materials required include a small gameboard, 
a set of cards (on following pages) and a die* 

Class breaks into small groups of three or four students Each 
group is given a set of game materials* The first time the game 
is played t the students cut out their own ethyl-methyl cards* 
Each group will need a die to determine the number of boxes to 
move on the board* Instructions appear on the following game 
board • 



VARIATIONS AKD SUPPLEMENTARY ACTIVITIES: 

• Students and/or teacher can make the game more complex by using 
blank cards to make more specific alcohol designations t such 

as •* ethyl-beer** or "ethyl alcohol — 1295*** Students and/or 
teacher can make the board boxes more difficult and specific also* 

EVALUATION METHODS: 

• Self -evaluating* 



ACTIVITY: 



Friend 
heard alcohol 
produces a 
nice relaxed 
feeling. What 
kind? 



Liquor 
store 
sells it. 



People 
have druxJc 
it and gone 
blind, 

B 



People have 
drunk too 
auch and 
been kUled 
crossing 
the street. 



Labels 
often tell 
how mch 
alcohol is 
in the 
bottle. 



Car radi- 
ator frose 
for lack of 
alcohol. 



Restau- 
rants of- 
ten serve 
it. 
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REFERENCE #: 1 

CONTENT REFERENCE: 177-181 

CLASS TIME: 2|-3l periocLs 




CO RE AGTIVITY; 

Students interview their parents asking what effects alcohol use 
has on them. 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physical and behaviorail effects in order to make responsible 
decisions about drinking. 

FRELIMIWABY COWSIDERATIONS; 

SKILLS DEVELOPED: Questioning, researching. 

OTHER: Administration permission for or awareness of this Activity 
may be necessary. Teacher may also want to send letter to 
parents in advance explaining the Activity. 



A small group of students draws up a list of questions to ask 
their parents about how alcohol affects them. A sample question 
ist 

Which of the following usually happens to you after one 
can of beert one drink of whiskey t one martini t or one 
glass of wine? (circle all appropriate answers) class) 

get sleepy nothing get more talkative 

laugh a lot get angry feel happier 

get warmer 

Students » with teacher's help, tabulate results (1-2 classes). 
Lastly t group prepares report (i class) and presents it to class 
responding to questions and comments from class and the teacher. 
a class) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• This Activity can be conducted by an. entire class. Or two or more 
small groups can conduct their own interviews and compare findings. 

• Other population segments can be interviewed! such as other 
studentst teachers, townspec" • , and town officials. 

t Parents can be invited to tax., with the class, 
EVALUATIDW METHODS: 

• Students role play researchers -interviewing- parents on how 
alcohol affects them. To the satisfaction of the research 
group and the teacher. 



ACTIVITY: 



REFERENCE #: 1 ACTIVITY #: 62 

CONTENT REFERENCE: 168-183 TOPIC: EffOCtS 

CLASS TIME: 1-li poriods t plus OCT METHOD: Independent Study i research 
CORE ACTIVITY; 

Students research alcohol's physical and/or behavioral effects. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate reasons 
people drink and abstain in order to make responsible decisions 
about dr inking • 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Researchingt evaluating* 

OTHER: 



ACTIVITY; 

A snail group of students researches the behavioral and/or 
physical effects of alcohol use. Research can include* 

1. reading fiction and non-fiction literature. 

2. interviewing parents t school nurse or doctor. 

Students write a list of questions to which they are seeking 
answers and solicit additional questions from classmates. Sample 
questions include* 

1. Why does alcohol use affect different people dif- 
ferently? Or the same person differently at dif- 
ferent times? 

2. Which effects can be called "good" and which "badt** 
if any. Why? 

3. What special effects does it have on teenagers? 
Why does it have these effects? (i class) 

After conducting research > group prepares and presents report to 
class and responds to questions and comments from class and 
teacher, (i-1 class) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

t Two or more small groups or an entire class can do the reseaircht 
• Students can research information about hangover symptoms and 
alleged cures and abov^ m,vths about alcohol • 



EVALUATION METHODS: 

• Student write a "Handbook for Drinkers" describing alcohol's 
effects. To the satisfaction of the research group and the 
teacher, 

t Students role play or write the dialogue to scenarios of doctors 
being interviewed about alcohol's effects. To the satisfaction 
of the research group and the teacher* 

t Students play one or more of the games suggested in Activity #5Z* 
To the satisfaction of the research group an4 the teacher* 



REFERENCE #: 1 

CONTENT REFERENCE: l68-l83 

CLASS TIME: ^ period 



TOPIC: Effects 
METHOD: Lecture 



ACTIVITY #: 63 



CORE ACTIVITY: 

Teacher lectures on effects of alcohol* 



OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol •s 
physical and behavioral effects in order to make responsible 
decisions about drinking. 



PRELIMINARY CONSIDERATIONS: 

SKILLS OEVELOFED: Oiscrimlnatlngi describing* 

OTHER: 



ACTIVITY: 



The teacher explains the behavioral and physical effects of 
alcohol* Consideration should be given tot 

• rel&tionship between amount of alcohol consumed and' 
frequency of consumption to effects 

• myths about alcohol* s effects 

t great variability of effects and what seems to be 
responsible for this variability 

• discussing the unique effects of alcohol on teenagers. 

The class can be enlivened byt 

t using diagrams on an overhead projector when possible 

• initiating discussion on which effects are "good," 
which are "bad," and why 

• inviting students to describe effects alcohol has had 
on people they have seen in real life or on TV and in 
movies 

e reading passages from fiction selections in Activity 
#65 to illustrate graphically alcohol's effects. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

• Students create a collage illustrating suLcohol^s effect* Each student 
interprets one other student •s collage orally or in writings To 

the satisfaction of the other student and the teacher* 
t Students are given a description of how much alcohol an imaginary 
person has drunk and write down the likely effects it will have 
on him* 

• Students create collage illustrating alcohol *s effects* See 
Activity #51. 

• iLSffi^s^'If^ects!^ teacher's written and/or oral questions on 



REFERENCE #: 1 ACTIVITY #: 64 

CONTENT REFERENCE: I56 TOPIC: EffeCtS 

CLASS TIME: "1-1 period METHOD: Lecture 

CORE ACTIVITY; 

Students examine different kinds of denatured and methyl alcohol 
and their effects • 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physical effects in order to make responsible decisions about 
drinking. 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED; Discriminatingi 

OTHER: 



ACTIVITY; 

The teacher brings to class several empty cans or bottles of paint 
thinner f gasoline, rubbing alcohol, paint, anti-freeze, photo- 
graphy developing fluid, formaldehyde, turpentine and other sub- 
stances containing methyl or denatured alcohol that have labels 
with warnings and indications of what to do if contents are 
accidentally swallowed. 

The teacher explains what denatured and methyl alcohol are and 
passes bottles around instructing students to read labels care- 
fully. 

The teacher also passes out a poison antidote list that indicates 
what antidotes to take for methyl and denatured alcohol poisoning. 
Students are also informed of telephone number(s) that can be 
called for antidote information in case of poisoning. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• This Activity can be engaged in by a small group of students 
who report their findings to the class* 

• Someone from a poison control center can be invited to speak 
to the class* 

• Activity #56 has students survey their homes for methyl alcohol. 
EVALUATION METHODS; 

• Students are shown a bottle of liquid containing methyl or 
denatured alcohol and in writing or orally explain what happens 

if it is swallowed and where antidote information can be obtained* 
To the teacher •s satisfaction* 

• Students role play a caller to the poison antidote information 
number and the person who gives the information* 

t Students respond to teacher •s written and/or oral questions on 
denatured and methyl alcohol* 
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REFERENCE #: 1 
CONTENT REFERENCE: NA 

CLASS TIME: t^l periodf plus OCT 



TOPIC: Effects 
METHOD: Reading and Discussion 



ACTIVITY #: 65 



CORE ACTIVITY; 

Students read fictional literature descr^iptive of the effects 
of alcohol use. 



Students demonstrate knowledge of and ability to evaduate alcohol's 
physical amd behavioral effects in order to make responsible 
decisions about drinking* 

PBELIMIWARY COMSIOERATIONSi 

SKILLS OEVELOPEO: Reading, analyzing, 

OTHER: 



Different students read different selections from the 
fictional literature suggested oii the following page. 

Students should be told what kinds of effects in general to be 
looking for. 

Upon completion of reading, class discussion follows ont 

# the effects of alcohol described in. each selection 

# which effects are mentioned in more than one account 

# whether the selections are accurate accounts of 
alcohol's effects or false 

# whether moderate use of alcohol would have the same 



VARIATIONS AND SUPPLEMENTARY ACTIVmES: 



EVALUATION METHODS: 

t Students write their own fictional story of someone or people 
using alcohol including the effects they experience. Each stu 
dent reads and critiques one other student's story in terms of 
accuracy. To the satisfaction of the other student and the 
teacher. 

t Students write a critical account of a selection they did not 
read but learned about in class. To the satisfaction of a 
student who did read that account and the teacher. 



OBJECTIVE: 



ACTIVITY: 



effects. 



Suggested readings from novels that describe alcohol's effects. 



Daly. Maureen. The Sevente enth Summer (Pocket Books. 1968). ' 

Story about the first love of a 17-year-old girl. On 
pages I63ff her boyfriend takes her to a Ratskeller 
where she has a coke. Her boyfriend suggests she try 
a bottle of beer and she gives in "for fun." even though 
she feels it is not "ladylike." After her second beer 
she becomes very talkative and laughs a lot. then 
becomes sleepy. She feels later on that it was a 
wonderful evening. Mature reading. 

Woody, Regina J.. One Dav at a Time (Westminster. 1968). Story . 

about a thir ieen-year-old girl whose mother is an alco- 
holic. Her mother denies having a drinking problem 
but eventually drinks herself unconscious and is taken 
to a hospital. Later the mother has a birthday party 
for the girl at which she, the mother, gets drunk in 
front of the girl's friends. Mature reading. 

Sherburne. Zoa. Jgnn^f^r, (Morrow. 1959). Story about a girl whose 
mother is an alcoholic. During the book she learns to 
(Hl?dboJSd*Sify!f ^ °^ ^^'^^ situation. Mature reading. 

Miller. Warren. The Cool World (Crest). Novel about a gang of 

ghetto blacks in New York City and their lives, ending 
^ ^^®y *o eot courage to fight. 

Pp. 148-155. Mature reading. Uses ghetto dialect. 

Hinton. S. E. . Tfae Outsid?rff (Dell, 1969). Novel by a teenage 
girl about two warring groups of kids. Pp. 49-51 

'^^f^^vJ®^ ^^^^^ ^'^ which one group is drunk and starts 
a fight with the other group. Average reading. 

Cleary. Beverly. Epiilv's Runaway ImaginatioTi (Morrow). Comical 
account of pigs who eat fermented apples and become 
intoxicated. Pp. 38-51. (Hardbound only . ) Easy reading 



REFERENCE #: 20*1 
CONTENT REFERENCE: NA 
CLASS TIME: 1 



TOPIC: Effects I physical 
METHOD: Science 



ACTIVITY #:66 



CORE ACTIVITY; 

students observe the effects of alcohol on fish* 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate ale 
hoi's physical effects in order to make responsible decisions 
about drinking. 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Observingt analyzing. 



Students obtain several goldfish and put all but one into small 
(three inch) solutions of i ounce alcohol mixed with three-fourths 
of a pint of water. This is equivalent to the alcohol content of 
a twelve ounce bottle of beer. When the effects of the alcohol 
can be seent usually in about twenty minutest place fish in 
fresh water. Keep one fish in fresh water from the start to com- 
pare his reactions with those of the other fish. 

Class discusses whether alcohol would affect human beings in 
similar ways. Teacher can raise issue of body weight as a factor 
in alcohol's effects and illustrate it by repeating the exper- 
iment with fish of different sizes and timing how long it takes 
each fish to become affected by the alcohol. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

# The experiment can be repeated with a frog placed in a large jar 
containing the same proportions of alcohol to water. Place a 
wire net on top of the jar. Put frog in fresh water to recover. 

# Activity #6? with rats is a similar experiment. 

EVALUATION METHODS: 

• Students write "Report of a Study of the Effects of Alcohol on 
Goldfish." 

• Students respond to written and/or oral questions from the tea- 
cher on what they observed and the implications of their obser- 
vations for human use of alcohol. 



OTHER: 



ACTIVITY: 



REFERENCE #: 20-1 ACTIVITY #: 6? 

CONTENT REFERENCE: NA TOPIC: EffOCtS 

CLASS TIME: 1 period METHOD: Scietice 

CORE ACTIVITY: 

Students observe the effects of alcohol on rats. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physical effects in order to make responsible decisions about 
drinking* 

PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED; Observing, analyzing 

OTHER: 



ACTIVITY: 

The teacher and/or students perform the following experiment i 
Hold a rat by the tail and bring him near an object* He will reach 
for it* Place a rat on his back and he will ri^t himself immed- 
iately* Place a finger near his eye and he will blink* Suspend 
him with his tail between your palms* Impart a spin to him by 
sliding your hands in opposite directions as you drop him a few 
inches onto a table* He will fall on his feet like a cat* This 
is normal rat behavior* 

Now select a rat of approximately 150 to 200 g* and do not feed 
him for six hours prior to the experiment* Combine 5 inl* of 190 
proof pure alcohol (no denaturant) with 5 inl of distilled water* 
For each 18 grams of body wei^t inject 0*1 of the alcohol solution 
into the peritoneal cavity of the rat (a*g* inject 1*0 ml* into a 
180 gram rat)* 

To hold the rat tie his hind legs to a table or other support and 
place your thumb and forefinger of one hand about his neck against 
his lower jaws* Stretch him firmly and hold in a vertical posi- 
tion* Be careful not to puncture the viscera by going too deept 
or the diaphram by going too near the rib cage or to make a bubble 
just beneath the skin by going too shallow* About ^ inch deep is 
about right* After twc minutes try the above mentioned tests for 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

t Activity #66 with fish is a similar experiment. 

t Rats can be given aspirin at same time as alcohol and then an 

autopsy performed to see effects of alcohol and aspirin on 

stomach lining* 

EVALUATION METHODS: 

• Students write "Report of a Study of the Effects of Alcohol on 
Rats. " 

• Students respond to written and/or oral questions from the 
teacher on what they observed and the implications of their obser- 
vations for human use of alcohol* 



ACTIVITY (CONTD); 

normalcy. 

The results should be ihe following i The blood should have an 
alcohol concentration of about O.23 per cent. Depending on the 
degree of intoxication you have produced, he will behave as fol- 
lows 1 If less than 0.2 per cent, the rat will be sluggish and 
falter in grasping objects. At 0.2 per cent, he has lost his 
righting reflex. At 0.^ per cent, he has lost his corneal reflex 
(capacity to blink) and is unconscious (dead drunk). 

After performing the experiment, the class discusses the extent 
to which rodent behavior can be compared with human behavior. 
The lack of food as a factor in alcohol's effects is also dis- 
cussed. 



REFERENCE*: 1 ACTIVITY ^ft 

CONTENT REFERENCE: 179-181 TOPIC: EffOCtS ACTIVITY*. 00 

CLASS TIME: 1 period METHOD: Writing 

CORE ACTIVITY: 

students complete story and discuss how they can tell if someone 
is drunk* 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alcohol's 
physical and behavioral effects in order to make responsible 
decisions about drinking. 

PRELIMINARY CONSIDERATIONS: 

SKILLS oEVELOrEO: Writing, analyzing. 

OTHER: 



AC TIVITY; 



Students address the question, "how can you tell if someone is 
drunk?" by reading and completing dilema story, based on a true 
situation, about a man exhibiting many of the physical effects 
of alcohol use. Students complete the story by deciding how one 
of the characters in the story acted. The actual "story" ending 
is then given to students. 

Teacher distributes a copy of the story to each student. Afte*' 
reading story and completing it, class breaks into small groups 
and is given written instructions to discuss i 

• what clues about the man's behavior made them think 
he was drunk/not drunk 

• how the other characters in the story seem to feel 
toward the man (fear, disgust, ridicule, apathy, 
sympathy, etc. ) 

• what decision they made and why they made it for the 
man faced with the decision in the story. 

Groups report responses to class and respond to comments and 
questions from class and teacher. Teacher distributes the actual 
story ending to class and discussion follows on conclusive ways 
of determining whether or not someone is drunk, in particular. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

t Students write their own stories, fictional or taken from real 
life, of people who may be drunk. Students do not, however, 
complete the endings. Students exchange stories and each student 
writes the end to one other student's story. To the satisfaction 
of the author and the teacher. 



ACTiViTY (CONT'D): 



breathalyzer and blood tests, since presumptions about behavior 
are not always adequate although they may be useful. Discussion 
also includes reliability of other intoxication tests such as 

Jni"f t^ll J?*?^^"'^,^".^"® ^alk in a straight line and touch 

one's nose with one's index finger. 



ACTIVITY* : 68 



It was a strange feeling for Mr, Tom Kaye as he walked 
down the street. The buildings swayed and the sidewalk moved 
and he realized he wasn't walking straight. Sot apparently, did 
people in the street. As he walked slowly and unsteadily toward 
a neatly-dressed womcm, she gasped and walked rapidly away. Tom 
stopped. He looked around and uttered a quiet ••mish-- ter" but 
nobody seemed to hear. Several passers-by just kept walking as 
if he didnn exist. 

He was not well-dressed although he was neat and he carried 
the bag of a salesman. It was true he was sad. He worked very 
hard, starting at dawn, not returning home till evening. But 
even working more than 12 hours a day did not get him very far. 
He still barely earned enough money to support his wife and child 
and he was worried about how they would feed another when the 
new baby came in a few months. And now this. He didn't under- 
stand it. He had never been sick before. 

Tom walked up to a well-dressed gentleman, began to say 
"Mish-ter^* but the man simply shook his head, said "It's too 
bad, fellow,- and continued walking. He was kindly enough but 
of no help. 

Tom stood still waiting for someone else to pass by. As 
soon as he spotted a young man about his own age, he called out, 
"Mish-ter, please.., but the man cut him off in mid-sentence. 
-Serves you right," he said. "And so early in the day. If you 
must drink, at least do it at nighty" And he walked away with a 
scowl on his face. 

Even in his cloudy brain, Tom realized he must get help. 
He wasted no words on the next passer-by, an older woman who looked 
very dignified. "I'm sick, madam, he said. "Please.;.." "You 
certainly are," she replied. "Anybody who drinks too much is," 
and she continued walking, her head high in the air. 

^y now, Tom was reeling. He could barely stand up. He 
really felt sick, but nobody would help. He was certain he was 
going to pass out, when he saw a man standing in the doorway of 
a warehouse about ^0 feet away. In desperation, he made his legs 
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move, hoping to reach the doorway before the man disappeared or 
Tom himself collapsed. It seemed like hours but he finally made 
it. There stood a tall, muscular guy, smokihg a cigar, a smile 
on his face. 

"I'm sick," Tom said. "Please help." 

The man (the name "Jack" was embroidered on his workclothes) 
said, "Yeah, go home and sleep it off. I've had a few too many 
myself at times," and he laughed. 

"But. . . . I. . . .can't. ... I'm really, sick. . . .Please. . . .get. . . .help,' 
Tom gasped. 

Jack laughed again. "It sure is awful, after the "high" 
wears off," he said. 

"Please. . . , " Tom pleaded. "Gall. c . . for. . . . help. . . , " and 
he pointed unsteadily to a telephone behind Jack. 

Complete the story by describing what, if anything. Jack 
does and what happens to Tom. 

ACTUAL STORY ENDING (Distribute" after students have discussed 
the completions they wrote. ) 

Jack finally dialed. Maybe the guy was on the level. Jack 
realized he didn't smell of alcohol and he couldn't be lOOjS sure. 

The ambulance raced through the streets to the nearest 
hospital. In the emergency room, Tom was promptly examined. 
The doctor rushed him into an oxygen tent and relaxed when he 
saw his breathing was easier. 

He said to a nurse, "Haven't seen a case like this in years. 
A collapsed lung. He's lucky he got here when he did. It'll be 
weeks before the lung heals. He'll be here for a while." 

When Mrs. Kaye arrived, Tom was comfortable and awake. Still, 
he found it difficult to speak but slowly he said, "They thought.... 
I was. . . . drunk. Can you. . . . imagine. . . .that?" 

All he ever had was a little wine at religious ceremonies. 
He had never drunk hard liquor in his life, not even a taste. 

This is a true story. 
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REFERENCE #: 1 

, n r.J, ACTIVITY # '69 

CONTENT REFERENCE. 168-17^ TOPIC: SffeCtSt phVSiCal 

CLASS TIME: ^-l period METHOD: Writing 

CORE ACTIVITY: 

Students trace the passage of alcohol through a diagram of the 
body^ 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alco- 
hol's physical effects in order to make responsible decisions 
about drinking^ 

PRELIMINARY CONSIDERATIONS: 

SKILLS OEVELOPEO: Describing. 

OTHER: This Activity is a good evaluation of learnings abouo 
alcohol's physical effects* 



ACTIVITY: 

Students are given xeroxed copies of the diagram of the human body 
found on the following page. Students trace the passage of alco- 
hol through the body indicating important points along the way 
where it can affect the body, such as the liver, stomach, heart 
and brain. Students include a ••legend" that explains what alco- 
hol may do to the body immediately and/or over the long run at 
each of these focal points. 

Students can fill in the diagram as they research alcohol *s effects 
or as the teacher lectures on them. Or, as an evaluation Activity, 
students fill in diagram from memory. Numbers correspond to the 
following body organs (which the teacher may or may not require 
students to be able to identify )i 



1 . Brain 5 • Stomach 

2. Lungs 6. Intestines 
Heart 7. Bladder 
Liver 8. Urethra 



VARIATIONS AMD SUPPLEMENTARY ACTIVITIES: 



EVALUATIOiy METHODS: 



• Self-evaluating. 



REFERENCE #: 1 

CONTENT REFERENCE: 168-1?^ 

CLASS TIME: period 



TOPIC: Effects 
METHOD: Writing 



ACTIVITY #: 70 




CORE ACTIVITY: 

Students take written quiz on alcohol *s effects • 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alco- 
hol's physical and behavioral effects in order to make responsible 
decisions about o'^inking. 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Describing* 

OTHER: This Activity should be supplemented by other types of 

evaluations* It is useful as both a pre-test and/or post- 
test* 



Students write answers to short answer and multiple choice ques- 
tions on alcohol •s physical effects* Sample questions appear 
on the following pages* 



ACTIVITY; 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

t Students create their own questions either individually or in 
small groups and other students answer them* 



EVALUATION METHODS: 



t Not applicable* 



Sample written evaluation exercises on alcohol's ohysical affects 

^rl II Zl'tllVl ^" Parenthel5?!"§irlffr* • 

answers to multiple choice questions are underlined, 

A» Short Answer Questions 

1. Alcohol often has different effects on different people. Why? 
(speed of drinking, empty stomach, weight, type of alcohol) 

2. Many peoplig think alcohol can do things that it cannot do. 
Mention some of these things. xu cannox ao. 

iliji"^ ^^i'^^^ produces increased drunkenness or makes people 

moderate drinking harms the liver, etc.t ^ 
alcohol raises body temperature) 

3. Students are given a blank drawing of a human body. Trace the 
passage of alcohol through the body using Ss dia^am^ 

(See Activity #69. for diagram.) (Content Literature pp. 

^. (a) Tonight is the big high school football game. Jerry 

decides to have a beer or two at dinner before the game 
m order to play better. Is Jerry likely to play better, 
worse or the same? Why or why not? (Probably the same — 
drinking a beer or two with a meal won't have that much 
effect) 

(b) Dan has been drinking whiskey and has had two one-ounce 
shots. Mark- doesn't like whiskey so he's been drinking 
beer and he's had two bottles. Is one more likely to be 
affected than the other? If so, why? If not, why not? 
(no — each has drunk the same amount of pure alcohol) 

(c) John and Mary are at the school football game. It is a 
cold, snowy afternoon. John takes out a hip flask 
filled with whiskey. He offers it to Mary but she doesn't 
want any, so he drinks most of it himself. Is one more 
likely to be warmer than the other? If so, why? If not, 
why not? (John may feel warmer, but his body temperature 
will drop) 

(d) Sam and Lenny both had too much to drink at the party 
They are very drunk. Sam is drinking hot coffee now and 
Lenny has gone for a walk in the fresh night air. Will 
one of them sober up more quickly than the other? If 
so, why? If not, why not? (No — see #2 above) 



ACTIVITY* r^Q 



(e) At Mary's party she was serving various types of drinks. 
She likes all types and has already had a beer, two shots 
of whiskey and a glass of wine. Her boyfriend Bob likes 
only rum and coke. He's had four of them. Is one more 
likely to get drunk than the other? If so, why? If not, 
why not? (No — unless Mary expects mixing drinks to make 
her drunker) 

(f) After the footbsdl game, Mary and Joe went out drinking 
to celebrate. Joe had eaten 3 hot dogs, two cokes and 

2 bags of potato chips during the game. Mary hadn't had 
a bit to eat since breaJcfast. Is one "of them more likely 
to get drunk? If so, why? If not, why not? (Mary is, 
because liquids and food slow down absorption of alcohol 
into blood stream) 

(g) Last Saturday night, Dick sat home watching TV and drank 
beer. He got quite "high. " This Saturday he and his 
friends have planned a party where they all expect to 
live it up and have a wild time. Dick is really looking 
forward to getting drunk. Will it take him the same 
number of beers to get drunk as it did last Saturday or 
will it take fewer or the same? Why? (probably less 
because he ertpects to get "high" and is in a more exu- 
berant atmosphere) 

5. Have you actually used smything that you learned in the course 
in your private life? Did you, for example, make any decisions 
that were influenced in any way by something you learned in the 
course? If so, what? If not, why do you think you have not? 

B. Multiple Choice Questions 

!• Alcohol goes into a person's blood streami 

(a) very slowly 

(b) almost immediately 

(c) only on an empty stomach 

(d) none of the above 

2. Alcohol enters the blood stream mostly fromi 

(a) the small intestine 

(b) the liver 

(c) the lungs 

(d) the stomach 

3» One of the following will not affect what alcohol does to a 
person's bodyi 

(a) how much food he ate before drinking 

(b) how much he weighs 

(c) how fast he drinks 

(d) mixing his drinks 

ERIC 



Moderate drinking win usually harmi 

(a) liver 

(b) kidneys 

(c) brain 

(d) stomach 

(e) none of thesft 

As a medicine, alcohol cant 

(a) cure colds 

(b) lower fever 

(c) cure snakebite 

(d) all of these 

(e) none of thesa 

^oSHtsf ^ollo^'ing is not poisonous if drunk in moderate 

(a) methyl alcohol 

(b) ethyl alcohol 

(c) isopropyl alcohol 

(d) none of the above 

(e) all of the above 

Alcohol used in cookingi 
(a) helps people get drunk 
yl can improv e the taste of the food 
IS a Sign of an alcoholic 

(d) a and b 

(e) all of the above 

Which of the following may influence a person's ability to 
perform a task after drinking? 

(a) how complicated the task is 

(b) how familiar the person is with the task 

(c) how experienced the person is with drinking 

(d) all of the above 

(e) none of the above 

Which of the following behavioral effects can alcohol produce? 

(a) overconfidence f " uv.c. 

(b) risk taking 

(c) depression (sadness) 

(d) relaxation 

(e) happy feelings 

(f) all of the above 

(g) a, b and e 

(h) b, c, and d 

Which of the following is the only effective way to get rid 
or a hangover? ° 

(a) drink some more alcohol 

(b) time 

(c) eat 

(d) exercise 

(e) none of the above 

(f) all of the above 



ACTIVITY* 70 



11« Which of the following enable(s) people to sober up? 

(a) taking a cold shower 

(b) letting time pass 

(c) drinking strong coffoe 

(d) taking-a walk in fresh air 

(e) none of the above 

(f ) all ot the above 

12. Which of the following will affect how a person behaves when 
drinking? 

(a) the situation he's drinking in (party, alone) 

(b) his mood before he sta^rted drinking 

(c) his drinking experience 

(d) his attitudes toward whether drinking is "good" or "bad" 

(e) all of the above 

(f ) a and b 

(g) b and c 

13. Drinking usually makes people feel more skillful because t 

(a) alcohol increases skill 

(b) alcohol increases people's feelings of confidence 

(c) alcohol makes people poorer judges of themselves 

(d) people can't feel their hands working 

(e) they avoid tasks requiring skill 

(f ) b and c 

(g) d and c 

(h) b, c and e 
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REFERENCE 1 ACTIVITY # ?! 

CONTENT REFEftENCE: NA TOPIC: EffeCtS 

CLASS TIME: ^-^ perlod METHOD: Writing 

CORE ACTIVITY: 

Teacher and students evaluate student attitudes toward alcohol's 
effects. 

OBJECTIVE: 

Activity is designed to reveal student attitudes toward alcohol's 
effects. 



PRELIMINARY CONSIDERATIONS: 

SKILLS OEVELorED: Describing. 

OTHER: Activity is useful as a pre- test and/or post- test to evalu- 
ate before a course what attitudes need changing and whether 
attitudes have changed after the course. 



ACTIVITY: 



Students answer questions designed to diagnose their attitudes 
toward alcohol's effects. Sample questions appear on the follow- 
ing page. 

Attitude tests should be anonymously answered to allow students 
to feel free to express their real feelings. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Students create their own attitude questions either individually 
or in small groups and other students answer them. 

EVALUATION METHOOS: 
e Not applicable. 



Sample questions to evaluate student attitudes toward alcohol's 
Sff?-Jf* v^r^f^ may reflect simple ignorance, deep-seated 
jeliefs about alcohol •« essential harmlessness or danger, or a 
balanced attitude that sees alcohol as both. 

Agree-Unsure-Disapyeft 

1. Alcohol has no good effects on people. 

z. Alcohol has no bad effects on people. 

3. Alcohol has some gjod and some bad effects on people. 

on^'some^eople social occasions can have good effects 

^* ™J^**® °^ alcohol will have no bad physical effects on 
iBosx peopx8« 

^' most'liopll! '^"'^"^ have no lasting bad effects on 



REFERENCE #: 2-*l 
CONTENT REFERENCE: 156 
CLASSTIME: 1-2 porlods 



TOPIC: Industry 
METHOD: ATtt collage 



ACTIVITY #: 72 



CORE ACTIVITY: 

Students create collages illustrating various uses of alcohol* 



Students demonstrate knowledge of the nature of alcohol in order 
to make responsible decisions about drinking* 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Describing* 

OTHER: Activity . Is a good evaluation of what students have learned 
about alcohol's uses* 



Students are told in advance of Activity and its purpose. They 
should be •shown at least one example of what is expected* Students 

cut-pictures-^and/or— words-out-of-roagazines-and-newspapers 

they and/or the teacher have brought to class and paste them on 
poster paper. Uses can include five areas » ctocial» religiousj 
medicinal, industrial and culinary uses. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity #75 involves students in researching alcohol's usesi 
Activity #78 is a lecture on these uses* 



EVALUATION METHODS: 

• Ousiders (other teachers or students, parents, etc«) examine 
collages and are able to demonstrate understanding cf what the 
posters are intended to communicate • To the satisfaction of the 
artist and the teacher. 

# Each student writes an explanation of what any one other collage 
is portraying. To the satisfaction of the artist and the teacher. 



OBJECTIVE: 



ACTIVITY: 



REFERENCE #: 1 ACTIVITY 73 

Content REFERENCE: 160-162 topic: Industry 

CLASS TIME: ^-1 poriod METHOD: DiSCUSSiOH 

CORE ACTIVITY; 

students discuss whether alcohol advertisements should be banned 
or restricted, 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate laws 
governing alcohol advertising in order to make responsible personal 
and public policy decisions about drinking. 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Influencing t decision-making t evaluating. 
DTHER: Students can first evaluate alcohol advertisements. See 
Activity #30 and #33. 



ACTIVITY: 

Students write response to following scenario t 

You have just been made Director of Advertising 
Permisston^(DAP)^in'^our"'state. You can do any- 
thing you want about alcohol advertisements in your 
state. You may want to make all ads illegalt or you 
may want to allow alcohol to be advertised any timet 
any place. You may want to make only some laws 
about adSt such ass 

where advertisements can be shown (T7t 

radio t billboards t buses t etc. ) 
what can be shown in ads (women drinking? 

children drinking? teenagers drinking? 

drunk people? wild parties? etc.) 
Write down what you will do about advertising in 
your state. 

The following class t students break into smeill groups and are 

given the following written instructions! 

Yesterday you wrote down what rules you would maike about 

alcohol advertising if you had complete power to make those 

rules. Today t read what each of you wrote yesterday and 

then try to agree on: , . 

^ (over) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Activity can be a class discuss.ion. 



EVALUATION METHOOS; 

• Students respond to written and/or oral questions about alcohol 
advertising. 



ACTIVITY (CONT D): 



• what the bost rules would be and why . 

• what penalties should be imposed on people who break them. 

Each group reports its results to the class and responds to Ques- 
tions and comments from class and teacher. Teache?^av V^t^to 
Eti^^pf ^"^f f enterprise, caveat emDtog ??et ?h^ SS?er 

Jc?i^it; °^ eTEhi?-pH^o or f Juowi^l the 



REFERENCE 2-1 

CONTENT REFERENCE: 157-159 

CLASS TIME; 1 period t plus OCT 



ACTIVITY #. 7^ 



TOPIC: Industry 
METHOD: Field Trip 



CORE ACTIVITY: 

Students visit an alcohol processing plant. 



OBJECTIVE; 

Students demonstrate knowledge of the nature of alcohol in 
order to make responsible decisions about drinking. 



PRELIMIWARY CONSIDERATIONS: 

SKILLS DEVELOPED: Observingy describing. 

OTHER: Parent and administration permission may be necessary. 

This Activity is a good introduction to other Activities 
on the alcohol industry's role in the economy. 



Before taking field trip students are given a brief description 

of how alcohol is manufactured and are told what parts^of^-^the 

process in particular to examine closely. Students write out a 
list of questions they would like answered by the tour guide. 
Sample questions include i 

1. Why does the company give tours? 

2. What major industries are involved in the manu- 



Class visits a convenient brewery t winery or distillery t takes 
guided tour and collects available company literature. Class 
discussion follows ont 

• the steps involved in manufacture 

t the answers to the questions asked during the tour 

• whether students are satisfied with these answers 
and why or why not. 



VARIATIONS AND SUPPLEMENTARY ACTiVITiES: 



EVALUATION METHODS: 

• Students role play a "tour guide** for a small group of students 
who ask questions at appropriate places about the msuiufacture 
process. 

t Students respond to teacher •s written and/or oral questions on 
the field trip. 



ACTIVITY: 



facture of alcohol? 



REFERENCE #: 1 
CONTENT REFERENCE: 156 

cLASSTiME: 3^ periods 



ACTIVITY #. 

TOPIC: Industry 

METHOD: Independent Study t research 



CORE ACTIVITY; 

Students research the various uses of alcohol. 
OBJECTIVE; 

Students demonstrate knowledge of the nature of alcohol in order 
to maUce responsible decisions about drinking. 



PREHMIWARY tSt»SIDERATIONS; 

SKILLS OEVuc^EO: Researching t describing. 

OTHER: 



ACTIVITY: 

Students pick one of the four areas of alcohol use to research s 
in dustrial f medicinal, social and culinary. The teacher explains 
wKat^ii5^Tivolved~ini~eaiff — Students — 
then break into small groups based on their selection. Each 
group, with the teacher's assistance, decides how it is going to 
conduct its research and how it will divide up responsibility for 
the research among its members. Methods of research include i 

• industrial us est interviewing by visiting or telephoning 

officers of companies that use alcohol, such as anti- 
freeze manufacturers, ink makers, and photograph 
developers I reading available literaturei talking 
to science teachers. 

• medicinad usest interviewing by visiting or telephoning 

doctors and pediatricians, cosmetic manufacturers, 
and pathologists t reading available literature} 
talking to school nurses. 

• social usest interviewing parents, teachers, older 

students amd siblings} reading available literature. 

• religious usest interviewing communii^ religious leaders. 

( over ) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

# Speakers can be invited to the class to discuss uses. 

# The studies can include the misuses of alcohol, as well. 

# Activity #78 is a lecture on alcohol •s uses. 

EVA LUATION METHOOS: 

# Students create collages that illustrate alcohol's uses. (See 
Activity #72. ) 

# S'cudents respond to written and/or oral questions on alcohol's 
uses. 



ACTIVITY (CONT D): 



culinary usesi interviewing chefs of French restaurants, 
school dieticians and high school cooking teachers: 
haying mothers cook dishes requiring alcohol and 
bringing samples to class? reading available litera- 
ti period)^ cookbooks? watching TV cooking shows. 

After completing research on what alcohol is used for, each croun 

ISd^Q^2tfSns^??or'^? ""^^5 ^ "i^"^ ?o'comenS°"^ 
lize^that «?ooho? \o^^^^ teacher. Teacher may want to empha- 
fi-1 period) "^^^ addition to being a beverale? 



referenced: 1 , . ACTIVITY # 76 

CONTENT REF^ENCE: lou-ioz IndustTyt busiiiess 

CLASS TIME: period METHOD: Lecture 

CORE ACTIVITY: 

Teacher lectures on the role of alcohol advertisements in American 
society* 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate laws 
governing alcohol advertising in order to make responsible public 
policy decisions about drinking* 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Analyzing* 

OTHER: 



ACTIVITY: 

A lecture^ on the role of alcohol advertisements in American 
society sftould explains 

• why the industry advertises so heavily 

• how advertisements influence people* (see Activity 
#30 on advertising techniques) 

• what laws exist for regulating such advertisements 
and the extent to which they are enforced and evaded 

Such a lecture can be enlivened byt 

• displaying samples of alcohol advertisements and 
soliciting student criticisms and analyses of the 
techniques used 

• raising the issue of whether any kinds of alcohol ads 
should be made illegal. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 



EVALUATION METHODS: 

• Students role play or write the dialogue for a scenario in which 
an AA member "interviews* and ••criticizes'* the advertising mana- 
ger or an alcohol beverage company* 

e Each student creates an ad of his own for selling an alcoholic 
beverage* Each student writes an analysis of the appeals of one 
other student^s ad* To the satisfaction of the other students 
and the teacher* 

t Students are given an ad by the teacher and write an analysis 
O of its techniques* 

ERLC 



REFERENCE #: 1 

CONTENT REFERENCE: I57-.I59 

cLAssTiME: ^ period 



TOPIC: Industry 
METHOD: Lecture 



ACTIVITY #. 77 



CORE ACTIVITY: 

Teacher lectures on manufacture of alcohol. 



OBJECTIVE: 

Students demonstrate knowledge of the nature of alcohol in 
order to make responsible decisions about drinkixig. 



PRELIMINARY CONSIDERATIDNS: 

SKILLS DEVELOPED: Describing t discriminating. 
OTHER: Activity is also useful for studying what alcohol is 
made of. 



A lecture on how alcoholic beverages are made should: 

• distinguish between wine, beert whiskey and liqueurs 
and their alcoholic content 

m distinguish between industrial manufacture and home 
brewing or moonshining 

• explain what happened during Prohibition 

• explain what other industries are involved in and 
profit from the raa-ufacture of alcohol. 

This lecture can be enlivened by: 

• displaying some of the materials of fermentation and 
distillation such as yeast » hops and crushed grapes 

• putting diagrams of the process on the blackboard or 
on an overhead projector 

• using interesting examples > such as moonshining and 
home brewing 

• inviting someone to talk to the class who has made 
home brew or wine 

9 borrowing the necessary equipment and soliciting the 
necessary advice from a chemistry teacher to illustrate 
the processes of fermentation and distillation. 



VARIATIONS AND SUPPLEMENTARY ACTIVmES: 

• Students can bring to class small containers of fruit juices 
which are left at room temperature and tested for fermentation 
every 3 days for 2 weeks. Control samples are refrigerated • 

• Activity #7^ involves a trip to an alcohol processing plant. 

• Class can set up distillation experiment. 
EVALUATION METHODS: 

% Students role play or write the dialogue to a scenario in which 
a reporter "interviews" a manufacturer or moonshiner on how 
they make their alcohol. To the satisfaction of the class 
and teacher. 

• Students respond to teacher's written and/or oral questions on 
how alcoholic beverages are manufactured. 



ACTIVITY: 



REFERENCE #: 1 

CONTENT REFERENCE: 15^ 

CLASS TIME: ^ period 



TOPIC: Industry 
METHOD: Lccture 



ACTIVITY #: 78 



CORE ACTIVITY: 

Teacher lectures on various uses of alcohol • 
OBJECTIVE: 

Students demonstrate knowledge of the nature of alcohol in order 
to make responsible decisions about drinking. 



PRELIMINARY COWSlOERATiONS: 

SKILLS DEVELOPED: Analyzing* 



Teacher lectures on various non-abusive uses of alcohol, empha- 
sizing that most forms of alcohol are not fit for consumption 
and that alcohol has many important non-Deverage uses. 

Teacher can divide uses into four categories t 

1* industrial! antifreeze, ink, fuel, film 

2t medicinal I preserving agent t antiseptic, cosmetics 

3# socials social drinking t beverage with meals, 

religious and ceremonial uses 
^. culinaryi flavoring extracts, recipe ingredients. 

This lecture can be enlivened byi 

t bringing in samples to class, such as antifreeze, 
inkf fuel, film, antiseptics t rubbing alcohol, cos- 
metics t and foods cooked with alcohol that the class 
can sample 

• bringing in recipes and menus that involve the use 
of alcohol 

• inviting school nurse and doctor to explain medicinal 
uses; parents to explain social usesi school dieti- 
cian to explain culinary uses; religious leaders to 
explain ritual uses* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

t Activity #75 involves students in researching alcohol's uses* 



EVALUATION METHODS: 

t Students clreate collages or mobiles illustrating alcohol's 
various uses. (See Activity #72) 

• Students respond to written and/or oral questions about alco- 
hol's uses* 



OTHER: 



ACTIVITY: 



REFERENCE #: 1 

CONTENT REFERENCE: 156-157 

CLASS TIME: 1 pdriocL 



TOPIC. Industry t manufacture 
METHOD: Sclence 



ACTIVITY #: 79 



CORE ACTIVITY: 

students perform experiments to determine properties of alcohol 
and discuss the utility of these propertiest 

OBJECTIVE: 

Students demonstrate knowledge of the nature of alcohol in order 
to make responsible decisions about drinkingc 



PRELIMINARY CC 3SIDERATI0NS: 

SKILLS DEVELOPED: Observing, analyzing. 



Students are given instructions to perform the following experi- 
ments, to record their results and to write what industrial uses 
alcohol might have based on these results. Students perform them 
either in small groups or individually. 

1. Put a leaf in alcohol and a leaf in water. Put a 
drop of oil (castor or olive) in alcohol and in 
water. 

2. Determine the boiling and freezing points of alcohol 
and water by placing a cooking thermometer in each 
as they approach the boiling point, 

3. Touch a lighted match to a dish of water. Do the 
same for alcohol, (Extinguish flame by putting a 
water glass over the dish,) 

^, Pill a two-gram vial half full with water. Tip vial 
and slowly fill with alcohol. Close top with finfi;er, 
turn upside down and shake. 

Teacher points out, on basis of experiments, how the properties 
of alcohol (good solvent, low freezing point, high boiling 
point, flammable and moisture absorbing; can and are put to use 
in industry (antifreeze, preservative, rubbing alcohol). 



VARIATIONS AND SUPPLEMEWTARY ACTIVITIES: 

• The experiments can be performed as a class demonstration by one 
group of students or by the teacher, 

• Students can water one plant with water, another with a^i alcohol 

solution (3 teaspoons of alcohol to 1 pint of water) and observe 

results 
EVALUATION METHODS: 

• Students write a "brochure explaining the industrial uses to 
which alcohol is put based on its properties. 

• Students role play or write the dialogue to scenario in which 
an alcohol industry representative explains the uses to which 
alcohol can be put to a person who wants to make it illegal to 
manufacture alcohol. 



OTHER: 



ACTIVITY: 



REFERENCE #: 20-1 ^ 
CONTENT REFERENCE: M IndUStry ACTiVITY #: 

CLASS TIME: * penod fAETHOo: ScisTice 

CORE ACTIVITY! 

Teacher demonstrates some of the differences between the T>roperties 
of water and those of alcohol • 

OBJECTIVE: 

Students demonstrate knowledge of the nature of alcohol in order 
to make responsible decisions about drinking* 



PREHMIWARY CONSIDERATIONS: 

SKILLS DEVELOPED: Observing, analyzing. 

OTHER: This is good introductory Activity for students who are 
inexperienced with alcohol. 



ACTIVITY: 

The teacher holds up two bottles, one containing alcohol, the 
other water, and asks students to guess the contents # The teacher 
then explains that two things that look alike may actually be 
different and that one should not assume that because a substance 
looks harmless (like water) that it is. 



The bottles are passed together around the class. Each student 
smells each bottle and nibs a drop from each on the back of his 
hand. The class then discusses the differences in smell, feel- 
ing and speed of evaporation. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES : 

• Teacher may expand Activity by contrasting alcohol with other 
clear liquid(s) such as salt water and diluted ammonia. 



EVALUATION METHODS: 

• In pairs, students test each other's ability to detect alcohol. 
The tested students decide which bottle contains alcohol 

and then says how he knows. 

• Students respond to written and/or oral questions about the 
differences between water and alcohol and the importance of not 
assuming clear liquids are necessarily water (harmless). 



REFERENCE #: 1 

CONTENT REFERENCE: 156-159 

CLASS TIME: perlod 



TOPIC: Industry 
METHOD: Writing 



ACTIVITY #: SI 



CORE ACTIVITY: 

Students take written quiz on alcohol manufacture and uses* 



Students demonstrate knowledge of the nature of guLcohol in order 
to ^make responsible decisions about drinking. 



PR61IMINARY COMSIDERATIONS: 

SKILLS DEVELOPED: Describing* 

OTHER; This Activity should be supplemented by other types of 

evaluations. Activity is useful as both a pre-test and/or 
post-test. • 



Students write answers tc short answer questions on alcohol manu- 
facture and usee. 3ample questions appear on the following page. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

t Students create th^iit own questions either individually or in 
small groups end other students answer them. 



OBJECTIVE: 



ACTIVITY: 



EVALUATION METHODS; 



e Not applicable. 



J^JSP-L'^^J*®" evaluation exercises on alcohol advertising, manu- 
facture and uses. Answers or sources for answers appear iA 

A« Short Answer Questions 

1. You know that alcohol can have many uses. Circle the ways 
m which it can be usedt 
medicine 
cooking 

anti- freeze for cars 

drinking 

pet food 

(pet food is only one incorrect) 

2o Draw lines from the raw materials in column A to the kind of 
drink in column B that it belongs withi " ^^"^ °^ 

Grapes Whiskey 

, Wine 
Cereals Beer 

(Grapes - Wine; Beer - Whiskey i Cereals - Beer) 

3. Name one way in which these people would use alcoholi 
[a.) doctor (appetite stimulant i anesthetic) 
(b; gas station owner (anti-freeze) 

(c) chef (food) 

(d) beauty parlor owner (cosmetics) 



REFERENCE ^: 

CONTENT REFERENCE: 211t213 

CLASS TIME: 1 period 



TOPIC: Interpersonal r general 

METHOD: DlSCUSSlon 



ACTIVITY #: 



82 



CORE ACTIVITY: 

Students evaluate how to cope with a problem drinker in the family t 



Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinking behavior of others* 



PRELIMINARY COWSIOERATIOWS: 

SKILLS DEVELOPED: Influencing 9 decision-maJcingt feeling responsible. 



Students write response to one or more scenarios in which they 
play "Dear Abby** in response to someone writing her a letter 
about a family alcohol problem* Sample letters appear on the next 
page. 

Students break into praall groups and are given written instruc- 
tions tot 

It Read each others* replies* 

2» Discuss the best response and why* 

3# Write this down* 

Groups read letters to class and respond to comments and questions 
from class and teacher* 



VARIATIONS ANO SUPPLEMENTARY ACTIVITIES! 

• Students role play hotline in which students "call in** problems 
to each other* 

• Activity can be a class discussion* 

• Activity #86 nas a member of Alateen talk to the class. 

E VALUATION METHOOS: 

• Students role play hotline in which family members "call in" 
problems to hotline operator* 

• Students respond to teacher's oraJL questions on how to cope 
with problem drinker in the family. 



OBJECTIVE: 



OTHER: 



ACTIVITY; 



SAMPLE SCENARIOS 



Dear Abbyi 

My fatl^er frequently goes on drinking sprees, some of which last 
for several days. When he's not drinking he is kind and generous 
But when he drinks too much he. is mean, sloppy and sometimes 
violent. He sometimes spends so much on liquor that the family 
has to do without much food. What can I do? I am ....years old, 

signed. 

Confused 

How will you respond? 



Dear Abbyi 

My mother spends all day watching soap operas and nibbling potato 
chips and neglects my two baby twin brothers and the house. My 
father has two jobs to support us and isn't home too much. When 
I get home from school she's already had several drinks and gets 
mad at the slightest thing I do. What can I do? 

signed. 

Oppressed 

How will you respond? 



Dear Abbyt 

My husband spends every Saturday and Sunday afternoon and Monday 
night watching the football games. While watching he keeps on 
drir..;ing beer until by the end of the game he is unsteady and 
angry, so we can't go anyplace or have any guests in. Tues- 
day he wakes up with a hangover. The rest of the week he's fine. 
What can I do? 



How will you respond 



signed. 
Confined 



Dear Abbyi 

I like to have a beer once in a while on hot days when I get home 
from work. But my wife insists that we not drink in front of the 
kids or have any alcohol in the house where they might find it. 
I started stopping on the way home for a drink, but she gets fur- 
ious when she smells alcohcl on my breath. I like a drink to 
relax me and cool off, but I can't stand fighting with my wife. 
What can I do? 

signed, 

Badg<9rfid 



ACTIVITY# 



New scenarios can be created by varying! 

• the relationship between the drinker and letter writer 
t the ages and sexes of both 

# why and under what circumstances the drinker drinks 

t how much the drinker drinks and how he behaves as a result. 



REFERENCE #. 1 

CONTENT REFERENCE: 211-213 

CLASS TIME: 1 period 



TOPIC: Interpersonal! general 
METHOD: Discussion 



ACTIVITY # 83 



CORE ACTIVITY: 

Students discuss whether to give a ••bum" a dime, 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinking of others. 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Feeling responsible t influencing! decision-making. 



Students respond briefly page) in writing to one or more 
scenarios in which they are accosted by alcoholics for money. 
Sample scenarios are on the next page« 

The following class t students break into small groups and are given 
written instructions to discuss i 

e the best course of action and why* 

e how this would differ if the alcoholic had asked for 
a dollar. 

Groups report conclusions to class and respond to questions and 
comments from class and teacher. Activity or teacher may raise 
related questions for discussion, such as: Is the alcoholic to 
blame for being an alcoholic? andi Should the government provide 
assistance for skid row alcoholics? If so, what kind? Why? 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity can be a class discussion. 



EVALUATION METHODS: 

t Students write a section of a "Handbook on ^Icoholics" indicat- 
ing how the general public should respond to skid row alcoholics 
who beg for money. 

t Students role play or write the dialogue to a scenario in which 
an alcoholic derelict "asks" a passer-by for a handout. The 
passers-by can use the role profiles on the next page. 



OTHER: 



ACTIVITY: 



SAMPLE SCENARIOS 



You are walking dovm Lincoln Street with your date on the way 
to a movie. You aie a high school student being supported by your 
parents who don't have much money to spare but aren't poor either, 
i? °^ ^ills and change after buying gas with 

the $10.00 your father gave you for thil date. After the moJie 
you plan to stop in at the Dairy Queen for ice cream before driving 

u,^",/^^°^°^^<^ asks you for a dime. Do you give it to 

mm? Vfiiy r 



You are a grownup who earns $18,000 a year and are living very 
comfortably. While walking down Wasningtoh Street you are stopped 
by an alcoholic "bum" who- has just watched you break a $10.00 bill 
;JL2 '^J^JPaper. You are alone. He asks you for a dime. He is 
sober at the moment. Do you give it to him? Why^ 



You are on your way home from school. You got your week's allow- 

pocket is jingling with money. (You 

nXr^l r^'^^'^/®* 5***' *° ^^^""^ ^ A man in ragged clothes 
asks you for a dime for a cup of coffee. He looks like he is 
starving. You can smell liquor on his breath. Do you give it 



New scenarios can be created by varying i 

• whether the "bum" is sober or drunk 

• whether the passerby is rich, poor, self-supportinc. 
unemployed, etc. 

• how much the "bum" asks for 

• whom the passerby is walking with 

• the sex of -che "bum" and the passerby. 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CUSS TIME: i*i period 



TOPIC: Interparsonali general 
METHOD: Dramas role play 



ACTIVITY #: 8^ 



CORE ACTIVITY: 

Students role play scenarios involving the use of alcohol by 
different family members* 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinking behavior of others • 

PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED; Empathizingt feeling re sponsible « decision* making* 



Students role play scenarios in which a "member of their family** 
is a problem drinker and students must decide how to cope with 
him* Sample role profiles appear on the next page* Students 
should be encouraged to create their own scenarios and role pro* 



After each role playt non--participants suggest what they would 
have said and done had they been participants* Participants 
discuss the feelings they had while role playing* 

After role plays t teacher lists on board ways students responded 
to each problem drinker* Class discussion is then held on which 
responses students and teacher feel are most constructive and 
why* 



VARIATIONS AND SUPPLgMgNTARY ACTIVITIES; 



EVALUATION METHODS: 

• Students write a "Manual on how to cope with a Problem Drinl'er 
in the Family*" 

o Students respond to written and/or oral questions on how to 
handle problem drinkers in one^s family^ 



OTHER; 



files* 



SAMPLE ROLE PROFILES 



Student 



y®"^ ^^^"^^ liome ^'i^li you after school. 

YOU and your friend go in the house and find' your father drunk on 
the kitchen floor. He starts yelling and mumbling, but he's not 
making any sense. He's been doing this a lot lately, since he lost 
?iu iay Slor^Jiend'"' '° fatheJ'a^rSL^^i^^' 

& y^ifh^f LSraTtlr^^^ho^i:^^^^^ ^^^^^^ 

Problem Drinker 

grownup who lost his job last month, and you've been 
H^^l^v?!! at being unable to support your family that you've been 
! ^ *i"es your children have found 

you completely drunk. You've tried to get jobs, but there jult 
Zl^l^ ^7 around. You got really drunk this afternoon whe^ you 
h« morning trying to find a job, and one of your children 

has oust come home with al friend and found you on the floor. You 

S,^r;^^!I!^®'*^T^""'^.y°"^® miserable you don't really care who's 
found you. How do you react when the child comes in^ 



Student 

^n«L«?JIl®^J^2^ been asked to meet with your teacher and guidance 
counselor, but now she tells you she's not going because she's 
^«®;v,'^''^"^^^S ^4 ^^^^^^'^ ^^el wen: sL tens you to go 

S ^Mo^i^^'^V"!*^^^ she has visitors^^d won?t 

make the meeting. This is the third time she's can- 
celled her appointment. You really want her to talk to your 
llf^^ll ^e®^ *he teacher has been unfair in giving 

IZS^r. ""Zrko yo°.^ "^^^ grades'aren?t 

Problem Drinker 

Inl grownup who has been drinking heavily for several months 

2?!: S^, ""^his is none of your child's business. You know 

^^¥1 you can quit drinking any time you want. 

SSaSLSf^SSm^J J? y^""" *^hild's teacher and the guidance 

department about him (her) poor grades but you just don't feel up 

iL^'L^'it^llv. IJ""^ *!^^ *° *ell them you have visitors 

§eller*t meeting. This is the third time you've can- 



ACTIVITY # . 



SAMPLE ROLE PROFILES 



Student 

Your older brother came back ftom four years in the Army about 
two months ago* He got pretty •'shook up** by his Army time and 
is still very nervous and tense* He*s been hanging around the 
house doing a lot of heavy drinkingo This aftexnoon he got drunk 
and broke your new transistor radio* You have ^nst come home 
from school and found it on the kitchen table smashed. He is 
sitting drunk on a chair. Vfhat do you do? 

Problem Drinker 

You came back from four years in the Army two months ago* You 
really haven't been able to settle down to a job because you had 
an upsetting time in the service* At times you*ve been doing some 
drinkingf because it helps you relax and forget the Army and your 
problems* Today yua did some drinking and broke your kid brother's 
new transistor radio by mistake* You like him and feel badt but 
you're not going to let him chew you out for it* After allt if 
it hadn't been for the Army you wouldn't have been drinking # you 
feel* Now he's just come in* 



New role profiles can be created by varying t 

e the relationship between the student and the problem drinker 
e the reason the problem drinker drinks ^ how much he drinks • 

and what effect his drinking has on the student 
• the problem drinker's attitude. 



REFERENCE #: 1 ACTIVITY #: 85 

CONTENT REFERENCE: 211-213 TOPIC: InterpGrsoTial t general 

CLASS TIME: l-l? perlods METHOD: Dramai role play 

CORE ACTIVITY: 

Students role play scene in which a minor tries to persuade an 
adult to buy alcohol for himt 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinking behavior of others • 

PRELIMIMARY CONSIDERATIONS: 

SKILLS DEVELOPED: Peeling responsible* influencingt decision-making* 

OTHER: 



ACTIVITY: 



'Students role play rui adult or older (-looking) student being 
asked by a minor tc buy alcohol* Sample role profiles can be 
found on the next page. After each role play participants read 
their role profiles to class and then discuss the feelings they 
had while role playing# Non-participants discuss what they would 
have said and done had they been involved." Class should be 
encouraged to write its own scenarios and role profiles • 

After completion of role plays » teacher lists on blackboard the 
actions and methods used by the role players in responding to 
the minor* Students then ^reak into small groups and are given 
written instructions tot 

Discuss and record the best course of action for each 

scenario and why* {i^l class) 

Groups report results to class and respond to questions and corn*- 
ments fi^om class and teacher* (i class) 



VARIATIONS AMD SUPPLEMENTARY ACTIVITIES: 

• Activity can be a class discussion. 



EVALUATION METHODS: 



# Students write section of a "Guidebook for Adults" on how adults 
should handle minors who ask them for alcohol. 



SAMPLE ROLE PROFILES 



Minor L...^ ■ 

w ?r?^^^l*^®^:°^2.^S^^^ °^ you want to celebrate your 

JiJe^fiS^hfpi^^f^^ birthday by sharing a bottle of champagne/ ?ou 
v,^«Sii ?L£- refused service in a package store. Walking out a 
S^^^f ^h^atched as you were refused holds the door 

Se Z; ?L5*2p SfS*,^"^"^;. ^^Sure. as you both step out 

he might buy for you. You'd even offer him a $1.00 
to do It for you if you had to. *x.uu 

Adult 

lll^Z^^L^lZr^V'^i married man buying some beer for a party you're 
having tonight. You've been watching a young boy (girl) bein^ 

o?er?or'ST:^?S ^r^""" ^!J!«^ ?o.rJoii ?he door 

open for him (her) as you both walk out. 



Minor 



lou are 15 years old and you've promised your two friends you'll 
S?U case of beer so you can go drinking in the park on mday 
night (tonight). You've gone drinking before but you've never been 
the one to supply the beer. Your oldtr brother is away fS^the 
weekend or you'd ask him (you really aren't sure he'd get it for 
ITIL his best ffiend might buy for you, especially 

11 you offer hira a few free, cans. 



Adult 



d^n^^^^^w^^^^'J^ 15-year-old brother is walking over to youc You 

f??^^t^ho„^ "^^l ^° his parents a^e pretty 

things. You are lounging around bored and broke in 

ii, ^'I^ sh®P because your best friend has gone away 



New role profiles can be created by varying i 

• the age and sex of the participants 

• the relationship between the participants 

9 the kind of alcohol the minor wants and the reasons he 
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REFERENCE #: 1 

CONTENT REFERENCE: 227-228, 238 

CLASS TIME: ^ period 



TOPIC: Interpersonal! general 
METHOD: Lecture 



ACTIVITY #: 86 



CORE ACTIVITY: 

One or more guest speakers from Alateen describes his experiences 
with a problem drinker in the family. 



Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinking behavior of others* 

PRELIMIMARY CONSIDERATIOHS: 

SKILLS DEVELOPED: Analyzing, empathizing. 



Teacher arranges to have one or more members of a local Alateen 
chapter cojne to the class to discuss their experiences with an 
alcoholic family member. 

Students write qi^Jstions to ask Alateen member(s) prior to class. 
Sample questions include i 

• What do you do when your parent is drunk? 

• What do you do at Alateen meetings? How do they help? 

• What should kids do for friends who have alcoholic parents? 

• Do other kios make fun of you? How do you handle them? 

• Wliat do your parents think about your .being in Alateen? 



VARIATIONS AND SUPPLEMEHTABY ACTIVITIES: 

• A small group of students can arrange to attend a local Alateen 
meeting* 

• Activity #82 involves a discussion of how to cope with a 
family member who is a problem drinker* 

EVALUATION METHODS: 

• Students write a "day in the life" of a child with an alcoholic 
parent* 

• Students role play an Alateen meeting* 

• Students respond to teacher's oral questions about Alateen* 



OBJECTIVE: 



OTHER: 



ACTIVITY: 



REFERENCE #: 1 ^ , ACTIVITY # 8? 

CONTENT REFERENCE: 211-213 TOPIC: Interpersonal I general 

CLASS TIME: 1-li periods, plus OCT method: Reading 

CORE ACTIVITY: 

Students read and discuss fictional accounts of interpersonal 
situations involving alcohol use. 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinking of others. 



PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Reading, evaluating, influencing. 
OTHER: Activity is a good evaluation of learnings about inter- 
personal situations involving alcohol use. It is also a 
good introductory Activity for a unit on interpersonal 
alcohol situations. 



ACTIVITY: 

Students read one or more accounts of interpersonal situations 
involving alcohol use as depicted in novels. Suggested 
readings appear on the following page* 

Upon completion of reading, students discuss t 

• what each of the main characters could have done differently 
that would have been more constructive than what they did 
do. 

• v»hy these other courses of action might have been more 
constructive. 

• if the characters in one or more of the situations did 
the most constructive thing, why it was the most construc- 
tive thing he could have done (?-l class) 



VARIAtlONS AND SUPPLEMENTARY ACTiC!T|ES: 

• Activity can be class discussion. 

t The teacher can assign each selection but omit the endings. 
2ach student wites his own ending himself. Students exchange 
endings and discuss them. 

EVALUATION METHODS: 

• Students write their own fictional accounts of incidents involv- 
ing interpersonal relationships where alcohol is involved. 
Students exchange them and each student anal.yzes one other 
student's story along the lines suggested in the Activity above. 

• Students role play different endings to one or more of the 
accounts they read.- 



infolvl^ ^cohSl! ^''^"^ interpersonal situations 

Daly, Maureen. The Sevei.t6f.r>t,h s.^^mor. (Pocket Books). Storv 

V"^ first love of a 17'-year-old girl. On p^es 
16jff her boyfriend takes her to a Ratskeller where 

^ boyfriend suggests she try a bottle 

of beer and she gives in "for fun." even though she 
feels It IS not "ladylike." Afte^ her second beer she 
Shf ^^"Shs a lot. then sleepy? 

i^alurrreadiJ? ^ ^^'^^^^^"^ 

Woody, Regina J. . One Dav ^± ^ Tjmo (Westminster). Story 

about a thirteen-year-old girl whose mother is an alco- 
w I?^,?°*5®T denies having a drinking problem 

but eventually drinks herself unconscious ind is taken 
to a.hospiual. Later the mother has a birthday party 

J^/iJ^ at which she, the mother, gets drui^ in 
front of the girl's friends. Mature reading. 

Sherburne, Zoa. Jennifer (Morrow). Story about a girl whose 

mother IS an alcoholic. During the book she learns to 
cope with this type of family situation. (Hardbound 
only. ; iiature reading. 

Miller. Warren, Tne CooX WprH (Crest). Novel about a gang of 
ghetto blacks in York City and their lives, end- 

tSfiMf^ -/i"^' ^^"^ *° courage to fight. 

Pp. 1^8-155. Mature reading. Ghetto dialect? 

Twain, f4ark. The Adventures of H»r.vi Phor^^y (Bantam). Stc-v 

o± a young boy's adventures on the Mississippi * River 
on a raft in the 1880 's. Father is an alcoholic and 

Jeadi^r^''^ ^^^^^ 

Summers. James L The Long R^d^ Khina (Westminster). Story which 
shows the interpersonal relations between an alcoholic 
lather ana his teenage children. (Hardbound only.) 
Mature reading . ^ 



REFERENCE # 1 ACTIVITY # 88 

CONTENT REFERENCE. 211-213 TOPIC Interpersonal: general 

CLASS TIME. 1 period t plus OCT method. Writing 

CORE ACTIVITY: 

Students complete unfinished stories focusing on difficulties 
faced by families with alcohol problems. 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate the 
effects of problem drinking and alcoKo.'lism in order to respond 
constructively to problem drinkers, 

PRELIMINARY COWSIDERATIONS: 

SKILLS DEVELOPED: Writing, analyj.ing, 

OTHER: 



ACTIVITY: 

Students complete unfinished dramatic stories on difficulties 
faced by families with alcohol problems. Each student reads the 
incomplete stories on the following pages; They are told to 
write their own conclusions (beginningt middle) to each story 
(or to two out of three), describing what they believed happened 
in the omitted portion. 

The following class, students break into small groups and each 
student explains to the rest of his group why he thought the 
plot evolved as it did. 

Class discussion follows on a few representative completions. 
Each group selects one story which it generally agrees to be the 
most plausible completion. If no single story emerges in each 
group to meet this criterion, the group selects one story at 
random. Discussion focuses on: 

• what the various options are that famiii- rnembers can 

choose from to cope with problem drinking 
t attitudes (such as stereotyping) and feelings (such as 
disgust, fear) expressed in the completions (or in the 
stories themselves) toward problem-drinker families and 
problem drinking. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity. can also be used to discuss student attitudes toward 
the personal and sociauL consequences of alcohol abuse. 

• Students can tape the stories, using actors for the dialogue 

and also a narrator* Their own completions can then also be tapcad. 

• Member of Al-Anon or Alateen can talk with the class. 
EVALUATION METHODS: 

• Students complete sL^ilar stories which focus on illness (such as 
heart disease, cauicer, par-alysis, blindness) or on financial 
problems (such as bankruptcy and poverty) and thereby explore 
the special attitudes people have toward alcohol problems. 
Students discuss it^and how they would react differently if ■ 

the problem was TTor" example, a father incapacitated by a stroke, 
who needs money to support his four children, but the oldest 
son, who could go to work, wants to finish school. 



Sample Unfinished StnriPo 



. 1. Mary was twelve years old and excited to be going home with 
her new friend Joan for a visit after school. Joan lived in a 
different part of town and Mary was especially pleased at her new 
freedom to have friends who did not live in her immediate neigh- 
borhood, 

Th.-e was nothing particularly different about Joan's neigh- 
borhood. Neat private homes, with well-kept lawns and bicycles 
of all sizes out front, looked much like Marys. own street. It 
was only when they entered Joan's house that Mary felt strange. 
At first, she wasn't sure why - - Joan hurried into her own room 
so Mary hardly had a chance to think about it. But as she left, 
she noticed how disorderly the house was. It looked as if there 
had been a party there the night before, with full ashtrays around 
and lots of glasses, dishes all over, and nobody had yet had the 
chance to clean up. 

Mary and Joan saw much, of each other at school after that but 
it wasn't until two weeks later that Mary went home with Joan for 
a visit again. This time, the house looked the same and Mary 
began to wonder if it always looked that way. Wh m Joan's mother 
appeared, Mary realized what was wrong. 

Mrs. Johnson was sitting in the kitchen in a bathrobe, her 
hair unkempt, a short glass in one hand, a cigarette in the other 
She snapped, "Who's this?" when she saw Mary. "I thought I told 
you to clean up here this afternoon." Joan cringed at her mother's 
bitter shout, flushed in shame when she met Mary's eyes. Mary 
immediately offered to help Joan clean up and the two girls fled 
the kitchen, eager to escape Mrs. Johnson. 

As they worked, Joan thanked Mary for helping her but she 
couldn't stay calm. She Jegan to cry and said, "Now, you know. 
My mother is drunk — she almost always is." Mary really didn't 
know what t> say. She squeezed Joan's hand but kept on working 
When they finished, Mary left for home, telling Joan simply not* 
to be ashamed — it wasn't her fault. 



erJc 



ACTIVITY^ 



The next dayt Joan didn't appear at school. Mary thought 
perhaps she stayed away out of shame , perhaps her mother made her 
stay home to do something for her. She couldn't imagine that 
Joan would choose to stay home. But when Joan returned the day 
after, she avoided Mary — she didn't even say hello as they 
passed in the hallway. 

Mary was so upset by this that she decided to talk to her * 
mother about it. She was shocked at Mrs. Brown's reaction. 
"It's just as wellt my deal*," her mother said. "I don't want you 
getting mixed up with alcoholics anyway. I'm glad you found out 
.now. You have lots of other friends so you don't need this girl 
Joan. " 

Disheartened Mary went into her own room to think out the 
problem. Joan needed he^^, she was sure, and she wanted to help 
.her, even if Joan found it hard to face her right now. Her own 
mother was being unsympathetic and she couldn't accept her view. 
Mary decided she had to follow her own beliefs and went to the 
telephone to caJ.1 Joan. She invited Joan over for the next after- 
noon, and was delighted to learn Joan was willing to come. 

Mary had to admit that she was glad her mother had a dentist's 
appointment the next afternoon because she wouldn't approve of 
Joan's visit. This way she probably wouldn't even know Joan was 
there. While this disturbed Mary some, she still decided that 
she had to stard by her beliefs. 

When Mary and Joan walked into Mary's house after school 
the next afternoon, Mary was surprised to see her mother. She 
blurted outt "But I thought you had a dentist's appointment!" 
She in?.tantly regretted what she said because it showed her own 
guilt over what she was doing and let Joan knov; as well that Mary 
had counted on her mother being gone. 

(What happens next?) 



2. They were at it again. Mr. and Mrs. Holland were shouting 
at each other in the playroom downstairs. Stephanie didn't have 
to be there to know that her mother had a drink in her hand. 



J 



That's the way it was these days. Mother would start drinking, 
then they would start argving about that and other things. Or 
sometimes the reverse. An argument would begin and Mother would 
immediately pour a drink, and then another .rnd then another. 

Stephanie was only 10 years old and she really didn't under- 
stand how all this had happened. Her parents had always enjoyed 
drinking and didn't argue about it. Th€..y relaxed by the lake 
all summer while she and her brothers and all their friends swam 
and played in the water. Then suddenly, they never had fun any 
more. Her parents fought and fought. For a fe;v weeks, she and 
her brothers and mother moved in- with her grandmother and they 
didn't see her father at all. Then they moved back. Now mother 
said they were moving further away to Aunt Josie's house. How 
they could all live there she didn't know. Aunt Josie only had a 
small apartment, while Stephanie's own house was beautiful and 
large — 10 rooms. She was sure they wouldn't see "her father at 
all if they went to Aunt Josie's house. It seemed so far. 

Suddenly, Stephanie heard a crash. She ran downstairs and 
saw that a window was broken. She couldn't tell who had done it, 
but she was sure either mother or father had thrown a glass right 
through it — it lay broken on the floor, and the rug was all 
wet from the spill. Dad was on the phone talking to Dr. Mason. 
The next thing she knew, Stephanie's grandmother was at the house, 
mother was packing a suitcase and daddy said he was taking mother 
to the hospital for a while until she got better. 

Stephanie cried. She didn't know mother was ill. She didn't 
know what was happening. She feared her mother might. not return. ■ 

It was outside the next day that Stephanie heard a group of 
neighbors talking. "She's really turned into an alcoholic," one 
said. "They put her in to dry her out. Things were getting 
pretty -iolent, you know, what with breaking windows and all." 
"Yes," said another. "It's such a pity too. They can afford 
anything money can buy but what's the good? And the poor children. 
They're the ones who always suffer. You'd think a woman wouldn't 
lose control of herself when she has four children to care for." 



ERIC 



ACTIVITY* 88 



Stephanie was stunned. She knew her parents argued about 
drinking but she didn't think her mother was an alcoholic. She 
was ajshamed and began to hate her mother and fear her return. 

For the next several days, the house was quiet and peaceful 
although sad. Dad wasn't around much but grandmother took care of 
Stephanie and her brothers and they went to school as usual. But 
when Saturday came, Dad said he was going to get mother and bring 
her hone. 

(What happens in between?) 

That night, Stephsmie cried herself to sleep. She had 
apologized to her mother for what she had said. Her father forced 
her to. But she really wasn't sorry — she still believed what 
the neighbors had said, * '"er mother was an alcoholic. How could 
she know whether she was cured at the hospital? 



3. How did the following situation come about? 

Mrs. Smith was on the phone with her husband. "Thank heavens, 
John was smart enough to walk home from the game. Bob went with 
Jim and his. father and now they're all in the hospital." 

"No, we're not sure yet except we don't think the boys are 
seriously hurt. Mr. Bronson may be. He took the impact of the 
steering wheel." 

"Jim's feeling very bad even a bit guilty but he tried 
to warn Bob not to go." "Yes, he had a bottle with him at the 
ball park. Isn't that illegal? Anyway, he got away with it. 
But now they're all paying the price." 

"I can't do that. John likes Jim very much. I can't forbid 
him to see him. And you see he has the sense to avoid Jim's father. 
Well, OK, we'll talk about it more later. Bye." 



REFERENCE #: 1 

CONTENT REFERENCE. 211-213 

CLASS TIME. ^-1 period 
CORE ACTIVITY: 



ACTIVITY 

TOPIC. Interpersonal! general 
METHOD: Writing 



Students complete unfinished stories by writing in the omitted 
part^^and thereby resolving an interpersonal alcohol dilemma. 
OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinking behavior of others. 



89 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED; Writing, influencing, evaluating. 

OTHER: Activity is a good evaluation of what students have 

learned about interpersonal situations involving alcohol. 



ACTIVITY: 

Students are given unfinished stories that lack beginnings, 
middles or ends and write the missing parts. Sample stories 
appear on the following pages. Students should be told that 
there are no "right" or "wrong" beginnings, middles or ends. 
They are to fill in the missing parts as they wish, making sure, 
however, to be as realistic as possible. This does not mean 
always writing- what would most likely have happened but what 
certainly could have happened. 

Upon completion, class breaks down into small groups and is 
given written instructions toi 



1. Read each others' stories. 

2. Compare your endings, beginnings or middles and 
explain to each other why you wrote what you did. 

3. Discuss and record what each section should have 
been i£ your only reason in writing it were to 
show the best way to handle the problem. 

Groups report conclusions to class and respond to questions and 
comments from class and teacher, (i-1 period) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Writing can be done as homework or in class. 

• Discussion portion can be a class discussion. 

• Students can write the stories and leave appropriate sections 
missing for other students to fill in. 

EVALUATION METHODS; 

• Each student writes a story and omits a section. Each student 
completes one other student's story. To the satisfaction of 
the two students involved and the teacher. 



1. This is the beginning of a story. Write how it ends. 

Billy Stone and Jeff White had been best friends ever since 
thty began Cub Scouts together, back in 2nd grade. They had ' 
worked with each other on badges, taken swimming lessons together 
and tomorrow were- both going' to try out for Little League. 

Billy asked his folks if Jeff could sleep over, so they 
could go to tryouts together. 

"It's O.K. with us, Billy, if Jeffs parents agree," said 
Bill's mother. "But Daddy and I are going out to dinner,- so be 
sure to tell Mrs. White that you'll have a sitter here." 

The Whites agreed, and Jeff came to Bill's house, with his 
suitcase and baseball gear. After dinner, they watched TV for 
a while, but there was nothing good on. 

"What do you want to do now, Jeff?" asked Billy. 
"I don't know. How about Monopoly or cards?" Jeff answered. 
"I hate playing cards, and Monopoly's no good with just 
two players," said Bill. 

"What about your sitter?" Jeff replied. "Maybe she'll 
play with us, or think of something." 

"Oh, she's just going to spend the whole time fixing her 
nails and talking on the phone," Bill said. "She never wants 
to do anything." 

The boys decided to get a snack and talk in bed. 
"It'll be a good idea to get rested before tryouts anyway," 
they decided. 

When they looked in the refrigerator for something to eat, 
Jeff saw some bottles of beer. 
"Ever try any?" has asked. 

"Heck, no!" said Bill. "My folks don't let me." 

"Let's just open one to see what it's li^e," Jeff suggested. 

"I don't know. I don't think so. We'd oetter not," Bill 
said nervously. 

"They'll never know. There must be a dozen in there. 
You're, not scared, are you?" Jeff teased. 



ACTIVITY* : 89 

"7 _ 



. "No!" Bill cried. "I'm not." 

The beer was awful, but neither boy wanted to admit it. 
They were so tired after each having a v^ole bottle that they 
just dumped the empty containers on the floor between their 
beds and went to sleep. 

FINISH THE STq^Y 

2. The following is the middle of a story. How did it come about? 
How will it end? 

"Bill» the next time I catch .you doing this you'll be 
grounded for a month, arid I mean it. Don't think that because 
I'm taking away your allowance for a week that I won't really 
punish you if you do THAT again. Now go to your room and straight 
to bed. No, Wait, here comes your father. 

"Joe^ do you know what Bill did today!?" 



3. This- is the end of a story. How did it come about? 

"Aw, he's Just chicken. He wouldn't drink milk if someone 
told him it could make you feel good. I always figured that 
when the chips were down he'd back out. Pass me another can, 
will you Jack, " 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CLASS TIME: period 
CORE ACTIVITY: 



TOPIC: 
METHOD: 



ACTIVITY #: 90 

Interpersonal t general 
Writing 



Students take written quiz on interpersonal. situations involving 
alcohol use* 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to interpersonal alcohol situations in order to 
make responsible decisions about the drinkihg behavior of others • 



PRELIMINARY CONSIDEBATIOIIS: 

SKILLS OEvaoPES: Describing, analysing* 

OTHER: Activity should be supplemented by other types of evalua- 
tions* Activity 18: useftil as a pre-test and/or post-test* 



AimviTYt • ^ . ^ 

students write answers to short ansWer questions on interpersonal 
situations involving adcohbl use* Sample questioi^ appear on 
the following page* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Students, individually or in small groups, create their own 
questions and other students answer them* 

EVALUATION METHODS: 

• Not applicable* 



f^Jw^^f^Sf question evaluations of interpersonal situations 
involving aj.cohpl use. 

1. li' you had a son and a djaughter your age, what rules, if any. 
would you make for their drinking behavior and why? ' 

^* ?f/S"-^^^ ^J°^ 5"* your age , and you caught them 

(a; di^iving vrtien drunk and (b) riding with a drunk driver, 
what, if anything, would you do? Why? 

3. What are the best methods .for coping with pressures from 

^-^^ <Jrink too much or drink when you don »t want to? 

Why? 

^. Why do pepple pressure others to drink? Which of these reesons 
Vhy? ^^icii are hot for pressui^ing oth^r people? 

5. I^ve you actually us|sl anything that you learned in the course 
P^f^jJ? M^f ^ Did you, for. example. -m^e any. decisions 
that were influenced in any way by something you learned in 
the course? If so, what? If not , why do you think you have 



REFERENCE #: 1 

CONTENT REFERENCE: M rnPtr- Tvi+>»**^ -i ACTIVITY #: V- 

XX ♦ ^ I^^ei^Pfersonal: general 

cLAssTiME: period METHOD: Writing 

CORE ACTIVITY! 

Teacher and students evaluate student attitudes toward Inter- 
personal situations Involving alcohol, 

OBJECTIVE: 

Activity is designed to reveal student attitudes toward inter- 
personal, situations involving alcohol. 



PRELIMINARY COWSIDERATIOMS: 

SKILLS OEVEioPEb: Doscribing. 

OTHER: Activity is useful as a pre-test and/or post- test to evaluate 
before a course what attitudes need changing and whether 
attitudes have changed after the course i 



ACTIVITY: ^ ; ' ' ^ ^ ' ' - \" 

Students answer questions designed^ ^t their ;attitudes 

toward ihterpersorial situations ihvolyihg;"alcohb^^^ Sample 
questions appear on the f blloWihg page . 

Attitude tests should be anonymously answered- to allow students 
to feel free to express their real feelings. Students should be 
told In advance that there are no right or wrong answers* 



VARIATIONS AND SUPPLEMENTARY ACTIVITI ES: 

t Students create their own attitude questions either individually 
or in small groups and other students answer them. 



EVALUATION METHOOS: 



# Not applicable. 



Essay 



!• Have you actually used anything that you learned In 
the course in your private life? Did you, for example, 
make any decisions that were influenced in any way by ' 
something you. learned in the coitrsd? If so, what? If 
not, why do you thirilc you h.ave not? 

Shc"^ Answer 

1. Answir the following lettert 
Dear Abby* 

^l^^^ brother has -been drinking heavily and 
then driving his car, Whatj. if anything, shoulc' i do? 

2. Answer the following lettert 

Dear Abby, 

My mother drinksi cocktaiis a^^^ 
hits my baby brother when Hie cries. What should I do? 



11 12 13 14 15 16 17 18 19 20 21 



1. If my older brother is about to drive when he's drunk, 
that's his business, not mine, 

2. There's nothing wrong with someone buying alcohol for 
teenager over Ik years old, 

3. There's nothing wrong with someone buying alcohol for 
teenager, as long as they know each other. 



3, 




I drink ;as much as 



AgrQe"Unsure"Disagree 



REFERENCE #: 2-1 ACTIVITY #: 9 

CONTENT REFERENCE: 211-213 TOPIC:' InterpersoHal I parents 

CLASS TIME: 2-3 perjLOds METHOD: Art I mobile 



CORE ACTIVITY: 



students develop a collage or mobile depicting parents* reactions 
to discovering their son or daughter drinking, 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate* alter- 
nate rules parents can establish about their children's drinking 
behavior in order to respond construe tiveiy to parental behavior. . 

PRELIMINARY COWSlDEBATIONS: 

SKILLS DEVELOPED: Describihgt analyzing* 

OTHER: Teacher Will need to supply magazines, postiBr paper, thread, 
needles^ scissors, glue, tape and 3x5 and 5x7 cards • 
Activity is a good evaluation of what istudents have learned 
about interpersonal alcohol situations. 



I 



ACTIVITY: ^ ' \ ^ ^ - - ' ~ 

I S^aidents sore given the 

A classmate 6f yours st home sick from school, one 
day last week while hi^^^^^ weiit to work#' 

Since he (she) was bored a^ he (she) took 

two beers from the refrigerator and had druiik most of 
them when his (her) parents suddenly came home early 
because they wanted to suri>rise him (her) with a- gift 
because he (she) was sick.' They instead found him (her) 
with the beer. 

Students are instructed to find one or more pictures in magazines 
that depict in facial eacpressions and other aspects of what the 
parents* reaction to the situation mi^t bei Students then 
paste each picture onto a 3X5 or 5x7 card, (i-1 period)' 

Students break into small groups and are given written instruc- 
tions tot 

1. Pass around your cards # one by one. For each card, 
have the student tell what he thinks the person in 
the picture is feeling on discovering his or her 
child. 

2t Does the student who cut out the picture agree that 
that is what the parent is feeling? (over) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: / 

• Teacher and/or students invite parents (other than parents of 
those students in the class) to class to explain how t^^y would 
feel in this situation and why and to compare their reactions 
with those expressed in the collages and mobiles. 

EVALUATION METHODS: 

t Students are given a new scenario and write or orally describe 
what the possible parentaT. reactions might be and which ones 
they feel are appropriate and why. 

• Students respond to written and/or oral questions about parental 
reactions to caitching their youngsters drinking. 



ACTiVitY(CONtD>: 



3. Discuss whai y 

and wri$e these feelings: d^^^ " ^ 

, do after they've discovered their child drinking, 

5. Write dovm what you think tliey should .^a, if anything. 

6. Whjr should they do this? Write, down why you feel they 
should do that, (i period) — i « i^ney 

fffi^""^ then creates a collage and/or mobile using their 
pictures. (1-1^ periods) 



REFERENCE #: 1 

CONTENT REFERENCE. 211-213 

CLASS TIME: 1 period 



TCMC: Interpersonal t parents 
METHOD: Discussion 



ACTIVITY if 93 



CORE ACTIVIT Y: 

students discuss- what they would do if they, as parents, found • 
a son or daughter their age drinking* 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate rules parents can establish about their children's "drinking 
behavior in order to respond constructively to parental behavior 

PRELIMiNARY CONSIDERATIONS: 

SKILLS DEVELOPED: Influencing, decision making, feeling responsible • 



Students write response to one. or more scenarios in which, as 
^ parents, they find their teenage* son or daughter drunk or 
"high." Sample, scenarios appear on the next page. 

The following class i students break into small groups and are 
fifiven written Instructiono to discuss the best course of action the 
parent could take In each soen&rlo and why. 



Groups report conclusions to class and respond to comments and 
questions from class and teacher. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity can be a class discussion or written homework assignment. 

• Students can invite parents to class to discuss how they would 
respond to the scenarios. 

EVALUAnOM METHODS: 

• Students role play or write the dialogue to one or more of the 
scenarios. 

• Students write a "Handbook for Parents" on how to handle their 
children if they find them drinking. 



OTHER: 



ACTIVITY: 



SAMPLE SCENARIOS 



You are the parent of a 16-year-old son. He has just come home 
from a party at the house of a friend" whose parents were gone 
for the weekend. The "host" supplied all the kids with d?inks 
from his parents' liquor cabinet. Your son had about 2-3 beers 
and IS a little tipsy. What, if anything, do you do? Why? 



^n^nS% ^J'^r^ of a 15-year-old daughter.. She has just re- 
turned from what you had. thought was a movie with her girl friend 
but you smexl beer on her breath and finally she tells you she 

^^4.^''^^"'^^ stppped in the park on the- way home and had some 
beer with rhree older boys from school. She says she had onlv 
a few sips, '^at, if . anything, do you do? Why? ^ 

A neighbor has .tipped you off that your lA -year-old son is drinkin/r 
in the park with a couple of friends. You drive dbw^ Ld find ^ 
him^drinkmg oeer with his friends. :What, if anythingrdo ySu do? - 



Hp Li?"^ a dinner guest at his friends' home 

^^fy ^^^''^^ ^^"^ a* di^^er and cocktails befo?I; 
children always participate, so he did too. What, if 
anything, will you tell him? iau, j.x 



New scenarios qan be created by varying i 

• why and under what circumstances the drinker drinks 

• the ages and sex of the parents and children 

• how much the drinker drank and how he's behaving as a 

Jnni^^K scenarios, teacher can add- variable that son or daughter 
knows that parent(s,) did similar things when Jhe^ were kids. 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CLASS TIME: 1 period 



TOPIC: Interpersonal! 

METHOD: DisCUSSiOH 



ACTIVITY 9Zf 

parent 



Students discuss what restrictions they would set for their 
children on alcohol use and why. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate rules parents can establish about their children's drinking 
behavior in order to respond constructively to parental behavior. 

PRELIMINARY CONSiDERATIONS: 

SKILLS DEVELOPED: Influencing! decision-making, feeling responsible. 
OTHER: Activity is a good evaluation of learnirigs about inter- 
personal situations involving alcohol use. 



ACTIVITY: ' . 

Prior to 'this class students are given a sheet instructing them to 
set rules for a teenage son or daughter regarding alcohol use, 
for example! 

You are the parent of a son and daughter your age. What 
rules, if any, regarding their use of alcohol will you 
set? You may want to consider! 



son daughter when amount type p enalty for 



• drink at home? 












disobevl 


^nfi 


• outside home? 
















# drive after 
drinking 














• buy liquor? 














• serve liquor 
to friends? 















Students break into small groups and are given written instruc- 
\ tions to$ 

1. Read each others* • papers. 

2. Discuss and record the best rule and penalty for 
each issue. 

Groups report results to class and respond to comments and ques- 
tions from class and teacher. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity can be a class discussion or written homework assignment. 

• Class can role play parents of youngsters and "defend" their 
rules. 



EVALUATION METHODS: 

e Students invite older students to their class or small groun 
and defend their rules. To the satisfaction of the older 
student and the teacher # 



e Students write the dialogue to scenarios in which a eon or 
daughter '^argues" over alcohol rules with his parent(s). 



REFERENCE #. 1 

CONTENT REFERENCE: 211 -21 3 

CLASS TIME: li poriods 



ACTIVJXY..*: 95 



TOPIC: Interpersonal! parent 

METHOD: DisCUSSion 



CORE ACT.VITY; 



Students invite parents to Cj.ass to discuss their rules for their 
children in areas of alcohol use* 



Students demonstrate knowledge of and ability to evaluats alter- 
nate rules parents can establish about their children's drinking 
behavior in order to respond constructively to parental behavior. 



PRELIMINARY CONSIDERATIONS; 

SKILLS DEVELOPED: Evaluating, influencing. , 
OTHER: Administration permission may be desirable. Activity 

#93 and #9^ on parental rules are good activities to 
precede this one with. 



The teacher and students select parents to invite to class. 
Parents of students in tite class are excluded to avoid embarrass- 
ment. Parents with a range of different attitudes are desirable. 

Next, students and teacher decide the format I'or the class. One 
approach is to have the parents state their views, one by one, 
and then respond to questions from students and teacher. Or one 
or two parents can meet with small groups of students for dis- 
cussion. In either case, students should be instructed in advance 
to politel.v probe parents for the reasons for their positions. 

Finally, parents are invited and given a precise account of why 
they are being invited and what will be expected of them. Invi- 
tations can be extended by students, teacher, or both. 

The class or small groups should then write a list of questions* 
based on Activity #9^. they plan to ask the parents or draw up 
a list of scenarios that ask them what they would do in each 
situation. (1 class ) 

After the class* written or telephoned thanks should be extended 
to the parents. Class discusses parents* views, class) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

t Parents can discuss what they would do and why if they found 
their child drinking or drunk, distinguishing age and sex of 
child. 

• Activity #98 involves role playing parents who find their 



t Students role play or write the dialogue to scenarios in which 
"parents*' discuss with "students" rules for their youngsters* 
use of aluohol. 



OBJECTIVE: 



ACTIVITY: 



children drinking. 
EVALUATIOir METHODS: 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CLASS TIME; 2**2j periods 



ACTIVITY m- 96 

TOPIC: Interpersonal t parents 

METHOD: DisCUSSiOH 



CORE ACTIVITY: 

Students discuss and evaluate with older siudents limits on 
alcohol use by minors. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alti^r- 
nate rules parents can establish about their children's drinking- 
behavior in order to respond constructively to parental behavior. 

WEIIMINARY CONSIDERATIONS; 

SKILLS OEVELOPEOr Influencingt decision-making. 

(^THER: Activity /^94 on rules for alcohol use by minors should be 
completed prior to this Activity. Administration permis- 
sion may be needed for this Activity as well as that of 
parents of younger students involved. 



ACTIViTY; 

Students break into small groups and agr*^e on rules for alcohol 
use for girls and boys three years younger than themselves. 
(See Activity #9^ for procedure.) (1 class) 

Each small group then decides on two older boys and two girls 
it would like to invite to class to discuss their rules with. 
Older brothers and sisters are excluded to avoid embarrassment ♦ 
Articulate youngsters should be selected. 

The teacher and/or students contact these students to provisionally 
invite them and then the teacher contacts their parents for per- 
mission. 

The invited students meet with the small groups of four and 
respond to the younger students* rules. The group tries to uome 
to an amicable agreement, (i-1 class) 

The next class t the groups report their results to the class and 
respond to questions and comments from class and teacher ^ Groups 
should comment on extent to which the older students disagreed 
among themselves about rules, (i class) 



VARIATIOWS AND SUPPLEMENTARY ACTIVITIES: 

$ Activity can be a class discussion. 



EVALUATION METHODS; 

# Students role play or write the dialogue to a scenario in which 
two students of different ages ••discuss" what drinking rules 
they should be guided by. 



REFERENCE #: l* 

CONTENT REFEREf4CE, 211-213 

CLASS TIME i period 



ACTIVITY » 97 



TOPIC. Interpersonal: parents 
METHoo: Drama I role play 



CORE ACTIVITY: 

Students role play parents and children conceimed about son or 
daughter's friendship with a child of a problem drinker, 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alternate 
rules parents can establish about their children's drinking behavior, 
in order to respond constructively to parental behavior. 

PRELIMIMARY CONSIDERATIONS: 

SKILLS DEVELOPED: Empathizing, analyzing, decision-making. 

OTHER: 



: students role play parents and children in an effort to resolve a 
disagr^eement about the childlls friendship with the son (daughter) 
of an alcoholic. Students break into pairs and each pair is given 
the role profile (parent, child) on the following page. Each pair 
role plays their own discussion. The teacher circulates around the 
class, listening in on the various pairs and stimulating the dis- 
cussion where necessary. 

V'hen pairs have arrived at a solution or deadlock, the role 
end. Each i)air announces their solution to the. class or explains 
their failure to come to one. One pair volunteers to role play 
again, for the class, how they arrived at a satisfactory conclusion. 
(The teacher may also want to have a pair role play how they arrived 
at a deadlock.) Discussion follows alternative solutions to the 
situation just role played that might satisfy both parent and child. 



VARIATIONS AND SUPPLEMENTARV ACTIVITIES; 



EVALUATION METHODS: 

t students write stories aroxmd the similar parent-child conflicts 
but omit the endings. Students exchange stories and each student 
writes the ending to one other student •s story. Endings illustrate 
solutions to the conflict that satisfy both parent(s) and child as 
much as possible. To the satisfaction of the author and the 



TVCtlVITVf 



teacher. 



SAMPLE ROLE PROFILES 



Parent 



Your daughter has started dating Jack Doe and seems to be 
growing quite fond of him. You are terribly 'concernlllboSt^his 
because Jack's father and older brother are both alcoholics Mr 
o?LS?^ hospital more than once to "dry ou?i:!lAd tl'e 

oldest son seems to be following in his footsteps. You feel Jack 

alcoholics had an alcoholic mother or father. You've met Jack a 

SticS!lr?v";i!;t^\?°"" S° P'"^ y^"'- and^^ven?? ^ 

particularly liked him. rie seems defensive—like someone at arv 
moment is going to start talking about his brother oSfather.- 
Mif-v, j^^t "1 daughter comes in an hour late from a date 
with Jack. As you are about to chide her for being late (after 
all, it's after midnight) you notice her eyes are a little waterv 
and you smell beer on her breath! This loSks like just the cflJce 
you've been waiting for to forbid her from seeing jick any mort! 

Daughter 

For several weeks now you have been dating Jack Doe a clas«? 
mate at school. You know that his father and Slder broihe? art 
alcoholics, but you feel Jack is different. Sure! he drinks but 

other red-blooded boy his age? besides, hi J s " 
really nice and he needs someone like you who will treat bim wn-h 
respect. Most other girls won't go near hiS^ llle he^ad a d?s! 

u^ni- in^L^-*' y?"'^e come home from a late date with him. You 
went to the movies with another couple and after the show the other 

SfSf^Lr^P^^f? ^^^'^ ^y'^ house becausfSIs pIreJK 

were away for the weekend. So you all went over and the other 

toTL°^nI!f ^-nS ^ SS""^!® o^ cans of beer and invited you and Jack 
iL^^it t Whenever you've been with Jack in the past and 

«^nr!^ V^®" (like, at the spring picnic three weeks 

t^iLlil lf J^^®'* drunk, while Jack had .a fiw beers-enough to get 
rnJini^iLJ^S'*-^^^ no more. But after the party or picnif. Jack 
SSi^^f ^^^^ drinking you made him feel like he was doing 

something wrong, so he couldn't really enjoy himself. ^ 
^0.4^5? to^^Sht when the other couple brought out the beer you 
decided to make Jack feel comfortable and had one yourself. It 

mr?iS;.^?v d even though you didn't like the taste 

particularly. So you had half of another can, too. 

Now you're home and, sure enough, there's your father (mother) 
Jn^ f nfi^nL"? PJ^^^ly to notice you've blend?£^!^ 

(hirr?.?? ^° ^''"^^ walking too close to him 



ACTIVITY *: 97 



SAMPLE ROLE PROFILES 

Parent 

Whenever you pick up your son from Little League practice 
or games you see him talking, with Richard Smith, another player. 
The few times you've come early, you've noticijd that they sit 
together on the bench and, during practice, talk together as they 
catch fly balls., Richard's father, old Joe Smith, is, as every- 
one in the town knows, an alcoholic. Every few months he and his 
wife have a terrific fight that's heard all over their neighbor- 
hood. One of the guys (girls) at the office lives next door to 
the Smiths and fills you in oh all 'the gory details. You've 
never met Richard, but you know that his two older brothers have 
already been in a lot of trouble — one on drugs, the other caught 
shoplifting. You're afraid your son may get some bad ideas from 
Richard and he never tells you what he and Dick have talked 
about, even though you've, tried to find out. You've been meaning 
to warn your son about Dick but haven't quite known how to go 
about it. Above all, you don't want their friendship to grow 
into something more serious. It's dinner-time now- and you and 
your wife (husband) are at the table with your son and daughter. 



Son ■ 

While playing Little League liaseball, you have become 
friendly with Richard Smith, another 0"^"_>5xaer. He's really a 
great kid and an excellent ball player. He tells really funny 
stories about some of the wild parties he heard about from his 
older brothers and other exploits they have been in. You know 
from gossip that Richard's father is a drunk, but you don't see 
why that has anything to do with your relationship with Richard. 
If anything, it makes Richard seem a little more interesting to 
you, since your father is a very quiet man. You wondefr what it's 
like having a father who gets drunk and fights with his wife. 

Yesterday during the game,. Richard told you his father was 
going to take him to the Boston Red Sox (teacher inserts name of 
local team) game and invited you to join them. You don't usually 
get a chance to go to a big league game and you want desperately 
to do. Secretly, you're very curious to meet Richard's father, 
too. 

It's dinner-time now at your home and you figure you had 
better tell your parents about where you're going on Saturday. 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CLASS TIME: ^-1 period 



TOPIC: Interpersonal I parents 
METHOD: Drama t role play 



ACTIVITY #: 98 



CORE ACTIVITY: 

Students role play parents who find their son or daughter drinking. 



Students demonstrate knowledge of and ability to evaluate alter- 
nate rules parents can establish about their children's drinking 
behavior in order to respond constructively to parental behavior. 



PRELIMINARY COWSIDERATIOWS: 

SKILLS DEVELOPED: Oecision-*making» feeling responsible, empathizing^ 
OTHER: Activity is a good evaluation of what students have 
learned about interpersonal alcohol situations. 



Students role play scenarios in which parents catch their son or 
daughter drinking. Sample role profiles are on the next page. 
In addition, students should, be encouraged to create their own 
role profiles. 

After each role play, participants read their role profiles and 
dxscuss what feelings they had while role playing. Non-participants 
discuss what they might have said and done had they been involved. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity #94 involves a discussion of this issue i Activity 
#95 involves parents discussing the issue with the class. 



EVALUATION METHODS: 

• Students write a section for a "Handbook for Parents" on how to 
handle their children if they catch them drinking. 

• Students write letters to "Dear Abby" in which they pretend they 
.are parents who have caught their children drinking and are 

asking for advice on how to respond. Each student acts as "Abby" 
and writes a letter of advice back to one "parentis" letter. 
To the satisfaction of the "letter writer" and the teacher. 



OBJECTIVE: 



ACTIVITY: 



SAMPLE ROLE PROFILES 



Parent 



You have just caught your 11 -year-old son in the park at 7«30 
p.m. drinking beer with two friends. A neighbor called vou to 
^^lilVt about it. At home you've permitted him to drink a 

a glass of Wine on occasion, but thafs all. You get out of vour 
car and walk over to him. What, if anyth.lng. do yfu aSd/?r 



do? 

Son or Daughter 



Your parents have allowed you to drink a i glass of wine on occa- 
f ?H.nf ^•^^^dj;^ ^^^what it's liki to drink a few See?s 
Ll^L° y?"^f^got some beer from his older brother and you've 
been sitting in the park drinking after dinner. You're working 
on your third beer and feeling very silly and giggly. All of a 
n^'n^:?"'' ^^^^""^ ^° if a^thing/ do you 

Your 11 -year-old daughter has just returned from what you thought 
was a movie, but you smell beer on her breath and she seems a 
1 pJ iL^i^^u^^ she starts to tell you about the movie. You've 
?r ur^ wine on holidays since she turned 10. but 

that's all. What, if anything, do you say or do? 

Son or Danfr^f.py 

You've just returned from having gone to the movies with two 
friends. On the way home through the park you ran into some 

f^^:+f„!!^?^'*'^^^ ^^^^^^^S ^^^r. They offered you some, so you 
all stayed for 15-20 minutes drinking beer. YoS had clise to a 
can. Now that you're home, you start to tell your father whaf 
the movie was like so he won't suspect you were drinking 



New scenarios can be created by varying: 

• the age and sex of the child 

• the reasons and circumstances under which he was drinking 

• how much he drank and how he behaves as a result 

• is^founr^^^"'*' (mother, father, brother, etc,) when youth 

• son's or daughter's knowledge that one or both parents 
did similai" things when thev were young. 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CLASS TIME: 1-li periods 



ACTIVITY #: 

TOPIC: Interpersonal • parents 
METHOD: Drama t role play 



99 



CORE ACTIVITY; 

Students role play the -trial" of a youngster found drinking. 
OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate rules parents can establish about their children's drinking 
behavior in order to respond constructively to parental behavior. 

PRELIMINARY CONSIOERATIONS; 

SKILLS DEVELOPED: Influencing, decision-making, feeling responsible, 
OTHER: empathizing. 



ACTIVITY: 

Students role play the "trial" of a youngster caught drinking by 
his parents 0 By assuming the roles of parents, peers i siblings 
and other family members, students explored the attitudes of dif- 
ferent types of people in the situation and attempt to resolve 
it to everyone's satisfaction. Students are given a list of char- 
acters involved and the scenario. (See following pages.,) 

Students are given the following written instructions t 
Read carefully the scenario you have been given. 
Then read the list of parts and decide which one(s) 
you would like to play. The objective or point of 
the role play you will be involved in is to (a) decide 
what, if anything, should be done to Dick, and (b) decide 
what rules, if any, should be made for his future behavior 
so that conflict is avoided among family members if this 
should ever happen again. 

After you have selected a part, you 'will be given a 
role to plays a person to pretend you are. You may 
add as much as you want to his character and behavior 
as long as it fallB within the type of person he basic- 

^l^y (over) 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Students can run- the "trial" at home with parents and friends. 



EVALUATION METHOOS: 

• Class breaks into small groups and each group establishes rules 
for Dick's future behavior. To the satisfaction of the role 
play group and the teacher* 

• Students write letters to "Dear Abby'* in which they pretend 
they are parents who have caught a son in Dick's position and 
are asking advice on how to react • Each student writes a letter 
in response, as if he were Abby. To the satisfaction of the 
"letter writer" and the teacher. 



ACTIVITY (CONTD): 



students not directly involved as role players in the trial 
o^Ji^ "reporters" who Will write articles for the schJol 
and/or community newspapers, 

K f ?IS?J^S\v^ ""Z^^ students discuss how they might 

5«P?,-SSJ®Jv.5S'^ they been^role playing.. Participants discufs 
feelings they experienced while role playing. 



ACTIVITY* 



Scenario 

Dick Smith is 12 years old and in the sixth grade. He has many 
iriends in hxs grade ~ most of them look forward to attending 
the new junior high school next year. A few of his friends are 
SJ!??^ n^^l^l Mostly through playing baseball and hockey after 
school. Dick became friendly with a group of older students, a 
year ahead of him. and has stayed in touch with them although he 
sees them less now that they are in junior high. '*^''"""6" 

It was through them that Dick got into his present dilemma. 
Some of Dick's friends, feeling quite grown up when they started 
the new school, began to explore new activities. Most had acquired 
new privileges — increased allowances, later hours at parties, 
more freedom to -travel downtown. But they took it upon them- 
selves to find out what liquor was all about, 

Dick was flattered to be invited to Peter's party — it made him 
feel grown-up to be included. There were only six guys there last 
Friday night but they all seemed to have one thing in mind -- to 
taste as many alcoholic beverages as possible! Peter's pM'ents. 
of course, were out for the evening so they had the run of the 
house and freely explored Peter's Dad's liquor cabinet, 

Dick went along with themi He tasted beer and several kinds of 
whiskey. It all tasted pretty awful but it was interesting to try 
first-hand what it was that turned adults on. Before long. 
Dick felt bad. He was dizzy and sick to his .stomach and was glad 
to leave the party when it was late enougji that he didn't look like 
a cop-out. Luckily, he only lived a block awaye The walk home — 
the fresh air — did hin good. But when he entered his own house, 
he felt worse than ever. He was sick. He dashed into the bath- 
room and threw up, 

Mr, and Mrs, Smith guessed what had happened and Dick didn't try 
to deny it, ••Yeah. I was drinking," he admitted. They were con- 
cerned and angry but nobody blew up. Instead. Dick's father sug- 
gested they have a "trial, Dick could invite whomever of his 
friends he chose, Mr. and Mrs. Smith would preside, and they 
would include Dick's older brother and younger sister, his grand- 
parents and perhaps an aunt and uncle. Although Mr, and Mrs, 
Smith would have the last word, together they would discuss and 
decide whether and how Dick would be punished and what would be 
expected of him in the future. 

Roles 

Joan Smith. 10, (Dick's sister) 

pir, smith 

Vbcs. Smitti Peter (Dick's older friends, 

Mr. and Mrs. Brown Lou present at the party) 

(Mrs. Smith's parents) 
John Smith. 15. Dick's brother) Steve (Dick's ftiends, also 12. 

Gene not present at the party) 



Rules and Goala 



i; Your first goal in this role play is to decide whether Dick 
should be punished for drinking and, if so, in what fashion, 

2. On this, Dick's parents, Mr. and Mrs. Smith make the final 
decision, Imt all players may state their opinions. 

^* X?^.®'*^®*^^ soal is to develop a written list of rules for 
" fwtore behavior and use of alcohol. All players must 

contribute but Dick and his parents must agree for the list 
to become final. 

^* Class "reporters" (all those who do not have a direct role in 
the trial) should take notes to be able to report on the pro- 
gress of the trial. Some of these reports will be directed 
f\'o^«ign newspapers so be prepared to include background 
information on attitudes toward drinking in the UiS. 

Roles 

You didn»t really like drinking anyway. and wouldn't choose to do 
so again in the near future. You would bbnsider sohie punishment 
fair — but will argue against anything really severe, like no 
allowance for a month, or having to stay in for a weekend, as 
too extreme for what you did. You'd, prefer not to admit that you 
thought the liquor itself was awful and that you were glad to 
leave since you feel this would cause your older friends to think 
of you as a child. If your older brother doesn't side with you 
in the trial, you are ready to tell your parents he has drunk 
beer at parties. 

Mr. Smith. Diftk'.fi fa-^fh?r 

You were angry at Dick»s getting drunk — after all, he's only 
12. You have some , sympathy because you remember what it was like 
to be a young boy and you suspect that Dick got dragged into some- 
thing by his older friends. But still you feel you must put your 
foot down 0234 or Dick, like any youngster, might get the idea he 
can go off and do irresponsible things like getting drunk. You'll 
take a hard line at first but are willing io ease up on punish- 
ment now in favor of a set of strict rUles for the future. 

Mrs. Smi th, Dick's mo-^her 

You were quite upset to set your son drunk. The picture of him 
sick from liquor — and so young — really makes you angry all 
over again. You certainly don't want him involved in liquor now 
or ever — a drinkihg man is something you can't stand. You think 
Dick is a good kid but expect him to tsOce his punishment now for 
wrong-doing and follow a strict set of rules in the future as well. 
You don»t think he oughx to go wiliH the older kids again because 
he might get dragged in again. He»s got to learn to resist situa- 
tions like that ^— just because somebody else does something wrong 
doesn»t mean you have to follow. You might soften up a bit, 
depending on what Ivlr. Smith thinks. 



ACTIVITY # 99 



Wr, Brown. Dick's grandfather 

You think drinking is a terrible thing. Why- in your day, liquor 
was illegal «- you couldn't buy it anywhere. And that was just 
as well. Now that liquor is so easily available, it's no wonder 
the kids get into trouble. It's hardly Dick's fault. Still, you 
think he should take his punishment now and learn the evils of 
alcohol early. That will protect him in the future. 

Mrs. Brown. Dick's grandmother 

You agree with your husband that liquor is a terrible thing and 
you certainly think it would be better if alcohol were illegal. 
Still, you love your grandson and don't think he eant much harm 
by what he did, even though it was a wrong thing co do. You don't 
want to see hira punished too severely — life is short enough 
that you want him to enjoy it. He should learn what's right but 
you have faith in him — it won't take a . lot. of punishment to get 
the message across. ^ 

John Smith. 1*>. Diek 's brother 

You've tried drinking too- but you didn't get sick and you didn't 
get caught and you weren't 12 J You only tried it about 6 months 
ago, and actually didn't like it much anyway. You don't want to 
admit in front of your family "that you've tried liquor so you hope 
they don't hold you up- as any example. StiUt you think 12 is 
terribly young — why you wouldn't have considered it at 12 — 
and you feel Dick should be punished for what he did. He gets 
away with too much as it is. Still he's not a bad kid and you 
wouldn't want to see your parents gang up on him. Besides,* 
you're afraid he'll squeal on you to your parents and tell them 
you have drunk, too. 

You don't have too much to say about Dick's dilemma. You're sorry 
he got into trouble — you wouldn't want your parents to limit 
your partygoing too just because Dick did something stupid, if 
he gets punished — well, that's only fair. After all, he did do 
something wrong. But you'd hate to think that he'd be punished 
a lot — then you might be too if you do anythir« -..Tong. 

Peter 

You're sure glad you're not in Dick's shoes. You didn't get caught 
-7 probably because you didn't get so sick. Dick's just a younger 
kid and not ready for as much as you are. You don't want to - 
encourage his getting punished — that would be like saying you 
should be punished too. But you'll probably be more careful about 
having younger kid«5 join in your parties ftom now on. You don't 
want to turn your back on Dick but you're pretty sure you wouldn't 
invite him to a party where you planned to drink. 

Lou 



Ditto Peter 



Steve 



You're kind of proud of Dick — in a way. Not that you think drink- 
ing is great, but you look up to him for having tried something you 
never did. You'd like to try drinking some tine too although you 
have no definite plans about when, except that you don't think 
you'll wait until 18 just to try it. You hope Dick gets off easv 
because you feel there's nothing wrong with what he did. • 

Gene 

You think Dick did a dumb uhing. You're not interested in drink- 
r?f --yo^'d rather play football. If Dick hadn't gone with older 
kids, he wouldn't have gotten into trouble. Doesn't he think his 
own friends are good enough? So you're actually kind of mad — 
maybe because you weren't invited too, still, you can't argue 
too loud for severe punishment. You basically like Dick and would 
hate to see him have to stay home and not play ball with you, 
Mrs. Sloan (Aunt Eve) 

You've raised 3 fine sons of your own and went through the same 
things with them. , Every young boy has to try liquor — you like 
a highball yourself every evening — and it doesn't mean he's a 
bad kid or headed for trouble. You think he should get off 
with no punishment, just a warning that "boys will be boys" and 
not to overdo it, that's all, 

Mr, Smith (Uncle Sam; 

Vf** ^21?^ brother to make the same mistake with Dick 
that you made with your son. You let him get off easv the first 

JSrkSSw*li'Se'i»n??'.r ^^^r: ^d^?he1hi?MSefo?f 
z!1Z J^^ drinking too much' too soon. He still drinks 

Is hrS+r2/°" ^""^ l^^y *° ^'^'^^ol J»in»' He works part-time 
wav fo«%J,^^vT «°S«yJo^ so you can't stop him^thS 

Reporters 

JL*5!!-®?** °' trial, you must write a report explaining how 
the trial progressed and how it was resolved. Explain who «5«^oh 

w ^^^i °£ ^^^^ kick's future"behavior and explain 

"?inrLlo°r;anr ^ ofMifiS 



ERIC 



ACTIVITY* 



Optional activity for non-participants and instructions for themi 
Pbserverg 

By the end of the trial, you must write a report that tries 
to explain jjh^ any three of the role players argued as^ they 
did. For example, wliy do you think the grandmother wanted only 
a moderate punishment? Whjr do you think John Smith doesn't want 
too strict a punishment either? Do they have the same reasons 
for their positions? 



REFERENCE #: 1 

CONTErT REFERENCE: 20if-208 

CLASS TIME: i-1 pOrlOd 



Toric: Intaxrpersonali peer 

METHOD: Discussion 



ACTIVITY*: 100 



CORE ACTIVITY! 

Students conduct experiment on group pressure and discuss why 
peer pressure can be so powerful. 

OBJECTIVE; 

Students demonstrate knowledge ofand ability to evaluate alter- 
nate responses to cope with peer pressures to drink or abstain 
in order to make responsible decisions about drinking. 

PBEIIMINABY COMSIDEBATIOHiS- 

SKiLU DEVELOPED: Analysing* 

OTHER: This is a good introductory Activity for a study of peer 
group pressure* 



Class conducts experiment in which five or more students are told 
in advance to claim, when asked, that a corta'.n object of about 
a foot long is between five to seven inches long. It must be 
fairly obvious that the length estimated by these- students is 
contrary to fact, but nt i absurdly so* With younger students, it 
■ay be useflil to begin by illustratitig what a foot or 12 inches 
are with a yardstick. 

One student who will participate is not "clued in." He should 
be someone who will not be hurt by being a **guinoa pig." 

The teacher tells the class he wants to conduct an experiment to 
see if people agree on guessing the length of objects. Ke pre- 
sents the object and asks each of these students to estimate its 
length, recording the answers on the board. The teacher should 
not ask th« one naive student his opinion until next to last. 

Presumably, the naive student will want to offer a true estimate 
of the object's length but may be aftraid of appearing foolish 
vis-a-vis the other estimates and so may repeat the exaggerated 
estimates of his classmates. 



VARIATIONS AND SUPPLEMEMTARY ACTIVITIES: 

e Activity #101 involves a similar experiment. 

• Experiment can be described instead of enacted. Por the original 
experiment, see S.B. Asch, "Effects of Group Pressure Upon the 
Modification and Distortion of Judgements" in Eleanor E. Maccoby, 
EVAlujtfoirtfEVHftD^" '^' ^•^^^"ft^ ^ Sosi^ psychology, pp. 174-183. 

e Students describe incident in their own lives in which they 
vtre influenced by peer pressure or authority to perceive some- 
thing incorrectly or express an opinion they didn't believe. 
Description also attempts to explain wJ^ the pressure influenced 



ACTIVITY; 




(over^ 




them. 



ACTIVITY (CONT'D); 



Discussion f ollows on why the naive student ma ' have estimated 
Incorrect length^and how this nay-relate to peur pressurel^nd al- 
cohol Issues. For example, how people can bS pressured Into " 
?««?F«i"f '*.?''J'^.°f getting drunk because they don't want to seem 
foolish to their friends. Just as the "naive" student may have 
felt the length was 12" but didn't say so because hS wJt^oSIemed 
about appearing foolish to the class, ».w«v,Bxncu 



REFERENCE »: 1 

CONTENT REFERENCE; 204-208 ^ ^ ' , ACTIVITY*: 101 

CLASS TIME: 1 ncrlod Intcrpersoml I peer 

X perioa MtjHOD-. Discussion 

CORE ACTIVITY: 

Students perform an experiment that Illustrates peer group pressure, 
OBJECTIVE: 

^tudents demonstrate knowledge of and ability tc evaluate alterna- 
tive responses to peer pressures to drink or to abstain in ordS^ 
to make responsible decisions about drinking. 

PRELIMINARY CONSIDERATIQMS: 

SKILLS DEVELOPED: Analyzing. 

OTHER: Thls Is a good Introductory Activity for a study of neer 
group pressure. ' - ^^^^ 



ACTIVITY; 

^Ut..^!^!®"^! j^® are told on a day when two to four stud- 

ents are absent to pretend* when the time comes, that they "see" 
from two to four dots under a microscope thdt will be Drovldll fo,. 
t^l^l S; ^^^y *he absent, uninfSrmed students aS liso in 

ml^t ' JJ^^«t°her announces that he is going to condSct ^ eiDerl 

?hS ^""^ ^° l^*'^ through a mlcroslope and annoS^ce to 

the class how many dots they see on the slide. TheSe^o 

S^vf Jsee°S"'a:d1ien-tH''^ forewarned s%uJ^S?s aSSoSScf Shtf SS^y"^ 
tSIy hive seS SoSJ??v""^f J^'^^J students look and announce what 
say he lees SSI^ii^' ^^^^ °^ students win 

o?L5%ISSn?sJ%:J?SaSsT 

airhow^?Sis°Ji?S students reported seeing dots 

eSamSle hit ll^il ° l^^"" Pressure and to alcohol issuesT for 
^f??Fi!'M , people can be pressured into accepting a drink or 
getting drunk because they don't want to «eem foolish £ ?h»?^ 

d?i^?f so r "S*'^"" no Jots bi? 

thTcUVi '° ^'^^ concerned about appearing foolJsS to 

fL®S!?o3"J f^^^' teacher can point out that it usually succeeds 
and then explain why. Class can also discuss why U faned ?S tgfs 



VARIATIONS AND SUPPLEMENTARY ACTIVITIE^ r 

• Activity #100 Involves a similar experiment. 

• Activity #102 on solutions to peer pressure and #106 on t.«io 
plays Of peer pressure are good follow!urAc??Jltles. 

EVALUATION METHODS: 

• ^tudents describe an incident in their own lives in whi^h 
were Influenced be peer pressure or «uth«^iii^« . " ^^^^ 



REFERENCE #! 1 ACTIVITY » 102 

CONTENT REFERENCE; 211-213 TOPIC. Interpersonal I peer 

CLASS TIME: 1 periOd METHOD: DlSCUSSlon 

CORE ACTIVITY: 

Students explore ways to cope with pressures to drink by responding 

to hypothetical letters from various age students in situations of 

^ conflict re alcohol use. 
OBJECTIVE: — 

Students demonstrate knowledge of and ability to evaluate alternate 
responses to peer pressures to drink or abstain in order to make 
responsible decisions about drinking. 

PRELIMINARY CONSIDERATIONS: 

SKILLS DEVELOPED: Analyzing, influencing, 

OTHER: Activity is a good evaluation of what students have 

learned about how to handle peer pressure to drink or 
abstain. Activity #100 or #101 on the strength of peer 
pressure can precede this Activity. 



ACTIVITY: 



Students explore ways of coping with pressures to drink or to 
abstain by responding to hypothetical letters from various age 
students who are faced with such pressures. 

Students break into small groups and each group is given the let- 
ters that appear on the fo3 lowing page. Groups are instructed to 
act as a consultant bureau. Each "bureau* must answer each letter 
with a letter of advice. If they disagree among themselves they 
may include more than one approach in their letter but they should 
write only one letter to the advice-seeker. 

When all letters have been answered, the various bureaus exchange 
letters until each group of students has read the responses of 
several other groups. 

The teacher has the class compare the various types of advice given 
by having each bureau explain why It advised a particular course of 
action and having other bureaus evaluate how effective they think 
that course of action would be and why. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

# Students can respond individually to the hypothetical letters 
and then compare responses. 

• Students can role play calling problems to a "hotline." 

EVALUATION METHODS: ' • 



Each student writes a hypothetical letter abou#% peer problem he 
is encountering. Students exchange letters%n4'^'^ch student 
responds to one other student's letter. T6-t?|Ti^tisf action of 
the author and teacher. jl I 

( 



-^J3:^?.^^^^JJf'^J^yAllABLE COPY f 

ACTIVITY* : 102 

SAMPLE SCENARIOS 

Dear Abbyt 

^rTpi^Z+S,^ sometimes when I go out with my three best 

friends they get an older brother to buy us some beer. Usually 
someone's parents are out and we go over to his house and drink 
My friends get pretty high and sometimes drunk. I try to d?tS[' 
T? « possible but they keep pressing me to drink mori. 

;L?L^?J catch me I'll be grounded for weeks, and I'm not 
really that interested m drinking anyway. But these are mv 
closest friends. What can I do? my 

signed , 

u -n ^« Pressured 

now will you respond? 

Dear Abby, 

Last week I went to the movies with three friends. On the way 
home we ran into one of their older brothers who had a case of 
beer m his car. He gave us a six pack 'saying, "It's about 
time you found out \yhat life's all about." My friends thought 
this was a great chance and we all went to the river to drink. 
I refused to drink because I think I'm too young (I'm 12 years 
old; and because it's not worth getting caught by my parents 
and upsetting them and being punished. But my friends have now 
passed the word around the school that I'm chicken and a fink. 
The kids who believe them are the ones I want for friends because 
they're my type of friend, but I'm sick of getting picked on and 
being given the "cold shoulder." What can I do?. 

Bothered 



Dear Abby, 

We live in a 'dry' town where everyone pretends not to drink. 
Of course all the people who like their liquor just drive to the 
next town to get drunk. My family has wine with meals at home, 
which isn't against the law. 

But the kids I go around with call my family "a bunch of winos" 
behind my back. Just last night a very good friend told me 
that I shouldn't. ,sta»-fef, by having wine with meals, or I'll end 
up an alcoholic. ^JThiti^s .never happened to anyone in my family 
that I know of. Bd-frljould my friends be right? 

I }t 

I don't want to be i,,-jked on oy my friends, but I want to fit 
m at home, too. Wl6 do I listen to? 

Befuddled 



REFERENCE #: 1 
CONTENT REFERENCE: NA 

CLASS TIME: i^l perlod 



TOPIC: Interpersonal! peer 

METHOD: DlsCUSSlon 



ACTIVITY W: 103 



CORE ACTIVITY: 

Students discuss why people exert pressure on others to drink 
or abstain. 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alternate 
responses to cope with peer pressures to driiik or abstain in 
order to make responsible decisions about drinking. 

PRELIMIMARY CONSIDERATIONS: 

SKILLS DEVELOPED: Analyzing, evaluating. 

OTHER: Activity ;#100 and #101 involve experiments that illustrate 
peer group pressure. One or the other could usefully 
precede this Activity. 



Students wite response to following instructions! 

Describe two times you have tried to pressure a friend 
to do something. Wiat did you do to pressure him? 
Were you with other friends? Why did you want him to 
do what you were pressuring him to do? 

Students break into small groups and are given written instruc- 
tions tot 

1. Read each others' papers. 

2. Discuss for each situation why the pressure is being 
exerted. Write down these reasons. 

3. Make a chart and list all the reasons why someone 
might pressure someone else (a) not to drink t (b) to 
drink a little, (c) to drink a lot-. 

Groups report their conclusions to the class. Class discussion 
is then held on which, if anj^, of these reasons justify exerting 
pressure and which do not and whether and how individuals who 
exert unjustifiable pressure can be (a) discouraged from doing so 
and (b) resisted. 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity can be a class discussion. 

• Questions can be assigned as .homework. 

Q Activity #102, #105, ffl06 and #107 on resisting pressure are 
good follow-up Activities. 

EVALUATION METHODS: 

• Students role play peer pressure scenarios. (See Activity #106) 

• Students respond to teacher's written and/or oral questions on 
reasons for peer pressure. 



ACTIVITY: 



REFERENCE #: 1 ACTIVITY # 104 

CONTENT REFERENCE: 211-213 TOPIC: Intcrpersonal I pee/ 

CLASS TIME: 1 perlod METHOD: Dlscusslon 

CORE ACTIVITY; 

students discuss responsibility and methods for preventing a 
friend from drinking denatured or methyl alcohol. 

OBJECTIVE; 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to Interpersonal alcohol situations In order to 
make responsible decisions about the drinking of others • 

PRELIMINARY COWSIDERATIOWS: 

SKILLS DEVELOPED; Ihfluencingt decision-^makingt feeling responsible* 
OTHER: Activity #56 or #65 on effects of methyl alcohol should 
precede this Activity, 



ACTIVITY; 



citudents urite brief page") response to the following scenarios 
You are with two friends in a park and one of them 
pulls out a bottle of paint thinner and says he's heard 
you can get a great high from it and is ready to share 
it with the group. You know that he may tell you you^re 
a fink if you tell him not to drink it# (aO Will you try 
to discourage him from .drinking it? Why? (b) If sot how? 

The following class 1 students break into small groups and are r'v--^^- 
written instructions to discuss t 

• whether you would try to discourage him and why, 

• whether you should and why. 

• methods students think might be effective to discourage 
him. 

Groups report their conclusions to the class and respond to ques- 
tion's and comments from class and teacher. Teacher raises for 
discussion possible causes for why students would not do what they 
feel they should do (if such is the case). 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

• Activity can be a class discussion or a written homework assign- 
ment. 



EVALUATION METHODS; 

• Students role play or write the dialogue to this or a new seen- 
ario that they write involving potential responsibility for 
preventing someone from drinking methyl alcohol. 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CLASS TIME: 1 period 



TOFic: Interpersonal t peer 
METHOD: Drama I role play 



ACTIVITY #: 105 



CORE ACTIVITY: 

Students role play as teams methods of coping with pressures to 



OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alternate 
responses to peer pressures to drink or abstain in order to make 
responsible decisions about drinkingt 



PRELIMINARY CONSIDERATIONS! 

SKILLS DEVELOPED: Analyzing, influencing. 

OTHER: Activity #100 or #101 on the strength of peer pressure 
can precede this Activity, 



A CTIVITY: 

Students explore ways of coping with pressures to drink by role 
playing students of their own age and older faced with the decision 
to drink or abstain. Situations includes 

a) older students trying to persuade peers to drink 

b) older students trying to persuade younger ones to drink* 

The objective for the younger students is to make the "best" 
decision^ e.g.y one which trades off competing pressures to please 
older students or peers and satisfy their own curiosity vs. ob- 
serving parental rules or attitudes and being personally afraid t 
inexperienced, uninterested, etc. in taking a drink. 

Students form teams of 3-$ each and then form larger groups con- 
sisting of two teams per group. The teacher distributes to one 
team in each group set A profiles (older students or peers 
pressuring others to drink) and distributes to the other team set 
B profiles (younger students or peers being pressured to drink). 

Each team reads its profile, which gives motivations for urging 
others to drink or motivations for resisting pressure. Included 
are suggested statements for exerting pressure ("you're just 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES: 

• Activity #106 involves role plays of peer pressure. 

• Activity #102 and #107 has students discuss methods of 
coping with peer pressure. 

EVALUATION METHODSt 

• Students engage in Activity #163 in which they respond to letters 
from youngsters about what to do about peer pressures to drink 
or to abstain. 



drink. 



( over ) 



ACTIVITY ICONT-DI: 

grown up!" etc.). ^^^^^^ awful t i don't have to prove I'm 

Tei rir°^yo^;f ra^dnij^^'t^^ tfac^Se^^L^ Xllllt'on'l.Tl 
to drink at ?hl end n? 1 o ™- "° ^'^s decided 

repetitive with nn n!w "^^^ dialogue has becor.e 

timl. ^ °^ arguments, the teacher calls 

toTink 'Jh^LJ?' ^^""^""t^ students on the B teams have decided 
st«rioi?= continues to enable the teacher and 'the 

llessull IhethBT the decision of one student exerts 

demon^J^.J^ lu^^"" ? ^f^'" students to yield. The exercise may thus 
wr???«^^J%-?® mechanism of peer pressure beyond the 

written profiles provided. Even the teacher's soliciting the 

5® °^ 5 minutes may add to the pressure for 

otudents to decide to drink. 

When the confrontation is over, the class analyzes i 

a) how A team students felt in exerting pressure on others 
to drink 

b) how A team students felt when they found no students 
responding to their pressure 

c) how they felt if and when one or several students yielded 
to their pressure 

d) how B team students felt under pressure 

(over) 



ERIC 



ACTIVITY M 



ACTIVITY (CONT'D): 

g) how B team students felt if and when an individual on 
their team decided to yield 

f ) why any student who yielded did so 

g) What the strongest motivations on others were not to 
yield 

h) What were the most persuasive arguments on each side for 
and against drinking or 

What were the most successful arguments in getting others 
to drink or in resisting drinking pressures and stifling 
further pressures* 

i) Ask students to compile a set of "coping strategies" 
advising others how to cope with pressures to drink based 
on their role-play experiences* 



SAMPLE ROLE PROFILES 



Students exerting TareHgnre (Team A) 

You and two friends, John and Luke, have persuaded John's older 
toother to get you a six pack of beer to drink in the park on 
ftriday night. But the fourth member of your group, Richard, 
doesn't want to join you. The four of you are gathered together 
rignt after school to make plans, for meeting in the park and 
you are ready to try to persuade Richard to join youT 

You plan to use the following arguments « 

1) Kids should try everything at least once, to see what 
it's like. If you don't, you spend the rest of your 
life missing out on something gr*»flt. And there's no 
reason to waiti you're old enough to drink a bear or 
two. 

2) Anyone who doesn't agree with you about this is just 

chicken and a mother's boy. If you have no guts as a 
kid you'll grow up to be a coward too. 

Students resigt^nff Pr?R{mr:& (Team B) 

Your three best friends, John, Luke and Sam, have persuaded 
John' s older brother to get all of you a six pack of beer to drink 
in the park on Friday night. You've told them you won't ioin them 
but you're about to meet them after school right ncS SnS JoJ kJow 
they're going to try to persuade you to join them. 

You plan to use the following argument to resist their pressures i 

If you get caught — and you always seem to get caught 
whenever you do something like this your parents will 
punish you severely, maybe "ground" you for a montli. 



Students exerting pre ssure (Team A) 

You are at a party with Fred after a Saturday football game. As 
usual, he's drinking 7-Up and Coke. For a tJugh footbanplaye? 
5! babyish about alcohol. Tonight you're going to get him 

to drink get drunk, if possible - even if you have to break 
his arm and ruin his football career. 

You plan to use the following argument i 

Anyone who doesn't drink and get drunk once in a while is 
a baby. There's nothing wrong with drinking and getting 
drunk -» especially after a big game your team has won 
and there are several good reasons fo£ getting drunk -« 
sucn ast 



ACTIVITY* 



a) it feels great 

b) everyone needs to let their hair down and let off steam 

c) people who don't drink or get drunk at a party like 
this are missing all the fun and look real "finky" to 
everyone else. 

Students resisting pressure (Team 6) 

You are a linebacker on your high school football team and«after 
big games there's a party at someone's house with a lot of drinking. 
You like going to these parties because they give you a chance to 
meet girls and you enjoy talking with the other players. But 
you don't like to drink. You know that Lou is going to do his 
best to try to. get you drunk, too. In fact, here he comes over 
to you now with an unopened bottle of beer in his hand. 

You plan to use the following arguments for refusing to drink « 

1) You can't stand the taste of beer or any other type of 
liqubr. 

2) You don't need to drink to feel grown up or have a good 
time at a party. So why should you bother? 



New team role profiles can be created by varying the reasons for 
drinking, such ast 

• tradition 

• get "high" 

• feel and/or appear mature 

• relax 

• be sociable 

• "kicks" 

• curiosity 

• rebellion 

• celebrate 

• taste 

and by varying the reasons for not drinking, such asi 

• indifference 
t taste 

• concern about effects 

• religion 

• expense 

• dislike of or lack of need 
for artificial jiood changes 



REFERENCE #: 1 

CONTENT REFERENCE: 211-213 

CLASS TIME: 1 pSrlOd 



TOPIC: Interpersonal t peer 
METHOD: Drama t role play 



ACTIVITY #: 



106 



CORE ACTIVITY! 

Students role play and discuss scenarios in which a person is 
being pressured to drink or to abstain. 

08JECTIV| E: 

Students demonstrate knowledge of and ability to evaluate alter- 
nate responses to cope with peer pressures to drink or to abstain 
in order to make responsible decisions about drinking. 

PBELIMINARY CONSIDERATIOilS; 

SKILLS OEVELOKD: Influencing, decision-making* 
OTHER: Activity is a good evaluation of other learnings about 
• drinking and peer pressure. 



ACTIVITY; 

Students role play parts in scenarios in which someone is being 
pressured to drink* drink exceissively or abstain* Sample role 
profiles appear on the next page* Students should be encouraged 
to develop their own role profiles* 

After each role play* participants read their role profiles and 
discuss feelings they had while role playing* Non-participants 
discuss how they mi^t have acted or what they mic^t have said 
had they been involved* Teacher emphasizes issue of why people 
exert peer pressure as well as ways of resisting* 



VARIATIONS AND SUPPLEMENTARY ACTIVITIES; 

e Activity #102 and #107 involve a discussion of solutions to 
peer group pressure v #103 involves a discussion of why people 
exert pressure on others to drink or abstain! and #100 and #101 
involve experiments that illustrate peer group pressure. 

EVALUATION METHODS; 

e Students write a "Handbook for Abstainers and Social Drinkers* 
on how to resist peer pressure to drink or abstain* 

e Students respond to teacher's written and/or oral questions 
on how to resist pressure. 



SAMPLE ROLE PROFILES 



Hon- or Social Drinker 

Kven though you live In a "dry** town, your family has wine with 
meals at^oiae. (That Isn't against thS law. ) All ylur JJiSSS 
call your family "a Inmch of wlnos" behind your back, but you 
know for a fact that some of their older brothers, and fathers 
Just drive to the next town to get drunk. Now they're after you 
again, saying you're going to turn Into an alcoholic. You're 
pretty confused, torn between them and your family. How will 
you respond? 

Peer(s) 

Your town Is "dry" and proud of It. All of you know that this 
classmate of yours drinks wine with meals at home. You think 
his (her.) family is a bunch of wlnos. You don't Want to see 
your classmjite end up an alcoholic. He (she) Is really a good 
kid. If It weren't for that family and the wine every night. 
How can you convince him (her) to "shape up"? 



Mon- or aoclal Drinker 

You have gone to the movies on this Saturday afternoon with three 
friends, Sam, Fred and HI chard. On the way home, you run Into 
one of their older brothers who has a case of beer In his car 
He gives his younger brother (your friend) a six pack and tells 
you all to -iiave a blast-it's about time you fouSd ourShat 
life's all about." Your friends think this is a great chance and 
you all go off to the river, behind the trees to drink.' Y^S doS^t 

SS2\iS.*^''^2^'/r^''*'''.^^* y?^^ ^^^•"^^ starting to S?2n 

the beer. What do you do now? ^ 

Peer(s) 

?S?-!Sr ^u,^u^ ^^''^f^r,®? Saturday afternoon with three 

ir fitU l^tll Si^'JS-S ^t^' ^ ho'^® ^ into one 

of their older brothers who has a case of beer in his car. He 

f y*'^®? ^f°*?ff ^y°^ friend) a six pack and tells you 
all to "have a blast— it's about time you found out what life's 
all about." You think this is a great idea, but Bob doesn't aeem 

^'^^ you're all by the river opening the cans, 
he hasn't picked up one. You don't want him to miss the fun or 

t^d 1 k? °^ *° persuade him 
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SAMPLE SCENARIOS 



Non- or Social Drinker 



The biggest thing in your life right now is sports. You have 
always stuck to trainir,g rules, even though yo»?'ve been teased 
about it. Your Pee Wee League team has just won the local 
championship. You may have a chance to be state champions yet. 
Somehow one of the guys has sneaked a bottle of champagne 
into the locker room. Is it time to "let yourself go," the 
way you've seen professional athletes do on T,V,? Your team- 
mates think you're "chicken" because you have never drunk alcohol 
and you don't want to start now, because you feel you're just 
too young to start drinking and, anyway, you're just not 
interested. How will you react to your teammates? 

Peer(s) 

The whole team is celebrating winning the local championship 
with a bottle of champagne in the locker room. The Coach may 
show up any minute and spoil the fun. Old "chicken" Robinson 
hasn't had a drop yet. If he doesn't drink too, the fun will 
be ruined. You won as a team, you feel you ought to celebrate 
as a team. He probably thinks he's "better" than all of you. 
How can you get him to join in? 



New role profiles can be created by varying! 

• the age and sex of the participants and their relationship 

• the reasons they drink or abstain 

• how much they drink. 



REFERENCE #: 1 

CONTENT REFERENCE: I6O-I6I 

CLASS TIME: 



TOPIC: Interpersonal 8 peer 
METHOO: Writing 



ACTIVITY m 



CORE ACTiViTY: 

Students de^ ^lop advertisements to help other students cope with 
pressures to drink irresponsibly. 

OBJECTIVE: 

Students demonstrate knowledge of and ability to evaluate alternate 
responses to peer pressures to drink or abstain in order to make 
responsible decisions about drinking. 

PRELIMIMARY CONSIDERATIONS: 

SKILLS DEVELOPED: Influencing » analyzing. 

OTHER: Activity #30 on advertising techniques can precede this 
Activity. Students should already have discussed the 
definition of "responsible" drinking. See Activity #17. 
#23 and #24. 



Students articulate ways of coping with pressure to drink irrespon- 
sibly by creating scripts for radio (and/or TV, and/or magazinel 
••public service^^ ads to assist students of their own age or younger 
with coping strategies. 

Class breaks into small groups and each group, is given written 
instructions to* 

• Decide whether it will prepare ads for radio > TV or 
magazines t or several ads for each. 

• Decides the age of its target audience, so that it can 
adjust the style of its ads accordingly. 

• Produce 3 or 4 ads for their medium in writing. The wording 
of the ad itself, music, setting (scenery and props) should 
2lL1 be indicated. If the ads are designed for magazines or 
newspapers, students with artistic ability should sketch 
the picture and typefaces for the ads. If possible, 
students tape their radio and TV ads. 

• Try out its ads on the rest of the class andt if possible, 
on students from other classes (including younger onss) to 
determine how effective these ads might be. The "audience •• 
states how useful the ads are for them, for example, 
whether the message is useful » and whether the style of 
the ad hoi is their attention. 



VARIATIONS ANO SUPPLEMENTARY ACTIVITIES: 

• Students can submit their ads to local radio stations and to 
school and community newspapers. 

• Ads can be turned into posters for display in school and in the 
shops of local merchants who agree to cooperate. 

EVALUATION METHODS: 

• Each student writes an evaluation of one of the many TV or radio 
ads that attempt to discourage cigarette smoking or excessive 
drinking in terms of how effective it is in comparison with those 
the student participated in developing in class. 



ACTIVITY: 



REFERENCE #: 1 

^^^"^^^ Interpersonal, peer''""'*^ 

CLASS TIME: periOdS METHOD: Writing 

CORE ACTIVITY: 

Students write and discuss autoMographical accounts of occasions 
on whxcn they were subject to group pressure. 

OBJECTIVE: 

Students, demonstrate knowledge of and ability to evaluate alter- 
nate responses to cope with peer pressures to drink or to abstain 
in order to make responsible decisions about drinking. 

raELIMINAaV CaWSIDERATIOI^S : 

SKiLiLS oriTELOPEO: vfrixing* influencing, decision- making. 

OTHER: 



ACTIVITY : 

Students write autobiographical accounts of one or more occasions 
on which there was peer group pressure exerted on them and they 
resisted or were influenced hy it. 

Students break into small groups and are given written instruc- 
tions tot 

1. Read each others* papers* 

2. Decide in those cases where people did resist group 
pressure t Iish they did it. 

3. Decide other ways in which they might have resisted 
the pressure. 

Groups report conclusions to class and respond to questions and 
comments from class and. teacher. Class discussion is then held 
on howt in t^ose cases where individuals were unable to resist 
group pressure but would have liked to, they might have accom- 
plished this. 



VARIATtCNS AND SUPPLEMENTARY ACT]VITiES! 

• Activity can be class discussion. 

• Students write and discuss autobiographical accounts of occasions 
on vhich they exerted group pressure* 

EVALUATION METHODS! 

t Students role play or write the dialogue to these situations • 
To the satisfaction of the author and the teacher* 



